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Buriram Rajabhat University

BRU Motto
SUVIJJO JANE SUTO HOTT: A person who has good knowledge is the best of all people.

BRU Philosophy
BRU is the institute for local development.

BRU Vision
By 2021 BuriramRajabhat University will become a leading higher education institute in
the Northeast of Thailand with the goals set for local development and international
competition.

BRU Uniqueness
BuriramRajabhat University places great importance on educational management for
local development.

BRU Identity
BRU graduates are equipped with good sense, knowledge, morals and leadership in
community development.

BRU Mission

1.To produce high quality graduates and create educational opportunity
implemented under acceptable academic and professional standards

2.To conduct research, establish bodies of knowledge and create research
networks

3.To provide academic services, transfer technology, and upgrade and
Strengthen the community

4.To preserve arts and cultural heritage and promote and inherit local wisdom

5.To produce and develop high quality teachers and educational personnel

6.To promote and continue royal projects, support and participate in managing
national resources and environment in the local community
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Message from the President of Buriram Rajabhat University

The main important roles of Buriram Rajabhat University (BRU) are to develop
local communities and to produce graduates with bachelor’s, master’s, and doctoral
degree. Another BRU r1ole is to produce and publicize research works of lecturers and
students. This commitment has been made continuously in order to acquire the
academic accomplishment with high efficiency. In the 3" National and International
Research Conference 2019 under the theme, “Challenges of Higher Education in
Production of Graduate Students in the 21% Century,” it is considered as a good
fulfillment in academic and research works since it will help support the lecturers,
researchers and students to publicize their own research works. To accomplish this
conference, the Graduate School is assigned to be the main host under the cooperation
with Faculty of Humanities and Social Sciences, Faculty of Education, Faculty of
Agricultural Technology, Faculty of Science, Faculty of Industrial Technology, Faculty of
Management Sciences, Office of International Relations, and Research and Development
Institute.

In addition, the conference is also supported by Office of the Higher Education
Commission, Knowledge Network Institute of Thailand, Council of the Graduate Studies
Administrators of Thailand, educational institutes and universities in overseas which are
the academic networks with the BRU. That is a great pleasure.

On behalf of Buriram Rajabhat University, I would like to welcome eminent
persons, lecturers, researchers, students and participants both from Thailand and
overseas to BRICC and NIRC. My special thanks go to all four keynote speakers from
Niagara University, Lewiston, New York, U.S.A. and all featured speakers both from
Thailand and overseas, peer reviewers, and commentators. I also sincerely thank the
organizing committee for their great effort and contribution to make this conference
possible and successful. It is highly hoped that this conference will be beneficial for all

A

(Associate Professor Malinee Chutopama)
Acting President
Buriram Rajabhat University

participants and those who are interested.
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3rd National and International Research Conference 2019
: NIRC 1l 2019
“Challenges of Higher Education in Production of Graduate Students in
the 21st Century”
Date: 1st February 2019
Venue : Buriram Rajabhat University
Buriram Province, Thailand

Rationale

Buriram Rajabhat University, a higher education institute for developing the
local area, has missions to produce graduates, to manage education quality in
accordance with academic and professional standard, and to build knowledge from
research works, innovation and creative works to develop the local area. To achieve
these missions, Buriram Rajabhat University, therefore holding the 3rd National and
International Research Conference 2019: NIRC III 2019 on 1st February 2019 at Buriram
Rajabhat University, Muang District, Buriram Province. The conference title is on
“Challenges of Higher Education in Production of Graduate Students in the 21st
Century”. This conference give an opportunity to organizations, researchers, scholars
and those interested both in Thailand and abroad to present their research works, and
to have a look at creative works and innovations obtained from these works. In addition,
they will have the opportunity to join the academic seminars, share opinions, publicize
the research works and exchange experience as well. The conference objectives are as
follows:

1. To give an opportunity to lecturers, researchers, students Rajabhat
University and other educational institutes both in Thailand and abroad by presenting
their quality research works and sharing experiences developing of Thai education,

2. To publicize the research works, creative and innovative works of lecturers,
personnel, students and researchers Rajabhat University and other educational institutes
both in Thailand and abroad.

3. To promote learning activities through the development of quality and
standard research works, creative and innovative works and of lecturers, personnel,
students and researchers in Rajabhat University and other educational institutes both in
Thailand and abroad in order to utilize these works for sustainably developing the local
area, community, society and nation; and

4. To link the quality research works of Thailand and abroad to the target
users in academic aspect, policy, social issues and community both in Thailand and
abroad.
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Types of the conference
1. Academic Conference
1.1 Keynote address by national and international scholars
1.2 Oral and poster presentation of national and international research in the
following aspects:
1. Education
Humanities and Social Sciences
Science and Technology
Agriculture and Animal Sciences
Health Sciences
Management and Tourism
Arts and Designs
8. Creative Works and Innovation

N o ok

2. Conducting proceedings and publishing research works in three journals of
Buriram Rajabhat University; Rommayasarn (TCI 1), BRU Academic Journal (TCI
3), BRU Research and Development Journal (TCI 2), and foreign journals.

Schedule
No. Activities Date
1. Publicize the project 30 Aug. 2018-31 Jan. 2019
2. Submission of full paper 31 Aug. 2018-30 Dec. 2018
3. Announcement for full paper acceptance 5 Jan. 2019
4, Return of full paper correction 12 Jan. 2019
5. Registration for presenters 31 Aug. 2018-5 Jan. 2019
6. Registration for participants 31 Aug. 2018- 31 Jan. 2019
7. Dinner Talk 31 Jan. 2019
8. Academic conference 1 Feb. 2019
9. Foreign network meeting 2 Feb. 2019
10. Publication online proceedings 28 Feb 2019

Date and Venue

Opening ceremony, keynote address, and poster presentation will be held at
Witcha-attasart Auditorium. Oral presentation will be held on floors 6, 7, 8, 9 10 and
11, Building 15 of Buriram Rajabhat University. Poster session will be at 3th floor,
Buddharaksa Meeting Room.

Expected Outcomes
1. Lecturers, researchers, students and those interested can gain knowledge utilized
in developing research and academic works and life quality.
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2. Research works, creative and innovative works can be brought to the
development for all utilizers.

3. Cooperation is conducted amongst Rajabhat Universities and university networks
both in Thailand and abroad.

4. The quality research works are publicized and published in proceedings or in
national and international journals.

Conference Organizers

Graduate School, Faculty of Humanities and Social Sciences, Faculty of
Education, Faculty of Agricultural Technology, Faculty of Science, Faculty of Industrial
Technology, Faculty of Management Sciences, Office of International Relation Affairs,
and Institute of Research and Development of Buriram Rajabhat University

Conference Promoting Organizations
Office of Higher Education, National Archives Institute and Institute of Higher

Education from foreign countries which have done MOU with Buriram Rajabhat
University namely;

1. Niagara University, U.S.A.

2.University of Winnipeg, Canada

3.Akdeniz University, Turkey

4.Universiti Putra Malaysia, Malaysia

5.Hue University of Foreign Languages, Vietnam

6.Ton Duc Thang University, Vietnam

7.Philippine State College of Aeronautics, the Philippines

8.Qiannan Normal University for Nationalities, China

9.Shangrao Normal University, China

10. Kathmandu University, Nepal

11. Royal University of Phnom Penh, Cambodia

12. National Pingtung University, Taiwan

13. Institute of Advanced Studies in English, India

14. Tilak Mahrashtra Vidyapeet, India

15. Mandalay University of Distance Education, Myanmar

16. Provincial Teacher College, Siam Reap, Cambodia

17. Savannakhet Teacher Training Collage, Laos PDR

18. Middle Tennessee State Univerisy. MTSU., U.S.A.

19. University of Norhern Univeristy, Philippines

20. Chungnam National Univerisity, Daejeon, Republic of Korea



% & A\
0 @ 2528 i /)

\ PROCEEDINGS
— e — — — Ss—————————————————s————====— 3" National and International Research Conference 2019

\ ~ (NIRC I 2019)

Application

Participants who want to present their research works can apply at
NIRC2019.bru.ac.th from now until bth January 2019. The individuals who want to join
but do not present research works can apply from now until 31st January 2019.

Registration
Participants must pay the registration fee based on the follows rates:
1. International Conference
-5,000 Baht for Thai presenters
-200 USD for foreign presenters
-50 USD for all participants both Thai and foreigners who don’t want to
present the research works
2. National Conference
-3,000 Baht for research works presentation
-1,000 Baht for participants who don’t want to present the research
WOTrKs.

N.B. : The article conducted by more than one person is allowed to register
only one person. Co-researchers or followers register as participants. Then keep receipt
to refund the meeting documents, food/drinks coupon on 1st February 2019 in front of
Witcha-attasart Auditorium. In case of being absent for presenting or not being allowed
to present the research works, the applicants will get no refund.

3. Methods for Registration Payments

3.1 Pay by cash with the application form to Mrs. Prakai Sirisamran, Office
of Graduate School, (8th floor, Building 15) Buriram Rajabhat University 439 Jira Road,
Muang District, Buriram Province, 31000

3.2 Electronic Bank Transfer
Name of Account : National and International Academic Conference,
Buriram Rajabhat University (Saving)

Bank : Bank of Ayudhya (Thailand)
Account Number : 427-1-26004-1
Swift Code : AYUDTHBK
Address : Bank of Ayudhya Branch : Buriram Rajabhat University,
439 Jira Road, Muang District, Buriram Province, 31000

N.B. : Send a copy of transferring receipt to Email : nirc2019@bru.ac.th
after money has been transferred
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Preparation of Research Article Manuscript

It is recommended to study the preparation of research article manuscript at
the website: NIRC2019.bru.ac.th. The presenters must strictly follow the form of writing
articles.

How to Present the Research Works
1. Research works fall into two categories as follows:
1.1 Graduate students’ research works approved by the appointed
committee
1.2 Research works from general researchers
2. Types of presentation:
2.1 Oral presentation
The oral presentation must be presented using PowerPoint 12 minutes
are allotted per one title, and 3 minutes for answering questions. The presenters must
submit PowerPoint file as in PDF to nirc2019@bru.ac.th before 20th January 2019.
2.2 Poster presentation
The presenters must attach their posters on the board provided and be
ready to present according to the schedule at Buddharaksa Meeting Room , 3th floor,
Building 156 of Buriram Rajabhat Universityon 31st January 2019 at 01.00 p.m.- 05.00
p.m. The language used to present is Thai or English for national presentation, but only
English will be allowed for international presentation.

Announcement of Selected Presenters
The selected presenters will be acknowledged on 5th January 2019.

N.B. : The correct full paper will be collected as online proceedings and can
be accessed from Google Scholar. The papers will be published in six academic journals
of Buriram Rajabhat University or foreign journals if it is approved as an excellent one.
Publication in academic journals must follow each journal’s regulations, and also the
researcher must present the paper by him/herself following the schedule. The published
research works would be partial fulfillment of education according to the announcement
of Office of Higher Education Committee.

