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Abstract 

The purposes of this research were 1) to develop English pronunciation 

skills through English songs, 2) to compare the students’ learning achievements 

before and after studying through English songs, and 3) to investigate their 

satisfaction with the development of English pronunciation skills through English 

songs. The samples were composed of 35 English program freshmen in group 2 who 

were enrolled on the “English Phonetics” course in the second semester of the 

academic year 2014 at the faculty of Humanities and Social Sciences, Buriram 

Rajabhat University, selected by the simple random sampling method. The 

instruments consisted of a pre-test and post-test, six sets of lesson plans and a 

satisfaction questionnaire. The statistics of this research were percentage, mean, 

standard deviation, and a dependent sample t-test. The results revealed that the 

students’ achievement after studying through English songs was overall found to be at 

a high level. The samples’ post-test scores after studying were significantly higher 

than the pre-test scores at a statistical level of .01. Finally, their satisfaction with 

developing English pronunciation through English songs was overall found to be at a 

high level. Taking each aspect of the program into consideration, all were also found 

to be at a high level: the instructor was ranked first, followed by instructional 

activities, contents, pronunciation skills and pronunciation exercises respectively.  
 

Keywords:  Language development, English pronunciation skills, English songs, 

innovative language teaching methods 

 

1.  Introduction 

 Nowadays, communication through English has a very important role. It 

is used as the language of international communications. In Thailand, most people 

realize that English is one of the essential tools to help them develop in both academic 

works and professional positions (Thauycharoen, 2001).    

 In 2015, ten ASEAN countries consisting of Thailand, Indonesia, 

Malaysia, Philippines, Singapore, Brunei, Vietnam, Laos, Myanmar, and Cambodia 

joined the ASEAN Economic Community. It means that these ten countries decided 

to use English for communication in all aspects such as economy, politics, education, 

arts and cultures, tourism and so on. According to Article 34 of the ASEAN Charter, 

“The working language of ASEAN shall be English”, the Thai government realizes 
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that Thai people all over the country need to use English for communicating in all 

aspects as mentioned above both with people in the ten ASEAN countries and others 

in the world.  

  Being aware of the significance of English language, both government 

sectors and private sectors focus on preparing readiness of people in their own sectors 

to enter the ASEAN Economic Community (AEC) for better communication and for 

better profession. Every institute in every educational level started promoting the 

awareness of teaching and learning English intensively for more effectively practical 

communication.  So, Teaching and learning English play a very important role at this 

time. However, Thai students are not good enough at English skills, especially 

listening and speaking skills for better communication. One problem making them not 

able to communicate correctly and effectively is to pronounce English correctly as 

native speakers do normally and naturally. So, the ability to understand English well 

is related to both pronunciation and speech perception (Jenkins, 2000). It is seen that, 

in teaching and learning English, learners have problems in listening and speaking 

that are directly related to pronunciation. Basically, that they cannot improve their 

listening and speaking skills effectively is when they learn how to pronounce English, 

there is often interference from their first language. By interference—I mean that they 

use the feature of Thai sounds instead of English sounds (Jotikasthira, 2003). 

Therefore, for correct pronunciation, learners need to practice listening to a native 

speaker’s accent directly.  

  Owing to the above mentioned reasons, the researcher was interested in 

conducting research dealing with the development of English pronunciation skills 

through songs.  Teaching the second language through music is in accordance with 

Gardner’s Theory of Multiple Intelligences because music can be used in teaching 

languages in many ways (Campbell and Dickinson, 1996). One way is teaching 

English pronunciation through songs, which is able to stimulate learners to be more 

interested in the lessons, to have more positive attitudes, and to feel more confident of 

studying English than before.  Besides, less resistance to the lessons leads to more 

effective learning. In contrast, more resistance to the lessons leads to less effective 

learning. So, teaching and learning English through songs helps lower the resistance 

to the lessons and makes them more interesting, related to the Affective Filter 

Hypothesis which is one of five Krashen’s (1982) theories of language learning.     
 Some studies on the development of English pronunciation skills through 

songs have been conducted by other researchers, for example, Pimwan’s research 

entitled “The Effect of Teaching English Pronunciation through Songs of 

Prathomsuksa 4 Students at Watratchaphatigaram School” (2012), which was found 

that the students’ post-test scores of pronouncing the final consonant sounds after 

studying through songs were significantly higher than the pre-test scores at a 

statistical level of .01 , Nusen’s research entitled “Using Karaoke Activity to Develop 

English Pronunciation and English Listening Comprehension among Mathayom 
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Suksa 4 Students” (2011), which was found that the students’ post-test scores of 

English pronunciation after using Karaoke activity were higher than before the pre-

test scores and their scores of English Listening Comprehension test after Karaoke 

activity were found to be a very high level, and Ulate’s research entitled “Using songs 

to improve EFL students' pronunciation”(2011), which was found that students 

thought that in learning language, English pronunciation skills were found to be at the 

second level, suggesting that it was really useful to use songs to develop English 

pronunciation skills. It is clearly seen that the development of English pronunciation 

skills is very important for communicating in English effectively. Therefore, the 

researcher was interested in conducting the research entitled “Development of English 

Pronunciation through English Songs” for better communication among first-year 

students who are studying in the English program at Buriram Rajabhat University 

because good pronunciation leads to good communication in listening and speaking 

English.  This research would be beneficial for teachers or instructors teaching 

English pronunciation to develop their students’ English proficiency and also useful 

for those interested in improving their pronunciation through songs.   

 

2. Research Objectives 

      This research had three objectives: 

      2.1 To develop students’ English pronunciation skills through English 

songs; 

      2.2 To compare students’ learning achievements before and after studying 

through English songs. 

      2.3 To investigate their satisfaction with the development of English 

pronunciation skills through English songs.  

 

3. Research Hypothesis  

      The samples’ learning achievement after studying through English songs 

was significantly higher than before studying through English songs. 

 

4. Research Methodology  
  3.1 Samples 

 The sample for this study consisted of 35 English Program freshmen in 

group 2 who were enrolled on the “English Phonetics” course in the second semester 

of the academic year 2014 at the faculty of Humanities and Social Sciences, Buriram 

Rajabhat University. They were selected from a total population of 111 English 

program freshmen who were divided into three classrooms: group 1, group 2 and 

group 3. Because of the need to have one whole class for research purposes, one of 

them was chosen as the sample of the study. The selection of the sample was done 

randomly; all classes had a chance to be chosen. The researcher wrote the name of the 

class on small pieces of paper. Then he rolled the paper and put it into a bottle. After 
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that he shook the bottle and let one rolled paper out. Finally, he got group 2 as the 

sample of the study. The choice of the sample is based on the following consideration: 

1) the freshmen have been studying English when they were in Secondary school. 

However, their ability in pronouncing English is still poor. And 2) the researcher 

wanted to improve the students’ ability in pronouncing English for better 

communication.    

 

 

  3.2 Research Instruments 

              The research instruments were a pre-test and post-test, six sets of lesson 

plans and a satisfaction questionnaire. The quantitative data were analyzed by 

descriptive statistics consisting of percentage, mean, and standard deviation. The 

hypothesis was tested by a dependent sample t-test while the qualitative data were 

analyzed through content analysis.  

 3.3 Data Collection 

              The following were the stages of data collection:  

  The methods of developing the research tools were discussed as follows: 

        3.3.1 With reference to the pre-test and post-test, they were divided into 

four main parts with a total of 60 items: part 1 for a pronunciation test of vowel 

sounds with 15 items, part 2 for a pronunciation test of consonant sounds with 15 

items, part 3 for a pronunciation test of word stress with 15 items, and part 4 for a 

pronunciation test of linking sounds with 15 items.  After being examined and 

approved by three experts, ten items were selected for each part of the pre-test and 

post-test with a total of 40 items used for testing the 35 students’ English 

pronunciation skills. The pre-test and post-test of this study was an experimental 

design used for testing the samples in the same target group, called “group pretest-

posttest design”(Kidrakarn, 2001).  