Selection of Research Works

The appointed committee of Buriram Rajabhat University reserve the right and
follow the university announcement relevant to the, Criteria for selecting research and
academic articles to publicize and publish in the 3rd National and International Research
Conference 2019 and the university order on the Appointment of Proceedings Editorial
Staff in the 3rd National and International Research Conference 2019. The following are
the committee’s consideration:
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1.Selection of groups and type of presentation
2.Selection and publications research works in academic journal, or proceedings
3.Disqualification paper presentation as in the following cases:
3.1 Abstract, research article and posters which do not comply with the
required form and the peer reviews’ suggestions;
3.2 The delaying registration and payment and/or incomplete registration
and payment; and
4. The committee’s consideration is considered final.
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3" National and International Research Conference 2019: NIRC 11l 2019
“Challenges of Higher Education in Production of Graduate Students in the
21st Century”

Date: February 1, 2019

January 31, 2019

01.00 p.m.-05.00 p.m. Trip to Phanom Rung Historical Park
05.00 p.m.- 08.30 p.m. Dinner talk and welcome party
February 1, 2019
08.00 a.m.- 09.00 a.m. Registration in front of Attasart Meeting Hall
09.00 am.- 09.30 a.m. Opening ceremony conducted by Buriram

Governor and Assoc.Prof. Malinee Chutopama,
Acting President of Buriram Rajabhat University
09.30 am - 09.40 a.m. Thai Traditional Welcoming Performance
09.40 a.m. -10.00 a.m. MOU signing ceremony between Buriram
Rajabhat University and the following universities:
1. Middle Tennessee State University, U.S.A
2. Kampong Chheuteal Institute of Technology,
Kingdom of Cambodia
3. University of Northern Philippines, Philippines
10.00 a.m.- 11.30 a.m. Keynote address entitled, “Challenges of
Higher Education in Production of Graduate
Students in the 21st Century” by
1. Professor Dr. Will Barratt, Fulbright Visiting
Scholar at the University of Malaya, Malaysia
2. Professor Dr. Walt Polka, College of Education,
Niagara University, U.S.A
3. Professor Dr. Rob Erwin , College of
Education, Niagara University, U.S.A
4. Professor Dr. R. Michael Smith, College of
Education, Niagara University, U.S.A
11.30 a.m.- 01.00 p.m. Lunch
01.00 p.m.- 05.00 p.m. National and International Oral Presentation at
Floor 6,7 ,8 ,9 10 and 11, Building 15 and Poster
presentation at Buddharaksa Meeting Room, Floor
3, Building 15

(Coffee break at 03.00 p.m.-03.15 p.m. and awarding certificates to presenters in the
presentation room)
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February 2, 2019

08.30 a.m.- 09.00 a.m.
09.00 a.m.- 09.15 a.m.

09.15 am.- 12.00 am.

12.00 a.m.-13.30 p.m.
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Registration

Opening ceremony by

Assoc.Prof. Malinee Chutopama,

Acting President of Buriram Rajabhat University
Foreign research network meeting

Lunch

N.B. : The schedule is subjected to change as appropriate.
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Abstract

This action research aimed to develop problem-solving ability in chemistry
subject by using the Problem-based Learning (PBL), Problem-based Learning (PBL)
cooperated with social media, and Problem-based Learning (PBL) cooperated with KWL
technique. The participants of this study were 19 students who have the problems in
problem-solving ability and they were selected by purposive sampling. They were
studying in Mattayomsuksa 6 at Mattayomyangsisurat School. The research procedure
was divided into 3 main phases consisting of 4 steps which were (1) Plan, (2) Act, (3)
Observe, and (4) Reflect. The instruments used in the research consisted of 1) The
problem-solving ability tests, 2) the learning achievement tests in chemistry subject, 3)
the behavior observation form in problem-solving ability, 4) learning activity record form,
5) students’ diaries, 6) interview form, 7) lesson plans integrated with Problem-based
Learning (PBL), Problem-based Learning (PBL) cooperated with social media, Problem-
based Learning (PBL) cooperated with KWL technique. As a result, after having
conducted throughout the phases, the results indicated that:

1. The participants whose problem-solving ability was higher than the criteria
of 70% were accounted for 18 students and the mean score after learning by Problem-
based Learning (PBL), Problem-based Learning (PBL) cooperated with social media, and
Problem-based Learning (PBL) cooperated with KWL technique in 3 phases were 78.84,
which was higher than the expectation.

2. The participants’ learning achievement was accounted for 80.53% in phase
1, 74.74% in phase 2 and 83.86% in phase 3. It was concluded that students’ learning

achievement were considered at high level.

Keywords : Problem-solving ability, problem-based Learning (PBL), Social study, KWL
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1. Introduction

At present, our world has been rapidly changing in every aspect. Technology
has an important role to our society and people have to adjust themselves to the current
situation. Importantly, science and technology is the basic factors and important tools
in our daily lives. People are required to be acquainted with science in order to have
good-quality lives in the world of science (The Institute for the Promotion of Teaching
Science and Technology, 2008, p.62). Moreover, constructing innovations is challenging
people to be successful, which is one of the important factors in our lives. Therefore,
the education aimed at thinking ability is necessary to the current changing world.

According to The Basic Education Core Curriculum B.E 2551 (2008) (Revised
Edition B.E 2560 (2017), student-centered learning especially in science learning leads
the students to learn by doing while the teachers who acts as facilitator monitors them.
Due to the indicators and learning results of the curriculum, students are required to be
able to have higher thinking process, problem-solving ability, and ability to handle with
obstacles in order to acquire the learning outcomes, which students have to be
considered about scientific minds with ethics and morals. In learning science, students
learn about the nature of human by observing, exploring, checking and experimenting,
and systematically organizing. According to the principle of National Education Act of
B.E 2542 (1999), Section 22, all students are capable of learning and self-development,
and are regarded as being most important. Students are also able to develop themselves
at their own pace and to the best of their potentiality. The goal of learning science is
focusing not only the knowledge content but also self-inquiry learning to solve problem
(The Institute for the Promotion of Teaching Science and Technology, 2008, p.78).
Chemistry, which is a branch of science learning, aims at learning by doing and
experimenting. In chemistry subject, the learning competence focuses on problem-
solving which is relevant to the nature of the subject which students have to experiment,
explore, analyze, and synthesize. Moreover, the expected outcome of the curriculum
obligates students to develop themselves of the best of their potentiality.

In this study, the researcher formerly assessed student’s problem-solving
competence and found that students were evaluated as “very good” for b students,
“good” for 12 students, and “moderate” for 9 students respectively. Due to the
aforementioned problem which affected to learning management in chemistry subject,
the researcher was interested in developing about problem-solving ability (Academic
Department, Mattayomyangsisurat School, 2016, p.25). In addition, the researcher also

interviewed the former chemistry teacher in the last semester and also observed learning
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activities in physics and biology subject. It is found that students mostly follow the
teacher’s instruction. In group activity, level of the students in each group was various.
The “low-achieving” students preferred not to work in same group with “high-
achieving” students. Mostly, the “low-achieving students didn’t tend to work and not
brave enough to express their opinion. When the students have to solve the problems,
the “low-achieving” students stopped working and let the “high-achieving” students
work instead. In addition, the researcher measured student’s problem solving
competence by using the objective test adapted from Siripmon Honghaem (Honghaem,
2008, p.132), which consisted of 5 situations. After being measured by the test, out of
26, the students passed the test in the criteria of 70% for 7 students and didn’t pass
the test in the criteria of 70% for 19 students. The procedures of measurement were
divided into 4 phases. For phase 1, understanding the problems, students passed the
test in the criteria of 70% for 10 students and didn’t pass the test in the criteria of 70%
for 16 students. For phase 2, planning to solve the problems, students passed the test
in the criteria of 70% for 8 students and didn’t pass the test in the criteria of 70% for
18 students. For phase 3, doing to solve the problems, students passed the test in the
criteria of 70% for 7 students and didn’t pass the test in the criteria of 70% for 19
students. For stage 4, finally, evaluating, students passed the test in the criteria of 70%
for 7 students and didn’t pass the test in the criteria of 70% for 19 students.

The researcher has studied about the learning techniques which focus on
developing problem-solving ability to improve learning achievement in chemistry
subject. There were tons of learning techniques such as problem-based learning, project-
based learning, KWL technique, and cooperative learning. Besides, there were also
teaching tools which motivate students in learning such as social media. In each
teaching method and technique, they are promoting problem-solving ability in a different
way. In problem-based learning, social media also encourages students to solve the
real-life situation by the process of inquiring, discovering, planning, hypothesizing, and
deciding appropriate ways to solve the problem. Moreover, students are capable of
taking part for evaluating themselves and their group. Teachers might lead the students
into the real-world situation or might imitate the situation. In group activity, students
can analyze and solve the problem together so that they will have a better
understanding. Therefore, students will be able to be a self-exploring learners, systematic
thinkers, and problem-solvers (Kammanee, 2008, p.137). In project-based learning,
student-centered learning is the essence of this learning so that students will have life-

long learning. Project-based learning also promotes students’ self-inquiry and provides
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students’ opportunity to learn by planning and doing by themselves which teachers’
role is a facilitator. The progress of project-based learning is a discovering of science
and technology focusing on problem-solving. The activities of project-based learning
promotes about self-planning to solve the problems (Poonnachot, 1988, p.1). In KWL
technique, learning is promoted by activating students to analyze their prior knowledge,
be self-planning on what they want, and synthesize prior knowledge and new
knowledge with their own pace. It is assumed that KWL technique is consistent to
students’ problem as if the technique promotes them to solve the problem (Kammoon
& Kammoon, 2002, p.92). In cooperative learning, students are encouraged in learning
environment as a group which the members of each group are potentially different, and
all students are participated in the activities (Kammanee, 2008, p.40). The cooperative
learning persuades students to share, synthesize, and develop their knowledge in order
to solve the problems in steps by steps. Lastly, social media effectively activates students
in learning because it is one of communication channel to discuss what they learn. In
short, several of teaching methods and techniques that researcher are interested
develops student’s problem-solving ability.

From the aforementioned problem, the researcher systematically thinks about
how to develop students’ problem-solving ability and gain more understanding of the
lessons, so the researchers conducts action research focusing on problem-based learning
to develop Mattayomsuksa 6 students at Mattatyomyangsisurat school, Maha Sarakham
Province in order to boost students to have a higher problem-solving ability as to be
consistent to the principle of National Education Act B.E. 2542 (1999) and The Basic
Education Core Curriculum B.E 2551 (2008) (Revised Edition B.E 2560 (2017).

2. Objectives of the Study
This research consisted of two objectives including:
2.1 To develop Mattayomsuksa 6 students’ problem-solving ability who were
studying at Mattayomyangsisurat school in order to pass in the criteria of 70%
2.2 To study learning achievement in chemistry subject topic “Petroleum and

Polymer”
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3. Research Methodology

3.1 Participants

The participants were 19 Mattayomsuksa six students studying at
Mattayomyangsisurat School. They were chosen by purposive sampling because their
problem-solving ability was below the criteria of 70%.

3.2 Content of the Study

The content used in this study was from chemistry b subject topic “Petroleum
and Polymer” based on The Basic Education Core Curriculum B.E 2551 (2008)

3.3 Time Duration of the Study

This research was conducted during 1% semester, academic year 2018. The
times were taken for 14 hours using 7 lesson plans.

3.4 Data Collection

The researcher collected the data from action research, which was divided in
to 3 phases as following:

For phase 1, the students were taught by problem-based learning using 2
lessons plan together with behavior observation form in problem-solving ability and
learning achievement test in chemistry subject. After that, the outcome was concluded
in order to make a guideline for problem-solving for phase 2.

For phase 2, the students were taught by problem-based learning
cooperated with social media using 2 lesson plans together with behavior observation
form in problem-solving ability and learning achievement test in chemistry subject. After
that, the outcome was concluded in order to make a guideline for problem-solving for
phase 3.

For phase 3, the students were taught by problem-based learning
cooperated with social media using 2 lesson plans together with behavior observation
form in problem-solving ability and learning achievement test in chemistry subject.

3.b Data Analysis

The data was analyzed based on 7 instruments including 1) the problem-
solving ability test with 8 items in order to measure students’ problem-solving ability.
Discrimination value of the problem-solving test in phase one was 0.33 0.75 0.67 0.75
0.67 0.75 0.67 and 0.58 accounting that all items were appropriate Discrimination value
of the problem-solving test in phase two was 0.33 0.75 0.67 0.75 0.67 0.75 0.67 and
0.58 accounting that all items were appropriate. Discrimination value of the problem-
solving test in phase three was 0.33 0.75 0.67 0.75 0.67 0.75 0.67 and 0.58 accounting

that all items were appropriate. For the item difficulty value, the value in phase one

6
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was 0.42 054 050 0.54 050 0.46 0.42 and 0.38 accounting that all items were
appropriate. In phase 2, the value of item difficulty was 50 0.50 0.54 0.54 0.58 0.50 0.46
and 0.46 accounting that all items was appropriate. And for phase 3, the value of item
difficulty was 0.25 0.54 0.63 0.46 0.67 0.71 0.54 and 0.63 accounting that all items were
appropriate. The reliability calculated by using Cronbach Alpha’s coefficient
(Aunarromlert, 2006, p. 86-87) applied to measure problem-solving ability in 3 phases.
In phase 1, the reliability value was 0.88 which is acceptable. To measure problem-
solving ability in phase 2, the reliability value was 0.85 which is acceptable. Besides, to
measure problem-solving ability in phase 3, the reliability was 0.79 which is acceptable.
2) The achievement test in chemistry subject which evaluated by the experts found that
the I0C value was 0.67 — 1.99 which is acceptable. The test contains 12 items in phase
1, 16 items in phase 2, and 24 items in phase 3 respectively. After that, the test was
piloted to non-participants which their qualification was similar to the participants,
which are 25 students who were studying in Mattayomsuksa 6/2. 3) Behavior
observation form in problem-solving using to indicate behavioral appropriateness had
the mean score of 4.33, which was considered as “good”. Moreover, the mean scores
of behavior observation form in problem-solving using to indicate the criterial
appropriateness was 4.67, which was considered as “very good”. Finally, the mean
scores of behavior observation form in problem-solving using to indicate the
appropriateness of language and form was 4.67, which was considered as “very good”
of. 4) learning activity record form, 5) students’ diaries, 6) interview form, and 7) lesson
plans integrated with problem-based learning, problem-based learning cooperated with
social media, and problem-based learning cooperated with KWL technique for 7 lessons.
The mean scores of lesson plan, which was evaluated by the experts, were from 4.53
to 4.83. That was interpreted as “very appropriate” Furthermore, the experts suggested
to have the more media and techniques used in learning. After being learnt, the
researcher quantitatively analyzed the data in each phase including problem-solving
ability and learning achievement in chemistry subject. Finally, the data was analyzed

by each phase.

4. Research Results
The content of the lessons conducted in this study can be divided into 3

phases as following:
In phase 1, the content of the lesson was “Crude Qil Refining and Defining

Natural Gas” using problem-based learning for 2 lessons plan
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In phase 2, the content of the lesson was “Determining the Quality of

Gasoline Diesel” using problem-based learning cooperated with social media such as

Facebook and Google Drive for 2 lessons plan.

In phase 3, the content of the lesson was “Plastic, Fiber, and Rubber” using

problem-based learning cooperated with KWL technique for 3 lessons plan.

4.1 Problem-solving Ability

The participants in this study were 19 students who took problem-solving test

for 3 phases. The test consisted of 8 items so the score was out of 8 in each phase.

The results are shown as following:

Table 1 Student’s Problem-solving Ability

Problem-solving Ability

S Phase 1 Phase 2 Phase 3
4
= © o © o © o
S| s | | £ s 8| £ |v| 8 g
i3] = g 8 1 8 8 3 g8 8
E| 8| § 2 8 | & 2 8 | § 2
3 = 8 ) = 8 g, = 8 S,
- o 8 o o 8 o 5 8

8 - 5 8 . 5 8 A 5

n n n
1 5.00 62.50 | Not Passed | 5.67 | 70.83 Passed 5.67 70.83 Passed
2 5.67 70.83 Passed 6.00 | 75.00 Passed 5.67 70.83 Passed
3 7.00 87.50 Passed 6.33 | 79.17 Passed 6.33 79.17 Passed
4 5.33 66.67 | Not Passed | 7.67 | 95.83 Passed 6.00 75.00 Passed
5 5.67 70.83 Passed 6.00 | 75.00 Passed 7.00 87.50 Passed
6 5.67 70.83 Passed 5.67 | 70.83 Passed 6.33 79.17 Passed
7 5.50 68.75 | Not Passed | 2.67 | 33.33 | Not Passed | 5.00 62.50 Not Passed
8 5.00 62.50 | Not Passed | 3.67 | 45.83 | Not Passed | 7.17 89.58 Passed
9 6.33 79.17 Passed 6.00 | 75.00 Passed 5.67 70.83 Passed
10 6.00 75.00 Passed 6.00 | 75.00 Passed 7.00 87.50 Passed
11 6.00 75.00 Passed 5.17 | 64.58 | Not Passed | 5.67 70.83 Passed
12 6.83 85.42 Passed 5.67 | 70.83 Passed 6.00 75.00 Passed
13 5.67 70.83 Passed 6.00 | 75.00 Passed 6.33 79.17 Passed
14 450 56.25 | Not Passed | 3.17 | 39.58 | Not Passed | 6.50 81.25 Passed
15 4.33 5417 | Not Passed | 3.83 | 47.92 | Not Passed | 7.67 95.83 Passed
16 4.00 50.00 | Not Passed | 5.83 | 72.92 Passed 6.33 79.17 Passed
17 5.00 62.50 | Not Passed | 5.67 | 70.83 Passed 5.67 70.83 Passed
18 5.67 70.83 Passed 7.67 | 95.83 Passed 7.00 87.50 Passed
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Problem-solving Ability
S Phase 1 Phase 2 Phase 3
2
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n n n
19 5.17 | 64.58 | Not Passed | 5.67 | 70.83 Passed 6.83 | 8542 Passed
X 649 | 68.64 | Not Passed | 549 | 68.64 | Not Passed | 6.31 | 78.84 Passed

Number of Passed 10 14 18
Students

From the table 1, it is shown that

In phase 1, the overall mean scores was 5.49 or 68.64%. The number of
students who passed the test in the criteria of 70% was 10 or 52.63% while the number
of students who didn’t passed the test in the criteria of 70% was 9 or 47.37.

In phase 2, the overall mean scores was 5.94 or 68.64%. The number of
students who passed the test in the criteria of 70% was 14 or 73.68% but the number
of students who didn’t pass the test in the criteria of 70% was 5 or 26.32. There was
one student who passed the test in phase 1 but didn’t pass the test in phase 2.

In phase 3, the overall mean scores was 6.33 or 78.84%. The number of
students who passed the test was 18 or 94.74%. However, the number of students who
didn’t pass the test was 1 or 5.26%.

The researcher collected the data from achievement test in chemistry subject
by having students taken posttest after every 3 phases. In phase 1, the test about
“Crude QOil Refining and Defining Natural Gas” consisted of 10 items. In phase 2, the
test about “Determining the Quality of Gasoline Diesel” consisted of 10 items. Finally,
in phase 3, the test about “Plastic, Fiber, and Rubber” consisted of 15 items. The results
from the test were shown in the table 2.

The table 2 showed the results from learning achievement test using problem-
based learning and techniques. The results can be divided into 3 phases which are:

In phase 1, the scores from achievement test were 8.05 or 80.53%

In phase 2, the scores from achievement test were 7.47 or 74.74%

In phase 3, the scores from achievement test were 8.05 or 80.50%
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Table 2 Learning Achievement in Chemistry’s Subject
- Learning Achievement in Chemistry’s Subject
g Phase 1 Phase 2 Phase 3
3
E Score Percentage Score Percentage Score Percentage
(Out of 10) (Out of 10) (Out of 15)
1 7 70.00 6 60.00 11 73.33
2 7 70.00 6 60.00 13 86.67
3 9 90.00 7 70.00 12 80.00
4 8 80.00 7 70.00 14 93.33
5 7 70.00 7 70.00 14 93.33
6 8 80.00 7 70.00 13 86.67
7 9 90.00 7 70.00 12 80.00
8 8 80.00 9 90.00 13 86.67
9 8 80.00 8 80.00 14 93.33
10 9 90.00 8 80.00 12 80.00
11 9 90.00 9 90.00 12 80.00
12 8 80.00 8 80.00 10 66.67
13 8 80.00 8 80.00 13 86.67
14 8 80.00 7 70.00 14 93.33
15 9 90.00 8 80.00 12 80.00
16 8 80.00 8 80.00 13 86.67
17 8 80.00 7 70.00 13 86.67
18 7 70.00 8 80.00 12 80.00
19 8 80.00 7 70.00 12 80.00
Y 8.05 80.53 7.47 74.74 12.58 83.86

5. Conclusion

The students who were taught by problem-based learning cooperated with

social media and KWL technique in order to develop their problem-solving ability found

that there were 18 students or 94.74% considered as “passed” of all students. However,

only 1 student or 5.65% didn’t pass the test from the whole participants. If considering

in each phase, it is found that:

In phase 1, the students were taught by problem-based learning. The results

revealed that there were 10 students or 52.63% passing the test in the criteria of 70%.

10
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In phase 2, the students were taught by problem-based learning cooperated
with social media such as Facebook and Google Drive. The results revealed that there
were 9 students or 52.63% passing the test in the criteria of 70%.

In phase 3, the students were taught by problem-based learning cooperated
with KWL technique. The results revealed that there were 3 students or 75.00% passing
the test in the criteria of 70%

In learning achievement, 19 students were required to take a learning
achievement posttest after being learnt by problem-based learning cooperated with
social media and KWL technique. The results showed that learning achievement score
was 8.05 or 80.53% in phrase 1. Moreover, in phrase 2, the learning achievement score
was 7.47 or 74.74%. Finally, the learning achievement score in phrase 3 was 8.05 or
80.53%.

6. Discussion

Apart from researching on developing 19 students’ problem-solving ability who
were studying in Mattayomsuksa 6 by using problem-based learning cooperated with
social media and KWL technique, the results indicated that 18 students or 94.74% out
of 19 students were passed in the criteria of 70% after completing phase 3. From
conducting this action research, the teacher applied systematic and reliable process to
discover the situation or context in the classroom, and directly solve the students
‘problem (Nuengchalerm, 2013, p.57). In addition, two researchers used problem-based
learning cooperated with social media and KWL technique to authentically assess. It is
assumed that assessment in problem-based learning was realistic and systematic
because there were various ways in learning assessments (Eggen & Kauchak, 2001, p.
256-259). For more details, it can be discussed that:

In phase 1, after students learnt by problem-based learning, the results
revealed that students has developed their problem-solving ability and passed for the
criteria of 70% accounted for 10 students or 52.63% of the whole students. It is because
students were taught to think, practically do, and discuss, which leads students to share
knowledge in the group together. After finishing lesson 1, the researcher integrated
what is incomplete in lesson 1 to lesson 2 and 3 in terms of time, activity organization,
and more interesting and real-life situation in order to be consistent with Thitsana
Kammanee (2012, p.137). She stated that problem-based learning is considered as a
learning tool that students are activated to reach their goal, which teachers might lead

the students to face in real-life situation or practical problems. Moreover, students are

11
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taught to analyze and the problems so that they clearly understand the problems.
Students are able to identify problems from the challenging situation but they are not
able to solve by themselves because they have to be guided by adults or friends who
have more experience. Students are able to solve problem because of learning (Berk &
Winsler, 1995, 232; cited in Vygotsky, 1978). In some situation, the researcher as a
teacher provided some real-life situations into the problems in order to guide the
students to think and analyze the problem by themselves of in group. As a result, the
students will clearly understand those problems and point out the choices and method
in many ways to solve problem. Students will be acquired of self-ambition, thinking
process, and problem-solving process (Kammanee, 2005, p.137). For the 19 students
who didn’t pass the criteria, there might be some factors to impede the students’
opportunity to express their opinion. For example, the students already knew the answer
but they didn’t have a chance to express what they know because the other students
answer those before. Besides, when the teacher provided activity to work in various
group, there only “high-achieving” students worked on it. Then, the “low-achieving”
students as the participants had no chance to work. In summary, the teacher brought
those problems to adjust in phase 2.

In phase 2, after students learnt by problem-based learning cooperated with
social media, the results revealed that students has developed their problem-solving
ability and passed for the criteria of 70% accounted for 5 students or 78.95% of the
whole students. It is because students analyzed the problem one day before going to
the class in order that students had more time to think more thoroughly. Students also
had a chance to identify problems through social media. Resulting from students
analyzing and discussing about the problems in classroom and social media, students
gained more problem-solving ability which is consistent to Taale (2011, p. 8-21), which
he stated that problem-based learning cooperated with social media can develop
problem-solving ability. Therefore, students were able to identify problems, share
knowledge, and present their own information in the freedom way (Laothiang, 2014, p.
61-64). Moreover, students had more time in learning cooperated with social media
especially in identifying, replacing a formula to find the answer and giving the reasons.
For the students who didn’t passed the criteria, it is assumed that the students still had
obstacles on analyzing problem level. The researcher brought the limitations in phase 2
to adjust in phase 3.