    3.3.2 The lesson plans were composed of six sets used as the teaching 

tools for developing pronunciation skills after testing the capability of students’ 

pronunciation with the pre-test. Each set was used in teaching their pronunciation for 

three hours per week with a total of 18 hours instruction.   

   According to above-mentioned pre-test and post-test and lesson plans, all 

the teaching contents were chosen from three selected English songs: “Let it go”, 

“Haven’t met you yet”, and “As long as you love me”, all of which were examined 

and approved by a foreign expert and three Thai experts for both content validity and 

face validity.  

  3.3.3 The satisfaction questionnaire was divided into four parts as 

follows: part 1 general information: gender, part 2 satisfaction with learning English 

pronunciation through English songs, divided into five parts with a total of 18 items: 

Instructor with five items, contents with two items, instructional activities with four 
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items, pronunciation exercises with three items, pronunciation skills with four items, 

all of them were assessed as a rating scale with a LIKERT scale of 1-5 levels:  

 Levels of satisfaction                    Meaning  

1   lowest level 

2   low level 

3   moderate level 

4   high level 

5   highest  level  

and part 3 Open-ended questions for additional opinion and suggestion from the 

samples. The questionnaire had its face validity examined and approved by three 

experts, and it was used with the 35 samples students in the target group.  
   3.4 Data analysis  

               Testing the samples’ learning achievement before and after studying was 

analyzed by using the statistics of mean and standard deviation. For the pretest and 

posttest, the content validity was examined by three experts and had the IOC of 0.66-

1.00. The obtained scores from the pretest and the posttest were analyzed to find the 

differences between the samples’ learning achievement before and after studying by 

using the statistics of dependent sample t-test.  For a satisfaction questionnaire form, 

the face validity was also examined by three experts. The statistics used to analyze the 

form in order to find the samples’ satisfaction levels of studying English 

pronunciation through English songs were percentage, mean, and standard deviation.  

The content analysis was also conducted for analyzing their opinions via the 

descriptive statistics.    
 

4. Research Results 

      The results are presented according to the research objectives as follows:  

Table 1 

The scores of the sample before and after studying through English songs   
Student No. Pre-test  (scores on 40 items) Post-test (scores on 40 items) 

1 28 35 

2 33 40 

3 21 33 

4 24 31 

5 24 33 

6 26 35 

7 22 31 

8 23 30 

9 20 30 

10 20 27 

11 23 29 

12 16 21 
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Student No. Pre-test  (scores on 40 items) Post-test (scores on 40 items) 
13 24 32 

14 19 26 

15 14 25 

16 24 26 

17 26 35 

18 20 31 

19 22 29 

20 23 31 

21 33 39 

22 26 36 

23 26 33 

24 25 34 

25 24 32 

26 19 27 

27 19 29 

28 19 31 

29 18 29 

30 22 32 

31 22 29 

32 16 27 

33 26 35 

34 21 34 

35 12 20 

mean 22.29 30.77 

S.D. 4.50 4.35 
 

Table 1 shows the 35 sample students’ scores from the pretest and the posttest with 

the total of 40 items examined and approved by three experts indicating that the 

samples’ scores after studying through English songs with an average of 30.77 were 

higher than before studying with an average of 22.29. It can be clearly seen that 

studying through English songs helped develop the students’ English pronunciation 

skills according to the determined hypothesis of this study.  
 

Table 2 

The results of comparing the sample’s learning achievement before and after studying 

through English songs 

 n  S.D. t Sig. 

Pre-test 

Post-test 

35 

35 

22.29 

30.77 

4.50 

4.35 
22.535 .000* * 

.000 * * The statistical level of significance of .01 

X
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Table 2 shows that the samples’ learning achievement after studying through English 

songs was significantly higher than before studying at the statistical level of 

significance of .01according to the determined hypothesis of this study.   