In phase 3, after students learnt by problem-based learning cooperated with

KWL technique, the results revealed that students has developed their problem-solving

12
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ability and passed for the criteria of 70% accounted for 3 students or 94.74% of the
whole students. It is because the teacher integrated what the students know, what the
students want to know, and what the students learned. KWL technique motivates
students’ attention and interesting (Moonkam & Moonkam, 2002, p. 88), which also
develop student’s problem-solving ability in planning stage. After finishing learning
activity in check stage, students were able to apply knowledge to new or real-life
situation. Students can be also brought what their learnt to plan in solving problems in
other situation. Apart from the learning, students had knowledge in the situation and
be able to determine the topic to study further together with discussing and sharing
knowledge so that students gained enough knowledge to solve the problem of the
situation in classroom. Moreover, students thoroughly check their knowledge, which is
consistent to Suwit Moonkam and Orathai Moonkham (2002, p.88). They claimed that
the objectives of KWL are to facilitate students to aware of the process of self-learning
by planning, setting goal, checking understand, and effectively organizing knowledge,
which is also consistent to Rungrawee Siriboonnam (2008, p. 48-84). She studied about
comparing analytical ability and learning achievement in department of science topic
“acid and base” and investigated the attitudes towards chemistry subject of
Mattayomsuksa 6 students who was taught by using 7E learning cycle model, KWL
technique, and traditional method. The results indicated that students learning by KWL
technique is improved their analytical ability better than learning by traditional method.

The current research results indicated that learning through problem-based
learning was such learning activities to support student’s to solve problem, which is
consistent to Pramote Rangsi (2017, p.77-79). He conducted a research about developing
Mattayomsuksa 5 students’ problem-solving ability using problem-based learning. His
results found that the score of students’ problem-based ability was improved from
62.22% to 84.56%. Moreover, problem-based learning cooperated with social media
enhances students’ in problem-solving ability and the right to express opinion, which
is consistent to Pichittong Krongponkwa (2016, p.89-91). He conducted a study about
developing learning activity in physics subject using problem-based learning cooperated
with social media to enhance learning achievement problem-solving ability, and
student’s putting effort persistently. His findings indicated that students’ problem-based
ability during taught by lesson 1-5 was in a high level (X = 2.7, S.D = 0.34). Besides,
cooperating KWL technique enriches learning in the planning level so that students had
a chance to plan better. That caused students to have higher problem-solving ability,

which is consistent to Sujitraporn Paisri (2014, 77-84). She studied about learning
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achievement, thinking for problem-solving and learning satisfaction for Mattayomsuksa
4 students using 7E learning cycle model, 7k learning cycle model cooperated with
KWL technique. Her research results revealed that there were 13 students or 86.67%

out of 15 students passed the criteria of 75%.

7. Recommendations
The recommendation for the future research will be described as follow:
1. Students’ problem-solving ability was individually different, so there should
be flexible criteria based on students’ individual difference.
2. Other kind of social media is suggested to cooperate in the learning in

suitable and various ways.
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Abstract

This article provides an overview of collaborative strategic reading (CSR) as an
approach to enhancing the reading comprehension skills. The purposes of this research
were to study and compare the English reading comprehension ability before and after
the instruction using collaborative strategic reading of Matthayomsuksa 5 students and
to study the students’ attitude towards teaching English reading comprehension ability
using collaborative strategic reading. The sample consisted of 35 Matthayomsuksa 5
students at Pathumthep Wittayakarn School, under the Secondary Educational Service
Area Office 21, in the first semester of the academic year 2018. The design of this
research was a one group pretest-posttest design. The research instruments were 12
lesson plans, an English reading comprehension ability test and an attitude
questionnaire. The experiment lasted twelve weeks, 2 hours a week, or 24 hours for all.
The mean, percentage, standard deviation and t-test for Dependent Samples were used
for data analysis. The results revealed that the students’ posttest score was not less
than 70 percent. The students’ reading comprehension ability after the experiment was

significantly higher than that of the pretest.

Keywords : English reading comprehension, collaborative strategic reading,

Matthayomsuksa 5 Students
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1. Introduction

Reading is an essential skill in people’s daily lives. Reading is a very
significant factor for students to be successful with their learning because they can get
more information from what they have read and develop themselves to a better live.
Even reading is important, many English learners still have problems in reading. It can
be stated that teaching English reading in Thailand is not successful. Many researchers
have mentioned a number of evidence indicating that Thai students in academic levels
still have obstacles in reading (Adunyarittigun, 2002, p. 245). This is related with
Munsetthawit (2009, p. 9) who points out that there are three main areas of difficulty
in reading English for understanding: teachers use inappropriate methods, lack of
teaching techniques, and lack of teaching equipment. In addition, this is consistent with
Chayapurakul (2006, p. 95) who states that the boring teaching methods and classroom
atmosphere cannot help learners develop their reading ability. The learning process will
be successful depending on teacher’s techniques. Therefore, teachers need to develop
their teaching techniques and provide good atmosphere to learners.

There were some research studies revealing that English reading ability of
Thai students is at the low level. Chawwang (2008, p. 4) states that students encounter
problems with grammar and vocabulary when reading the texts. Therefore, they cannot
understand what they have read. In addition, Soonthornmanee (2002, pp. 125-141) points
out that the methods of teaching English reading comprehension in Thai classroom
focus on translation from English to Thai instead of a reading process which could help
the readers comprehend or interpret the meaning of the texts. Moreover, Yimwilai (2008,
p. 137) shows that reasons for students’ failure in reading English classified into six
major categories: individual factors, physical factors, psychological factors,
socioeconomic factors, language factors and educational factors Therefore, in order to
help students comprehend reading texts, it is necessary for the teachers to teach reading
strategies in the English classrooms.

In the context of Pathumthep Wittayakarn School, students’ English reading
ability was quite low in the area of English reading subject (E30204) of matthayomsuksa
5 students. In the academic year 2017, the school final examination scores in the area
of English reading subject (E 30204) of Matthayomsuksa 5 students was under 50 %
while the criteria for English reading subject (E 30204) is 70 %. The problems might be
from large size classes and methods of teaching reading in Thai classrooms. One reason
of the students in Pathumthep Wittayakarn School gained a low level of their English

reading ability might be from lack of English reading comprehension strategies.
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To solve reading problems in teaching English reading comprehension,

many researchers and educators have proposed many techniques in teaching English
reading comprehension. Collaborative strategic reading is one of the useful techniques
that might help improve students’ English reading comprehension ability.
Collaborative strategic reading was developed by Klingner and Vaughn (Klingner &
Vaughn, 1999, pp. 738-747). There are 4 steps to read: 1) Preview, 2) Clink & Clunk, 3)
Get the Gist, and 4) Wrap up. This collaborative reading strategy will help to teach
reading, encourage students to work together allow students to exchange ideas, and
promote good relationships between people. Collaborative strategic reading is
considered to be a way to help students with difficulties on reading comprehension and
improve their reading ability. With the benefits of collaborative strategic reading, some
researchers studied the use of collaborative strategic reading in order to improve
learners, English reading comprehension ability. For example, Thongphao (2016)
conducted a study on the development of English reading comprehension ability using
collaborative strategic reading of Matthayomsuksa 3 students at Nonghuakhupuang
prachanukhror School in the second semester of the academic year 2016. The results
indicated that the students’ posttest score was not less than 70 percent. The students’
reading comprehension ability after the experiment was significantly higher than that
of the pretest. Furthermore, students’ attitude towards teaching English reading
comprehension ability using collaborative strategic reading was at a good level.
Furthermore, Sroinam (2017) conducted a study on the development of English reading
comprehension ability using collaborative strategic reading of graduate students. The
finding showed that the students’ pretest and posttest mean scores on English reading
comprehension ability were 23.03 or 57.57 percent and 33.28 or 83.19 percent
respectively. The students’ English reading comprehension ability after the experiment
was significantly higher than that of the pretest at the 0.01 level and the mean score
on the posttest was higher than 70 percent. Furthermore, the students’ attitude towards
teaching English reading comprehension ability using collaborative strategic reading
was at a good level.

Therefore, the researcher would like to develop English reading comprehension
ability using collaborative strategic reading of Matthayomsuksa 5 students at
Pathumthep Wittayakarn School, Nongkhai. In this study, the researcher would like to
study whether collaborative strategic reading could assist students reading
comprehension ability or not and to investigate the level of their attitude towards

teaching English reading comprehension using collaborative strategic reading.
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2. Research Objectives

This research consisted of two objectives:

2.1. To study and compare English reading comprehension ability before
and after studying English reading comprehension using collaborative strategic
reading of Matthayomsuksa 5 students.

2.2 To investigate the attitude towards teaching English reading

comprehension using collaborative strategic reading of Matthayomsuksa b students.

3. Research Methodology
3.1 Samples
The sample in this study was 35 Matthayomsuksa 5/1 students who
enrolled in English reading (E30203), in the first semester of the 2018 academic year
at Pathumthep Wittayakarn School, Nongkhai selected using purposive selection.
3.2 Research Instruments
In order to conduct this study, three research instruments were
employed:
3.2.1. Lesson plans of teaching English reading comprehension using
collaborative strategic reading consisted of 12 units, 2 hours a unit.
3.2.2. An English reading comprehension ability test with 40 items. This
test was used to examine the students’ English reading comprehension ability.
3.3.3. An attitude questionnaire towards teaching English reading
comprehension using collaborative strategic reading.
3.3 Data Collection
After all research instruments are developed, they will be employed to
collect both quantitative and qualitative data. Data collection will be explained by
each method as shown below.
3.3.1. Students take the pretest before studying English reading using
collaborative strategic reading.
3.3.2. The teaching process will be carried out according to the 12
lesson plans for 12 weeks, 24 hours in total.
3.3.3. After the whole teaching process using collaborative strategic
reading completed, students will take the posttest which the same test as the pretest.
3.3.4. An attitude questionnaire will be used to ask students’ opinion

towards teaching English reading comprehension using collaborative strategic reading.
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3.3.5. The collected sores from the pretest and posttest and students’
attitude data will be statistically analyzed and summarized later
3.4 Data Analysis

3.4.1. The researcher analyzed data to study and compare the English

reading comprehension ability of Matthayomsuksa 5 students using mean (X),
percentage, and standard deviation (S.D.)

3.4.2. The researcher also analyzed the data to compare the English
reading comprehension ability of Mathayomsuksa 5 students before and after teaching
English reading comprehension using collaborative strategic reading using t-test for
dependent samples.

3.4.3. The researcher analyzed data to investigate students’ attitude
towards teaching English reading comprehension using collaborative strategic reading

using mean (X ) and standard deviation (S.D.) to interpret the meaning of the criteria’s

average.

4. Research Results
Results of the Study and Comparison of Scores on English Reading
Comprehension Ability Before and After Teaching English Reading Comprehension

Using Collaborative Strategic Reading

Table 1 The Comparison of the Students’ English Reading Comprehension Abilitybefore
and after Teaching English Reading Comprehension Using Collaborative

Strategic Reading

Test n X S.D. t
Pretest 35 22.40 3.94
Posttest 35 3543 2.92 27.93**
**p<.01

From table 1, it shows that the students’ pretest mean sore on English reading
comprehension was 22.40 and the posttest mean score was 35.43 The students’
English reading comprehension ability after teaching English reading comprehension

using collaborative strategic reading was significantly higher than prior at the .01 level.
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Table 2 A Comparison of the Students’ English Reading Comprehension Ability After
Studying English Reading Comprehension  Using Collaborative Strategic

Reading and a Set Criteria of 70 Percent

Test n X S.D. 70 Percent t
Posttest 35 35.43 7.31 28 15.03**
**p<.01

From table 4, it shows that the students’ posttest mean score on English
reading ability was 35.43. The results explain that the students’ English reading
comprehension ability after study English reading comprehension using collaborative
strategic reading was significantly different at the .01 level. The posttest score was
significantly higher than a set criteria of 70 percent.

Results of the Investigation of the Students’ Attitude towards Teaching

English Reading Comprehension Using Collaborative Strategic Reading

Table 3 An investigation of the Students’ Attitude towards Teaching English Reading

Comprehension Using Collaborative Strategic Reading

Attitude Test n X S.D. Interpretation

Attitude towards
teaching English reading
comprehension using 35 4.85 0.13 Very Good

collaborative strategic

reading

From Table b, it illustrates that the mean score of the students’ attitude
towards teaching English reading comprehension using collaborative strategic reading
was 4.85. It indicates that the students’ attitude towards teaching English reading

comprehension using collaborative strategic reading was at a very good level.
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5. Discussion

The results of the study can be discussed as follows:

5.1. Results of the study and comparison of English reading comprehension
ability of Matthayomsuksa 5 students at Pathumtep Wittayakarn School before and
after studying English reading comprehension using collaborative strategic reading.

5.1.1 It was found that teaching English reading comprehension using
collaborative strategic reading could improve Matthayomsuksa b5 students’ English
reading ability. Their pretest and posttest scores were 22.40 or 56.00 percent and 35.43
or 88.57 percent, respectively. The students’ English reading comprehension ability after
studying English reading comprehension using collaborative strategic reading is higher
than prior because the students had a chance to practice English reading comprehension
using collaborative strategic reading, they could identify the meaning of new words in
the reading text and write down the main idea of the reading text. Therefore, they could
develop their English reading comprehension ability. This finding supported the idea
of Klinger & Vaughn (2000, pp. 45-47), who suggest that of collaborative strategic
reading is the strategy that can develop the student’s reading comprehension ability
and it works effectively in all levels. In order to use collaborative strategic reading,
which help students learn in positive atmospheres because students have an opportunity
to exchange and share the information with the members in their groups.

5.1.2 The students English reading comprehension ability after studying
English reading comprehension using collaborative strategic reading was significantly
improved with a mean score greater than 70 percent. This may cause from the following
results. Firstly, teaching English reading comprehension using collaborative strategic
reading helped develop students’ English reading comprehension ability because this
strategy support the learners to improve their reading comprehension ability, provide a
chance to find the meaning of vocabulary and main idea in each section of the text,
and develop ¢skills to work with others. Secondly, teaching English reading
comprehension using collaborative strategic reading was promoted to develop the
students’ English reading comprehension ability because had conducted the following
stages according to teaching English reading comprehension activities using
collaborative strategic reading based on the ideas of Klingner & Vaughn (Klingner &
Vaughn, 1999, pp. 738-747) and Williams (Williams, 1994, pp. 37-44):Pre-reading
activities, While-reading activities, Post-reading activities. Hence, it could enhance the
students’ English reading comprehension ability and initiate the higher score of the

posttest than the pretest one. These findings related to the idea of Bryant (2001, pp.
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252-253) who states that collaborative strategic reading is the strategy to teach reading
comprehension. It focuses on cooperation in exchange ideas and information in group
of mix-ability students which consists of preview in the pre-reading stage,
understanding vocabulary in while-reading stage, get the main idea in while-reading
stage, and summary in post-reading stage. 5.2. Result from an investigation of
students’ attitude towards teaching English reading comprehension using collaborative
strategic reading at Pathumtep Wittayakarn School. The finding indicated that students’
attitude towards teaching English reading comprehension using collaborative strategic
reading was at a very good level. The students liked the activity because they had
chance to exchange information and ideas between friends in group and to identify
when they have breakdowns in understanding and they did not feel stressed. The
findings also supported Karabuga & Kaya (2013) who conducted a study about
Collaborative Strategic Reading (CSR) involved the use of four reading strategies in
collaboration with peers and facilitates the comprehension of the text and leads to gains
in terms of student achievement, participation, and motivation. The results were
consistent with the idea of Savingon (1983, p. 11) who suggests that the learner’s
attitude is the most important factor in learning second language and Eagly & Chaiken
(1993, p.1) who suggest that attitude as a physical tendency that is indicate by
evaluating a particular entity with some degree of like or dislike. Therefore, learners

with positive attitudes will have these attitudes reinforced.

6. Conclusion

A study and comparison of the pretest and posttest scores on English reading
comprehension ability of Mathayomsuksa b students and their attitude towards teaching
English reading comprehension wusing collaborative strategic reading can be
summarized as follows:

1. The students’ pretest and posttest mean scores on English reading
comprehension ability were 22.40 or 56.00 percent, and 35.43 or 88.57 percent,
respectively. The students’ posttest mean score on English reading ability was
significantly higher than the pretest and the mean score on the posttest was higher
than the set criteria of 70 percent.

2. The students’ attitude towards teaching English reading comprehension

using collaborative strategic reading was at a very good level.
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Recommendations

7.1Recommendations from the study

From the study, the development of English reading comprehension ability
using collaborative strategic reading, the students had good English reading
comprehension ability and good attitude towards teaching English reading
comprehension. To support activities in teaching English reading comprehension using
collaborative strategic reading, the researcher has suggestions as follows:

7.1.1 From the research results, it was found that the students’ posttest
score on English reading comprehension ability after studying English reading
comprehension using collaborative strategic reading was higher than prior. It was
found that teaching English reading comprehension using collaborative strategic
reading could improve Matthayomsuksa 5 students’ English reading ability. Students’
pretest and posttest mean scores were 22.40 or 56.00 percent and 35.43 or 88.57
percent, respectively. This caused from CSR could facilitate and provide students who
had lower ability in English reading comprehension to learn from the students who
had higher ability in a group. In addition, CSR emphasized developing reading
comprehension which focused on cooperation in exchange ideas and information in
group of mix-ability students. The students preview the whole reading texts,
understand vocabulary and find the main idea in each paragraph of the text, and after
read the whole text students can summarize in their own word. Therefore,
collaborative strategic reading should be promoted in teaching English reading
comprehension by English teachers.

7.1.2 From the research results, it was found that the students’ attitude
towards teaching English reading comprehension using collaborative strategic reading
was at a very good level. It illustrates that the mean score of the students’ attitude
towards teaching English reading comprehension using collaborative strategic reading
was 4.85. This caused from the students had a chance to exchange information and
ideas between friends in group and to identify when they have breakdowns in
understanding and they did not feel stressed. They also think that CSR helped them
learn new words, find the main idea, and summarize the main idea in their own
words. Therefore, collaborative strategic reading should be promoted in teaching

English reading comprehension by English teachers.
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7.2 Recommendations for further study
According to the results discussed earlier, some suggestions are
proposed here for further studies. Firstly, to investigate English reading comprehension
ability using collaborative strategic reading to students from various education
backgrounds and integrate with other subjects. Secondly, to use collaborative strategic
reading to develop other language skills as speaking, listening, and writing. Finally,
identify other variables that effect student language learning English such as classroom

atmosphere, motivation and learning style.
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Abstract

The purposes of this study were to study and compare English reading
comprehension ability before and after studying English reading comprehension using
AMAT learning system of Matthayomsuksa 1 students and to investigate students’
attitude towards teaching English reading comprehension using 4MAT learning
system.The sample consisted of 42 of Matthayomsuksa 1/1 students at
Boribanphumikhet School, Udon Thani Primary Educational Service Area Office 4 in the
first semester of the academic year 2018 selected by cluster random sampling. The
research was a one group pretest-posttest design. The research instruments were 12
lesson plans, an English reading comprehension ability test and an attitude
questionnaire. The experiment lasted 12 weeks, 2 hours a week, or 24 hours for all. The
mean, percentage, standard deviation, one sample t-test, and t-test for dependent
samples were employed to analyze data. The results shows that the students’ posttest
score on English reading comprehension ability was higher than the set criteria of 70
percent and the students’ English reading comprehension ability after the experiment
was significantly higher than that of the pretest. Moreover, the students’ attitude
towards teaching English reading comprehension using 4MAT learning system was at

a good level.

Keywords : 4MAT learning system, reading ability, English reading comprehension,
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1. Introduction

In the age of social information and communication, English is a global
language used in communication. Knowing English is very important and necessary
because English is not only a tool for studying, researching and working, but is also a
tool used for communicating, bargaining for the benefit of economy and politics.
Moreover, knowing English is a tool helping to build a good relationship between people
from different cultures.

Although reading English is very important, Thai students have problems
reading in all levels. The study involved in English instruction reveals that the main
problems of English reading are that learners cannot understand the texts, and cannot
get the gist from the texts (Aksaranukrao, 1997, p 82). The cause of these problems is
the learners are not being trained how to read appropriately in their learning period and
lack skills for reading comprehension. The report of Boribanphumikhet school confirms
that the result of English tests of Mattayonsuksa 1 students is very low. More than 70
percent of students get score lower than the required 50 percent (Academic department
of Boribanphumikhet school, 2017) for English reading comprehension. From the
teacher’s observation, students have reading problems such as their lack of vocabulary,
they do not know the meaning of vocabulary, they cannot guess the meaning of the
unknown words from the context, they cannot get the main idea from the reading text,
and students can’t use reading strategies to comprehend the texts. For these reasons,
the researcher would like to find the way and method to improve students’ English
reading comprehension ability.

AMAT learning system responds to brain-based learning that helps to keep
the working process of right brain and left brain balance McCarthy (1990, p 31), In
addition, McCarthy & Leflar (1983, p 29) supports that 4MAT learning system is the
best tool to enlarge the teacher’s skills, equipping the teacher with multiple methods of
instruction in order to reach students of each learning style. Moreover, Khammanee
(2012: 264) supports that 4AMAT learning system is the process that helps students build
experience and knowledge by themselves, and apply knowledge for their own benefits
wisely.

From these reasons, the researcher has considered that the 4MAT learning
system might be able to help students to improve English reading comprehension ability.
Therefore, the researcher used 4MAT learning system to develop reading comprehension

ability of Matthyomsuksa 1 students of Boribanphumikhet school.
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2. Research Objectives

2.1 To study and compare English reading comprehension ability of
Mattayomsuksa 1 students before and after studying English reading comprehension
using 4MAT learning system.

2.2 To investigate Mattayomsuksa 1 students’ attitude towards teaching

English reading comprehension using 4MAT learning system.

3. Research Methodology
3.1 Samples
The sample in this study comprised 42 of Matthayomsuksa 1 students
of Boribanphumikhet school, Ban Phue district, Udonthani province, Udonthani Primary
Educational Service Area Office 4 who were studying English in the first semester of
the academic year 2018. The sample was selected using cluster random sampling
(Taweerat, 2000).
3.2 Research Instruments
The research instruments consisted of lesson plans of teaching English
reading comprehension using 4MAT learning system, an English reading comprehension
ability test, and an attitude questionnaire towards teaching English reading
comprehension using 4MAT learning system. The statistics used to analyze the data
were percentage, mean, standard deviation, t-test for dependent, and one sample t-test.
3.3 Data Collection
The researcher conducted the research on the purposes of using 4MAT
learning system to develop students’ English reading comprehension ability. Data
collection was as follows:

1. Before conducting the study, the researcher administered a pre-test
for participants who enrolled in the study to evaluate students English reading
comprehension ability using an English reading comprehension ability test. The test
consisted of 40 multiple-choice items with four possible answers. Students had one hour
to finish the test.

2. The researcher conducted the teaching English reading
comprehension using 4MAT learning system followed the lesson plans that were
developed by the researcher.

3. After finishing the teaching English reading comprehension using
AMAT learning system, the researcher conducted the post-test which was the same

test as the pre-test to evaluate students English reading comprehension ability. The test
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consisted of 40 multiple-choice items with four possible answers. Students had one hour
to finish the test.

4. The researcher conducted the attitude questionnaire to examine the
students’ attitude towards learning English reading comprehension using 4MAT learning
system.

3.4 Data Analysis
The researcher used the scores from the pretest, the posttest, and the
attitude questionnaire towards learning English reading comprehension using 4MAT
learning system to:

1. Analyze the data to compare students’ English reading
comprehension ability before and after studying. Statistics used in data analysis were
the mean score, standard deviation, percentage, t-test for dependent samples, and One
Sample t-test. Statistical Package for the Social Sciences or SPSS was used for data
analyzing.