Table 3 

Personal information of the samples  

No. Gender Frequency (n=35) Percentage (%) 

1. Male 7 20 

2. Female 28 80 

 Total 35 100 
 

As shown in table 3 out of 28 respondents, the number of females (80%) was much 

greater than that of males (7%).  
 
 

 

Table 4 

Satisfaction with studying English pronunciation through English songs 

Items N Mean S.D. Levels  

1) Instructor  

1. The instructor clearly explained the activities for the 

development of English pronunciation through songs to 

students.  

 

35 

 

4.51 

 

.50 

 

highest 

2. The instructor gave advice and recommendation to all 

students for the development of English pronunciation 

through songs throughout.  

35 4.20 .58 high 

3. The instructor used various kinds of techniques to 

encourage students to be active for the development of 

English pronunciation through songs. 

35 4.17 .74 high 

4. The instructor completely gave the knowledge of the 

development of English pronunciation through songs and 

let students have a chance to ask questions freely.  

35 4.40 .77 high 

5. The instructor was able to let students learn and practice 

the development of English pronunciation through songs 

happily.   

35 4.29 .51 high 

Total  35 4.29 .52 high 

2) Contents, rhythm, and melody of songs   

6. The selected song lyrics are suitable for students’ ability  

 

35 

 

4.26 

 

.74 

 

high 

7. Rhythm and melody of the selected songs are suitable for 

the development of English pronunciation skills.  

35 4.14 .77 high 

Total  35 4.20 .66 High 
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Items N Mean S.D. Levels  

3) Instructional activities  
8. English pronunciation activities through English songs 

were interesting and also made students practice 

pronunciation joyfully.  

 

35 

 

4.23 

 

.91 

 

high 

9. Students fully participated in doing the activities. 35 4.23 .73 high 

10. Students practiced doing an imitation of native 

speakers’ pronunciation through English songs directly.   

35 4.31 .75 high 

11. Students were able to practice by themselves with the 

activities used in the classroom.     

35 4.14 .87 high 

Total  35 4.22 .68 High 

4) Pronunciation exercises 

12. Pronunciation exercises were appropriate for students’ 

proficiency.   

 

35 

 

4.11 

 

.63 

 

high 

13.They consisted of processes or procedures that stimulate 

students to learn about pronunciation effectively.   

35 4.03 .70 high 

14. They helped students get knowledge, and they could 

apply it in their daily lives.  
35 4.34 .76 high 

Total  35 4.16 .59 high 

5) Pronunciation skills 

15. Pronunciation skill of vowels 

 

35 

 

4.31 

 

.59 

 

high 

16. Pronunciation skill of consonants 35 4.06 .68 high 

17. Pronunciation skill of word stress 35 4.17 .82 high 

18. Pronunciation skill of linking 35 4.26 .81 high 

Total 35 4.18 .68 high 

Total of all 35 4.23 .52 high 
 

Table 4 shows that the sample’s satisfaction with studying English pronunciation 

through English songs was overall found at a high level ( =4.23). Taking each aspect 

of instruction into consideration, all were found to be at a high level: the instructor 

was ranked first ( = 4.29), followed by instructional activities ( =4.22), contents 

( =4.20), pronunciation skills ( =4.19) and pronunciation exercises ( =4.16) 

respectively.  

  

 

 

 

 



9 
 

5. Discussion 

  The following points based on the research results are discussed:  

   5.1 The fact that the sample’s learning achievement was higher after 

studying pronunciation through English songs might have many reasons as discussed 

below:   
                First, the students in the sample relaxed and enjoyed the activities of 

teaching and learning through English songs. This is because the selected songs were 

interesting, and those were also their favourite songs. So, their learning potential was 

completely stimulated via song activities in accordance with Gardner’s theory of 

multiple intelligences (1983) that activates their existential intelligence of music.     
        Second, the research which had been done in order to develop the 

students’ pronunciation skills through English songs not only helped lower their 

resistance to the instructional activities but also made them more interested, have 

more positive attitudes and feel more confident. So, their learning achievement after 

studying pronunciation through English songs was higher than before studying 

pronunciation through English songs, which is in line with the Affective Filter 

Hypothesis which is one of five Krashen’s theories of language learning (1982), that 

is to say, less resistance to the lessons leads to more effective learning while more 

resistance to the lessons leads to less effective learning.   