2. Investigate students’ attitude towards English reading
comprehension using 4MAT learning system and to find out percentage, standard
deviation and level of students’ attitude toward teaching English reading comprehension
using 4MAT learning system. The criteria was included and interpreted the analyzed
data. (Saiyos & Saiyos, 1995, pp 170-172)

4. Research Results

The results were presented according to the research objectives as follows:

Table 1 A comparison of Scores on English Reading Comprehension Ability Before and
After Studying English Reading comprehension Using 4MAT Learning System of
Matthayomsuksa 1 Students

Test N X S.D. Percent T
Pretest 42 15.41 2.91 36.71 83.07**
Posttest 42 29.02 2.72 72.55

From Table 1, it shows that the results of the comparison of the students’
pretest mean score of English reading comprehension ability was 15.41 or 36.71 percent
and the posttest mean score was 29.02 or 72.55 percent. The students’ English reading
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comprehension ability after studying English reading comprehension using 4MAT

learning system was significantly higher than the prior at the .01 level.

Table 2 Comparison of the Difference between Percentage of the posttest and the Set

of Criteria of 70 percent

Mean Percentage Df T
Posttest 29.02 72.55 41 2.28*
The set of criteria 28 70.00

From Table 2, it shows that the students’ posttest mean score on English
reading comprehension ability was 29.02. The result explained that the students’
posttest mean score on English reading comprehension ability after studying English
reading comprehension using 4MAT learning system was significantly different at the

.05 level. The posttest score was significantly higher than a set of criteria of 70 percent.

Table 3 The Investigation of the Students’ Attitude towards Teaching English Reading
Comprehension Using 4MAT Learning System

Attitude Test n X S.D. Interpretation

Students’ attitude towards 42 4.16 20 Good
teaching English reading
comprehension using 4MAT

learning system

From Table 3, it shows that the mean score of the students’ attitude towards
teaching English reading comprehension using 4MAT learning system was 4.16. It
indicated that the students’ attitude towards teaching English reading comprehension

using 4MAT learning system was at a good level.
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5. Discussions

5.1 It was found that teaching English reading comprehension using 4MAT
learning system to instruct Matthayonsyuka 1 students at Biribanphumikhet school could
improve their English reading comprehension ability. The result showed that students’
pretest and posttest scores were 15.42 or 36.71 percent and 29.02 or 72.55 percent,
respectively. This finding supports the second hypothesis. The students’ mean score on
English reading comprehension ability after studying English reading comprehension
using 4MAT learning system was higher than prior. As shown from the results of the
study, two discussions are presented as follows:

5.1.1 Teaching English reading comprehension using 4MAT learning
system comprised various activities that focused on students and each activities
supported the individual differences and learning style. The 4MAT learning activities
helped students to connect and think about what was possible to appear in the reading
text which supported imaginative learners; analytic learners were aroused to think and
analyze the new information and experiences; common sense learners were motivated
to apply their knowledge from what they were taught; and, dynamic learners were
aroused to perform what they had learned. These findings were supported by Lochida
(2007: 11) who claimed that 4MAT learning system is a method based on the principle
of learner center and individual differences and McCarthy (1990: 31) who stated that
people perceive knowledge and organize it in different ways.

5.1.2 4MAT learning system could help develop left and right brain at
the same time. The reason might be that teaching English reading comprehension using
AMAT learning system consisted of various activities based on the principle of brain-
based learning. Each activities could help to train the left and right brain equally. When
students were aroused to do activities, they used their left and right brain through each
activity at the same time. These findings were supported by Wongyai (1999: 13-21) who
said that brain working related to human’s learning. He mentioned that the human brain
is divided into two parts that are left brain side and right brain side and each side has
different functions. These activities of 4AMAT learning system could help to keep the
working process of left and right brain balance which was in accordance with McCarthy
(1990: 31) who mentioned that the 4MAT learning system responds to brain-based
learning that helps to keep the process of left and right brain working balance. Moreover,
while students were doing activities they were trained to connect their background
knowledge and, predict and imagine what they were going to read which helped them

to develop their thinking skills. The result showed that students could work efficiently
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based on individual difference. These findings were supported by Isreb & Nag (2000)
who say that 4MAT learning system helped to develop thinking skill on students of
Monash University, Australia.

5.2 The students’ posttest scores on English reading comprehension after
studying using 4MAT learning system was higher than the set criteria of 70 percent.
These findings were in accordance with the first hypothesis. As shown from the results
of the study, two discussions are presented as follows:

5.2.1 The development of English reading comprehension ability using
AMAT learning system could help students to gain higher scores. The reason might be
that teaching English reading comprehension using 4MAT learning system could
activate students’ background knowledge and experience by arousing students to
connect their background knowledge and experience to what they are going to read
that could help them to understand the reading text. These findings were supported by
Anderson (1999: 68) who mentioned that reading is the skill of the reader using to
collect information and the readers could understand the text from their own
experiences. And also Coady (1979: 5-10) states that reading comprehension occurs
when students’ background knowledge and experience are used in order to understand
the reading text. Thus, teaching English reading comprehension using 4MAT learning
system could help students to improve English reading comprehension ability.

5.2.2 Steps of teaching English reading comprehension using 4MAT
learning system was promoted to develop the students’ English reading comprehension
ability. The researcher followed steps of teaching reading comprehension introduced by
William (1994: 37-40). Starting with Pre-reading Activities, it was the stage that the
teacher aroused and motivated students to connect their background knowledge and
experiences by showing pictures related to the reading text and, taught the students
new vocabulary and structure. The teacher also aroused students to predict what they
were going to read from the given information then showed them a video clip related
to the reading text and discussed ideas from the video. These activities could help to
prepare students for the next stage. While-reading Activities, was the stage that
students read the reading text. After reading, students answered questions about the
reading text in order to check their understanding. Then, the teacher and students
summarized answers together. The last stage was Post-reading Activities. In this stage
students worked in pair to summarize the reading text. After that they did the reading
comprehension exercise and presented their pair works in front of the class. Finally, the

teacher and students concluded the lesson together. The results of this study are
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supported by the study of Chankasorn (2014) who studied a comparison of academic
achievement in communicative English of Matthayomsuksa 2 students instructed by
AMAT learning style and by traditional methods. The result showed that students who
were instructed by 4MAT learning style had both English communicative score and
attitude higher than students who were instructed by traditional methods.

5.3 From the results of students’ attitude towards teaching English reading
comprehension ability using 4MAT learning system, the findings showed that students’
attitude towards teaching English reading comprehension using 4MAT learning system
was at a good level. The results showed that teaching English reading comprehension
using 4MAT learning system could help students understand the reading text. The
reason might be that teaching English reading comprehension using 4MAT learning
system made students interested and gained more confidence in reading English. The
reason might be that English reading comprehension activities using 4MAT learning
system provided pleasure to students’ reading. These findings were supported by Ellis
(1994: 197-201) when he stated that the learner who has a positive attitude can learn
and acquire target language better than the learner who has a negative attitude.
Moreover, they had fun and enjoyed doing reading activities using 4MAT learning
system which was supported by Newman (1986: 646-659) who mentioned that attitude
is the changing feelings towards the target in both positive and negative ways. This
program supported them to gain more vocabulary and the reading texts were interesting

and could motivate them to read other texts.

6. Conclusion
The study and comparison of the pretest and posttest scores on English

reading comprehension ability and the investigation of students’ attitude towards
teaching English reading comprehension using 4MAT learning system of
Matthayomsuksa 1 students were summarized as follows:

6.1 The students’ pretest mean score on English reading comprehension
ability was 15.42 or 36.71 percent and the posttest mean score was 29.02 or 72.565
percent. The students’ posttest score on English reading comprehension ability was
higher than the set criteria of 70%. The students’ English reading comprehension ability
after the experiment was significantly higher than that of the pretest.

6.2 The students’ attitude towards teaching English reading comprehension

using 4MAT learning system was at a good level.
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7. Recommendations

7.1 It was found that the students’ posttest mean score on English reading
comprehension ability was higher than the pretest. The reason might be that 4MAT
learning system could help to keep the working process of left and right brain balance
to develop thinking skills that helped students understand the reading text. Therefore,
AMAT learning system should be promoted in teaching English reading comprehension.

7.2 It was found that the students’ attitude towards teaching English reading
comprehension using 4MAT learning system was at a good level. The reason might be
that teaching English reading comprehension using 4MAT learning system activated
students to pay attention to reading English text. It made them enjoy and have fun
with provided activities which lead to decreased anxiety. Therefore, 4MAT learning
system should be promoted in teaching English reading comprehension.

7.3 Researchers should use 4MAT learning system to study other English
skills such as listening, speaking, and writing in order to know whether 4MAT learning
system would be able to develop other English skills.

7.4 Researchers should investigate English reading comprehension ability
using 4MAT learning system for students with various educational background
knowledge and levels of education in order to know whether 4MAT learning system

would be able to develop English reading comprehension of students in other levels.
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Abstract

The purposes of this research were to study and compare the English vocabulary
learning ability before and after studying using total physical response storytelling, to
study English vocabulary learning retention, and to investigate the students’ attitude
towards teaching English vocabulary learning ability using total physical response
storytelling of Prathomsuksa 5 students. The sample consisted of 20 Prathomsuksa 5
students at Banthautai School, Nongbualamphu, under Nongbualamphu Primary
Educational Service Area Office 2, in the first semester of the academic year 2018. The
design of this research was a one group pretest-posttest design. The research
instruments were 12 lesson plans, an English vocabulary learning ability test and an
attitude questionnaire. The experiment lasted 12 weeks, 2 hours a week, or 24 hours
for all. The mean, percentage, standard deviation and t-test for dependent samples were
used for data analysis. The findings of this research were as follows: First, the students’
pretest and posttest mean score on English vocabulary ability was 39.16 or 48.95
percent, and 60.91 or 76.13 percent, respectively. Students’ English vocabulary learning
ability after studying English vocabulary using total physical response storytelling was
higher than the set criteria of 70 percent. The students’ English vocabulary ability was
found to be significantly different at the .01 level. Second, the students had retention
on English vocabulary learning ability. Finally, the students’ attitude towards teaching

English vocabulary using total physical response storytelling was at a very good level.

Keywords : English Vocabulary Learning Ability, TPRS, total physical response
storytelling
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1. Introduction

English is one of the most popular and important languages for all people in
daily life in order to connect people around the world. So, learning English is needed in
the way of applying the language to communicate with others. We can use English as
a tool for education, business, politics and occupation (The Ministry of Education, 2008,
p. 1). Although English is not the language which is used by the largest number of
native or first language users, it has become a language of international communication.
It is widely used for communication between speakers whose native languages are
different from each other (Harmer, 2001, p. 1). For this reason, people are keen to learn
English either as a second or as a foreign language.

For teaching and learning foreign languages, learners need to have knowledge
of vocabulary. Chansin (2007, p. 2) points out that the objectives of the English
curriculum in Thailand, one main aspect that the Ministry of Education has focused on
is vocabulary recognition. It is generally acknowledged among language teachers and
learners that vocabulary is significant in language competence. The Ministry of
Education (1996) mentions that the vocabulary lexicon is one of the factors which can
support learning English effectively because vocabulary is a crucial component in
learning languages. Basically, the learners can be supported to learn the other skills
which the learners can use for conveying the meaning in communicative situations.

As the learning achievement report of the academic affair of Banthautai, the
learning achievement for English was 60.73% (Learning achievement of Prathomsuksa
5 in the academic year 2017). One of the reasons that the learning achievement of the
English subject is low might be the lack knowledge of English vocabulary. According
to Maley (1986, p. 3) the lack of vocabulary leads to difficulties in communicative
situations. The students of Banthautai School have problems in reading, writing,
speaking, and listening, so they cannot use English to communicate with others.

Total Physical Response Storytelling was improved at the same time when
CLT (Communicative Language Teaching) was growing to its position (Marsh, 1998, p.
24). Tt contains a set of theoretical foundation and specific techniques which are to be
used specially. After many changes in language teaching approach, many academics
became disenchanted with the whole idea of using a singular method, as these
continued to be replaced. Most people preferred the views of Communicative Language
Teaching which offered the teacher much more freedom in the selection of classroom
activities and techniques (Brown, 2000, p. 39). However, this autonomy also opens up

the possibility of a less structured approach towards teaching and learning, which strives
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towards the ambiguous goal of communicative language teaching. Though someone
may shy away from total physical response storytelling because of its similarity to the
failed methods of the past, it is important to give it just treatment and appreciation for
the innovations it has brought to the field. Just as with all of its predecessors, total
physical response storytelling is an attempt to advance language pedagogy, and is thus
a step forward, not back.

The advantages of the total physical response storytelling are various. The
most important is that students can remember the grammatical features and the words.
They will get enough exposure by the total physical response, and they are able to
remember and speak the language. Moreover, they can acquire the grammar and
vocabulary through storytelling (Ray & Seely, 2015, p. 35). The following are the steps
of total physical respond storytelling. They are the stage of establish meaning, asking
Story, and reading. In the first steps, the teacher gestures the meaning, personalizes,
and asks some questions. In the second steps, the teacher asks students to be actors
and perform while the teacher is telling the story. The final step, the students will
perform and create their own story using the given vocabulary.

The researcher needed to develop English vocabulary learning ability using
total physical response storytelling method, of Prathomsuksa b students, and expected
that the total physical response could be used as the key tools for increasing the ability

of learning vocabulary, and motivate the learners’ attitude toward.

2. Research Objectives
The research purposes were:
2.1 To study and compare English vocabulary learning ability of
Prathomsuksa 5 students using total physical response storytelling before and after the
students studying English vocabulary using Total Physical Response Storytelling method.
2.2 To study English vocabulary learning ability retention of Prathomsuksa 5
students using total physical response storytelling.
2.3 To study the students’ attitude towards teaching English learning vocabulary

using Total Physical Response Storytelling of Prathomsuksa 5 students.
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3. Research Methodology
3.1 Samples

The samples in this study were 20 students in Prathomsuksa 5 who studied
English in the first semester of the academic year 2018 at Banthautai School, Naklang,
Nongbualamphu Primary Educational Service Area Office 2.

3.2 Research Instruments

1. The 12 lesson plans were administered to the students in class as the
materials for the experiment. The lesson plans focused on the vocabulary and the total
physical response storytelling method. The lesson plans were produced in an hour
duration each, and two days for a week.

2. An English vocabulary learning ability test was conducted in 2 parts.
The first part would assess the pronunciation which contained 10 test items, the second
part was contained 10 meaning test items, 10 spelling test items and 20 word using
test items. The second part was conducted as multiple choices. Furthermore, the test
will be used as the pretest, and the post test.

3. A students’ attitude questionnaires towards teaching English vocabulary
using total physical respond storytelling. The questionnaire was improved in Thai version
based on a five-point Likert’s rating scale which consists of 20 items.

3.3 Data Collection

After all research instruments were developed, they were employed to collect
both quantitative and qualitative data. Data collection was explained by each method
as follows.

3.3.1 Students took the English vocabulary learning ability test (part 1) before
studying English vocabulary using total physical response storytelling.

3.3.2 Students took the English vocabulary learning ability test (part 2) before
studying English vocabulary using total physical response storytelling.

3.3.3 The teaching process was carried out according to the 12 lesson plans
for 12 weeks, 24 hours in total.

3.3.4 After the whole teaching process using total physical response
storytelling completed, students took the posttest which the same test as the pretest.

3.3.5 Two week later, the students were asked to do the posttest again in
order to measure the retention.

3.3.6 An attitude questionnaire were used to ask students’ opinion towards

teaching English vocabulary using total physical response storytelling.
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3.3.7 The collected sores from the pretest, posttest, retention test, and
students’ attitude data was statistically analyzed and summarized later on.
3.4 Data Analysis
3.4.1 The basic statistics used to analyze the data included:
3.4.2 Percentage was used for analyzing the effectiveness of the English

vocabulary learning ability test.

3.4.3 Mean (X) was used for analyzing the scores of the pretest and
posttest.
3.4.4 Standard Deviation (S.D.) was used for analyzing the scores of the
pretest and posttest.
3.4.5 One sample t-test was used for comparing the students’ English
vocabulary learning ability and the set of criteria 70%.
3.4.6 t-test for Dependent Samples was used for analyzed the differences
between English vocabulary learning ability pretest and posttest.
3.4.7 The statistics used to evaluate the quality of the instruments included:
3.4.7.1 The Index of Item Objective Congruence (IOC)
3.4.7.2 Reliability of scoring checking with three experts using Scott’s
formula.
3.4.7.3 The statistics used to analyze hypotheses by t-test for

Dependent Samples before and after learning using the computer program

4. Research Results
The results were presented according to the purposes of the study as follows:
41 The results of the students’ English vocabulary learning ability of
Prathomsuksa 5 students in Banthautai School before and after studying English

vocabulary using total physical response storytelling are shown in Table 1:
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Table 1 Mean Standard Deviation and Percent of English Vocabulary Leaning Ability

Before and After Studying English Vocabulary Learning Ability Using Total
Physical Response Storytelling of Prathomsuksa 5 Students of Banthautai

School
Pretest Posttest
Number Score Percent Score Percent
(80 scores) (80 scores)
1 31.48 39.35 54.72 68.40
2 33.36 41.70 55.28 69.10
3 39.78 49.73 67.12 83.90
4 31.70 39.63 62.80 78.50
5 41.00 51.25 53.28 66.60
6 61.92 77.40 65.60 82.00
7 43.06 53.83 75.28 94.10
8 34.80 43.50 57.38 71.73
9 39.52 49.40 57.82 72.28
10 40.12 50.15 57.38 71.73
11 36.80 46.00 63.80 79.75
12 32.70 40.88 54.28 67.85
13 31.48 39.35 51.84 64.80
14 41.44 51.80 62.36 77.95
15 51.40 64.25 76.60 95.75
16 34.80 43.50 59.48 74.35
17 33.14 41.43 53.84 67.30
18 36.90 46.13 52.62 65.77
19 39.78 49.73 62.14 77.68
20 48.08 60.10 74.50 93.12
X 39.16 48.95 60.91 76.13
S.D. 7.63 - 7.69 -

From Table 1, it showed that the students’ pretest mean score on English
vocabulary learning ability was 39.16 or 48.95 percent and the posttest mean score was
60.91. or 76.13 percent, respectively. Standard deviation of the pretest was 7.63 and the
posttest was 7.69.
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A comparison of scores on English vocabulary learning ability using total
physical response storytelling of Prathomsuksa 5 students using t-test for Dependent

Samples is shown in Table 2.

Table 2 Mean Standard Deviation Percent and a Comparison of Pretest and Posttest

Mean Scores

Test n X S.D. Percentage t
Pretest 20 39.16 7.63 48.95
15.08*
Posttest 20 60.91 7.69 76.13

*significantly different at the .05 level

From Table 2, it shows that the students’ pretest mean score on English
vocabulary learning ability was 39.16 or 48.95 percent and the posttest was 60.91 or
76.13 percent. The results explained that the students’ English vocabulary learning
ability before and after studying English vocabulary using total physical response
storytelling method was significantly different at the .05 level. The posttest score was
significantly higher than the pretest.

4.2 The sample took the retention test using an English vocabulary learning
ability test with 50 items scores of 50 after 14 days from posttest. After that, the

scores were analyzed by SPSS program.

Table 3 Mean Standard Deviation Percent and a Comparison of Posttest and the Test

after 14 Days Mean Scores

Test n X S.D. t
Posttest 20 60.91
2.68 1.36
Retention test 20 61.72

From Table 3, it showed that the students’ posttest mean score on English
vocabulary learning ability was 60.91, and the test after 14 days was 61.72. The results
explained that the students’ posttest and the test after 14 days were not significantly

different. According to the result, which was not significantly different, it meant that
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the students who learn English vocabulary using total physical response storytelling,
had retention knowledge.
4.3 students’ attitude towards teaching English vocabulary learning ability

using total physical response storytelling

Table 4 Mean Standard Deviation and an Investigate of Students’ Attitude towards
Teaching English Vocabulary Using Total Physical Response Storytelling of

Prathomsuksa b Students

Questionnaire n X S.D. Interpretation
Students’ attitude towards
teaching English vocabulary
20 4.69 0.46 very good

using total physical response

storytelling

From Table 4. It presents that the mean of students’ attitude towards teaching
English vocabulary using total physical response storytelling was at 0.46 It indicates
that students’ attitude towards teaching English vocabulary using total physical

response storytelling was at very good level.

5. Discussion

The research findings were discussed as follows:

5.1 According to the study and comparison of the English vocabulary ability
of Prathomsuksa 5 students before and after using total physical response storytelling,
the results of the study illustrated that the students’ pretest, and posttest scores in
English vocabulary learning ability were 39.16 or 48.95 percent, and 60.91 or 76.13
percent, respectively. From the pretest score, the finding indicates that most students
got low scores so the English vocabulary learning ability was at a low level. This might
be because of the following: The students lack the knowledge at the appropriate
vocabulary level. They might not communicate with other people. This corresponds with
Stewich (1972, p. 2) who stated that the language learners cannot learn the language
effectively because the students might lack the knowledge of vocabulary. Nevertheless,
after the students learned English vocabulary using total physical response storytelling
method, the findings showed that the students can improve their English vocabulary

learning ability as shown in their posttest score. One of the reasons might be that the
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students were given the opportunities to use and communicate kEnglish. Learning
English vocabulary using total physical response storytelling could activate the students
to act along with the words which were highlighted in each story. So, the students
could understand the meaning of each word very well. Moreover, using total physical
response storytelling for learning English vocabulary could provide the students many
chances for practicing and retaining the vocabulary in terms of pronunciation, spelling,
meaning, and word use.

5.2 According to the result of the posttest and the test after 14 days, the mean
scores showed that the students’ posttest mean score on English vocabulary learning
ability was 60.91, and the test after 14 days was 61.72. The results explained that the
students’ posttest and the test after 14 days were not significantly different. According
to the result, which was not significantly different, it means that the students who learn
English vocabulary using total physical response storytelling, had retention knowledge.
Accordingly, this finding is supported by Jennings (2009) who has done the research of
three groups of Spanish 2 students: two groups using TPRS, and one control group
using typical teaching methods. Control students initially scored significantly better on
a unit mid-test testing vocabulary, listening, and writing, but TPRS students scored
significantly better on the final unit test, which tested vocabulary, listening, reading,
writing, and speaking. TPRS students also scored significantly better on the final exam.
This is also related to what Castro (2010) constructed the research which is aimed to
study and compare TPRS to grammar-translation for vocabulary learning in adult English
as a Second Language. Students experienced each method for just three days, and
learned statistically equal numbers of previously unknown words through both teaching
methods, although they preferred the TPRS lessons. The result was similar to Dziedzic
(2012) who constructed the research which aimed to study and compare four beginning
high school Spanish classes: two receiving traditional instruction, and two receiving
TPRS (total physical respond storytelling) instruction. Both groups participated in
sustained silent reading. At the end of the year, 65 students with no previous exposure
to Spanish took the Denver Public Schools Proficiency Assessment. The TPRS students
significantly outperformed the traditional students on writing and speaking, with large
effect sizes on these two production measures.