        Third, using English songs in creating an atmosphere of teaching and 

learning activities was required to help the students in the sample express themselves 

in a completely-natural way. The selected songs for the lessons had an influence on 

creating an enjoyable atmosphere, which could help increase learning achievement in 

studying English pronunciation effectively.  The result was similar to the findings of 

other research which revealed that after using English songs, the students’ scores in 

pronouncing final consonant sounds increased significantly at the statistical level of 

.01(Pimwan, 2012). Besides, the result was in line with another research finding that 

indicated that the students’ level of ability in pronouncing words in English after 

studying through songs was higher than before studying through songs (Ratnasari, 

2007).               
        5.2 The result of the questionnaire revealed that students were satisfied 

with the development of their English pronunciation skills through English songs at a 

high level. This is because English songs were an interesting and pleasant media 

responding to their positive desires, emotions and attitudes. The result was related to a 

research finding that indicated that 91 percent of students thought that songs were 

able to stimulate both psychological desire and emotional education (Jolly, 1978; 

cited in Nusen, 2011).  

         5.3 Students’ suggestions for the development of English Pronunciation 

skills through songs indicated that they would like to have the teaching and learning 

activities through English songs used in everyday classes because the  activities were 

not only advantageous to them but also made the lessons more interesting. Moreover, 
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the selected songs should be well known and not too difficult to learn for everyone. 

As mentioned in the suggestions, it was clearly seen that the students’ learning 

achievement increased after the lessons focused on the development of English 

pronunciation skills through English songs. This was in line with the students’ 

suggestions revealing that the instructor should use songs to improve pronunciation 

skills because these were truly beneficial to pronunciation development (Ulate, 2011).  

    

6. Conclusion 

The learning achievement of students in the sample after the lessons 

developing English pronunciation skills through English songs was significantly 

higher than before the lessons developing English pronunciation skill through English 

songs. Finally, their satisfaction with the development of English pronunciation skills 

through English songs was found to be at a high level. Students in the sample also 

suggested using songs in teaching and learning activities in everyday class, as they 

found that it was useful and made the lessons more interesting.  

 

7. Recommendations 

    The following are some recommendations based on the research results:  

        7.1 Recommendations for further application   

       7.1.1 An instructor who teaches English is able to apply the models and 

teaching techniques of using English songs to developing students’ English 

pronunciation skills.   

        7.1.2 An instructor who teaches English is able to apply English 

pronunciation practice in teaching and learning activities such as an English singing 

contest.  

      7.1.3 An instructor is able to apply the research findings in selecting 

instructional media, such as choosing entertaining media that are interesting, relaxing, 

and promote having fun.    

       7.1.4 The findings of the study implied that the students in the sample 

were satisfied with instructional media at a high level. So, an instructor should search 

for various teaching methods in using English songs for developing other English 

skills. 

  7.2 Recommendations for further research  

          7.2.1 When selecting English songs for better pronunciation practice, 

there should be at least five songs in order to get the appropriate contents consisting 

of vocabulary, phrases, sentences, and expressions. In addition, the researcher should 

carry out a survey of learners’ preference for song styles because they will pay special 

attention to the lessons, making the teaching and learning activities more effective.  

            7.2.2 For further research, there should be two independent groups in 

order to compare the differences between an experimental group and a control 

group of students who are similar in educational qualification.  
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          7.2.3 An instructor who teaches English can conduct research which is 

similar to this research model for students at all levels of proficiency.   
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