5.3 On the students’ attitude towards teaching English vocabulary using total
physical response storytelling, the results indicated that the students’ attitude towards
learning English vocabulary after using total physical response storytelling was at a very

good level. Teaching English vocabulary using total physical response storytelling
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activated the students’ interest in learning English vocabulary as well. Moreover, the
motivation could be considered a prerequisite for successful language learning because
without the different factors that cause a learner to learn, the desire to learn a language
would be completely absent. A definition for motivation is needed because of the
significant number of factors that can cause an individual to develop the desire to learn
a language. Additionally, Crookes (2003, p. 128) explains that there are two kinds of
motivation: integrative and instrumental motivations. Both have been assimilated within
the language classroom. Integrative motivation leans more on learners’ desire to
integrate themselves with the culture of the language whereas instrumental motivation
is the ability to effectively use the language to communicate effectively. The finding
was consistent with what Gardner (1985, p. 78) postulates that attitude has a
superseding function to play in any language classroom as it determines the mode of
the learner as to be engaged actively or passively. It is therefore a combination of efforts
and the desire to learn and satisfy that feeling of achievement while simultaneously
developing positive attitude towards learning the language. The result was similar with
Brown (2000: 170) who states that motivation is internal and external factors that
stimulate people to be constantly attracted to execute a job or task while at the same
time persistently willing to attempt achieving a goal despite the challenges. The
conscious and unconscious factors such as the desire to attain a goal, the incentive or
reward value of the goal and people’s expectations all contribute tremendously to boost
people’s motivation. Moreover, from the result, it shows that, there are the items which
had the remarkable mean scores which were items of ‘teaching English vocabulary
ability using total physical response storytelling can help you remember the vocabulary’
and ‘the atmosphere in teaching English Vocabulary learning ability is fun and do not
have stress, the mean scores were 4.95 and 4.84 respectively. These were supported by
what Ray & Seely (2015, p. 148) states that the total physical response storytelling could
maximize acquisition of vocabulary. The students could get a lot of chances to have
comprehensible input. Furthermore, these were consistent with what Werstler (2002,
p.3) states that the total physical response storytelling could create personal, entertaining

experiences for the learner which leads to better internalization of the language.
6. Conclusion

A study and comparison of pretest and posttest scores on English vocabulary

learning ability and an investigation of Prathomsuksa 5 students’ attitude towards
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teaching English vocabulary using total physical response storytelling was summarized
as follows:

6.1 The students’ pretest mean score on English vocabulary ability was 39.16 or
48.95 percent, and posttest was 60.91 or 76.13 percent, respectively. English vocabulary
learning ability of students after studying English vocabulary using total physical
response storytelling was higher than the set criteria of 70 percent. The students’
English vocabulary ability was found to be significantly different at the .05 level.

6.2 The students’ retention mean score on English vocabulary ability was 61.72
or 77.15 percent.

6.3 The students’ attitude towards teaching English vocabulary using total

physical response storytelling was at very good level. The mean was 4.69.

7. Recommendations
The recommendations from the study are as follows:
7.1 The recommendations form the study

In order to make use of this study, the researcher proposes the following
recommendations:

7.1.1 From the research results, the students' posttest score on English
vocabulary learning ability was higher than the pretest score. The reason might be, the
students had the chance to act along in their groups while they were telling the story
and the students had the chance to act out when the teacher pronounced the words.
Moreover total physical response storytelling could facilitate and motivate students to
recognize the vocabulary effectively and confidently. Therefore, total physical response
storytelling, should be promoted in teaching English vocabulary by English teachers.

7.1.2 From the research results, it was found that the student’s attitude
towards teaching English vocabulary using total physical response storytelling was at a
very good level. The reason might be that teaching English vocabulary using total
physical response storytelling activated students to pay attention to practicing and
learning. It made them enjoy doing tasks and found many of them fun so they had
positive attitude towards English vocabulary. Therefore, total physical response

storytelling should be promoted in teaching English vocabulary by English teachers.

7.2 Recommendations for further study
According to the results discussed earlier, the suggestions were proposed

here for further studies.
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7.2.1 Researchers should compare total physical response storytelling with
another strategy to investigate students’ English vocabulary learning ability in order to
find the better strategy to apply to classes in the future.

7.2.2 Researchers should apply total physical response storytelling to other

class levels to investigate the efficiency of the strategies.
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The Development of English Speaking Ability Using Active Learning

Activities of Matthayomsuksa 3 Students

Pongsakorn Boonsorn
Udonthani Rajabhat University, Udonthani, Thailand

Abstract

The purposes of this research were to study and compare the English speaking
ability before and after learning using active learning activities of Matthayomsuksa 3
students and to study the students’ attitude towards teaching English speaking using
active learning activities. The sample consisted of 33 Matthayomsuksa 3 students in
the first semester of the academic year 2018, at Bandonkha Khampaknam
Prachasamakkee school, under Udon Thani Primary Educational Service Area Office 1.
They were selected by cluster random sampling. The design of this research was a one
group pretest-posttest design. The research instruments included 12 lesson plans, an
English speaking ability test, and an attitude questionnaire. The experiment lasted 12
weeks, 2 hours a week, or 24 hours for all. Statistics used in the study were mean,
percentage, standard deviation, and t-test for dependent samples. The findings of the
research were as follows. First, the students’ pretest and posttest mean scores on
English speaking ability were 74.95 or 20.82 percent and 270.02 or 75.01 percent
respectively. The students’ posttest mean score was higher than 70 percent and the
students’ posttest mean score was higher than the pretest one. Second, the students’
attitude towards teaching English speaking using active learning activities was at a

very good level.

Keywords : English Speaking Ability, Active Learning, Video, Games, Think-pair-share

1. Introduction

English is a global language which has spread to many countries and citizens
around the world (Crystal, 2003, p. 2). The language is important because it is used as
a tool to communicate, sharing knowledge, ideas and culture with other countries. As
Harmer (2015, p.1) claims, English has become one of the world’s main languages of

international communication and commerce. As a result, English speakers around the
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world have increased for many years. The Statistics Portal (2018, p. 1) shows that there
are 378 million native speakers and about 743 million people who speak English as a
second language. Moreover, Northrup (2013, p. 148) supports that the nations in Asia
use English language as the academic lingua franca.

According to The Ministry of Education, foreign language policy, Thai students
need to study English from primary school to university, aiming to improve all four skills:
listening, speaking, reading and writing (The Basic Education Core Curriculum A.D.
2008, p. 246). Thai students learn English as a foreign language (EFL) with the ultimate
goal to apply the language for communication in various situations, seeking knowledge,
engaging in a livelihood and pursuing further education at higher levels. Among the
four skills: listening, speaking, reading and writing, speaking is the most frequently used
in English communication as Luoma (2009, p. 1) states that the ability to speak a foreign
language becomes the heart of communication, to reason and express people’ thoughts,
and to speak to friends, colleagues, visitors and even strangers. Moreover, Harmer (2015,
p.343) argues that if students want to be able to speak fluently in English, they need
to be able to pronounce phonemes correctly, use appropriate stress and intonation
patterns, and speak in connected speech, including to be able to speak in a range of
different genres and situations.

Because of the significance of speaking skills, being competent in speaking
English is the goal of the instruction. However, students still face many problems in
speaking because they lack speaking ability in terms of accent, grammar, vocabulary,
fluency and comprehension. The problems are faced by Thai students because they lack
the language experience in their daily life and are always worried while speaking. These
problems also apply to students of Bandonkha Khampaknam Prachasamakkee School.
According to the English subject results of Matthayomsuksa 3 students, the average
GPA score is 2.19 or 54.75 percentage and the average score in the speaking section
is 29.50 percentage much lower than the required 70 percent, the school standard
(Bandonkha Khampaknam Prachasamakkee School Academic Office, 2017, p.b). This
report reveals that the students need more intensive English lessons through
Communicative Language Teaching (CLT) and active learning activities that can
motivate and engage them to speak. As a study by Kamprated (2012, p. 40) indicates,
some students hardly use English language outside the classroom, thus classroom
activities which encourage them to speak English are an ideal way to allow them time

to practice their English.
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In order to develop the English speaking ability, the students must engage in
higher-order thinking task as analysis, synthesis, and evaluation. In fact, active learning
is defined as instructional activities involving students in doing things and thinking
about what they are doing. Moreover, there are many types of active learning activities
that could be employed in language classrooms such as McKinney (2009, p. 3) proposes:
concept mapping, writing and producing newsletters, keeping journals or logs, analyzing
case studies, compiling mini-research proposals or projects, student-generated
examination questions, arranging student debates, analysis or reaction to videos, games,
arranging student-led review sessions, collaborative learning groups, think-pair-share,
oral presentations, and cooperative learning. Thus, the researcher would like to apply
the active learning activities to develop the English speaking ability of Mathayomsuksa
3, Bandonkha Khampaknam Prachasamakkee School. The researcher would like to
investigate whether active learning activities could improve the students’ English
speaking ability after the implementation. The researcher also studied students’ attitude
towards teaching English speaking using active learning activities. The results of this
study could be the key to develop an effective way for teaching English speaking

effectively.

2. Research Objectives

The research objectives were:

2.3 to study and compare students’ speaking ability before and after teaching
English speaking using active learning activities.

2.2 to study students’ attitude towards teaching English speaking using active

learning activities.

3. Research Methodology
3.1 Samples
The population in this study was 148 Matthayomsuksa 3 students in Naphu
Chiangwang Schools Network consisting of 6 schools, Pen District, Udon Thani Province,
in the first semester of 2018 academic year.
3.2 Research Instruments
3.2.1 There were 12 lesson plans created by using active learning activities
linked on the topics.
3.2.2 The Pretest and Posttest of English speaking ability with 12 questions,

was to explore students’ speaking ability.
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3.2.3 The attitudinal questionnaire consisted of 20 items, based on a
Likert’s rating scale, towards teaching English speaking using active learning activities.
3.3 Data Collection
After constructing all the research instruments, with the purpose of developing
the English speaking ability of students using active learning activities, they were then
used to collect both quantitative and qualitative data. The process of collecting data
was as follows:

3.3.1 The students took an English speaking ability pretest which consisted
of 12 interview items.

3.3.2 The researcher then taught the 12 lesson plans within 12 weeks
meeting the sample group 2 hours a week making a total of 24 hours for the entire
experiment.

3.3.3 After conducting the teaching program, the researcher administered
the same English speaking ability test which they took for the pretest as their posttest.

3.34 The researcher distributed the questionnaires to the subjects to
examine students' attitude towards teaching English speaking using active learning
activities.

3.3.b The researcher statistically analyzed and interpreted the data collected
from the pretest, posttest and students' attitude questionnaire.

3.4 Data Analysis
3.4.1 The basic statistics used to analyze the data include:
3.4.1.1 Percentage was used to analyze the effectiveness of the

speaking ability test by all the subjects.

3.4.1.2 Mean (X) was used to analyze the scores of the pretest and
posttest.

3.4.1.3 Standard Deviation (S.D.) was used to analyze the scores of the
pretest, posttest and students' attitude.

3.4.2 The statistics used to evaluate the quality of the instruments include:

3.4.2.1 The Content validity of the lesson plans, English speaking
ability test and students' attitude questionnaire items’ correctness and relation were
evaluated by using the Index of Item Objective Congruence (IOC). The value of IOC
was calculated from the following equation Rovinelli & Hambleton (1977, pp. 49-60)

3.4.2.2 Inter-Rater Reliability was examined based on Scott (1955, p.
323)
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TU means the proportion of agreement.

Po0 means the proportion of items the annotators agreed on the

category pairs.

Pe means the proportion of items for which agreement was expected

by chance when the items were randomized.

3.4.3 Statistics for hypothesis testing

3.4.3.1 The first hypothesis was to compare students' posttest score

with the 70% criterion using one sample t-test, analyzed using Statistical Packages for
the Social Sciences (SPSS) for Windows.

3.4.3.2 The second hypothesis was to compare between students'

pretest and posttest scores using t-test for Dependent Samples. The hypothesis was

also analyzed using SPSS for Windows.

4. Research Results

The results were presented according to the purposes of the study.

4.1 The results of the students' English speaking ability of Mattayomsuksa 3

students in Bandonkha Khampaknam Prachasamakkee School before and after studying

English speaking using active learning activities are displayed in Table 1

Table 1 Mean Standard Deviation and Percent of English Speaking Ability Before and

After Studying English Speaking Using Active Learning Activities of

Mattayomsuksa 3 Students at Bandonkha Khampaknam Prachasamakkee

School.
Pretest Posttest
Number Score Percent Score Percent
(360 scores) (360 scores)
1 72.00 20.00 270.67 75.19
2 67.33 18.70 2568.00 71.67
3 59.33 16.48 230.00 63.89
4 58.67 16.30 226.67 62.96
5 62.00 17.22 265.00 73.61
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Table 1 (Continue)
Pretest Posttest
Number Score Percent Score Percent
(360 scores) (360 scores)

6 70.00 19.44 265.33 73.70
7 68.67 19.07 263.33 73.15
8 65.67 18.24 252.33 70.09
9 68.67 19.07 261.67 72.69
10 66.00 18.33 265.67 73.80
11 57.00 15.83 233.00 64.72
12 64.67 17.96 256.67 71.30
13 57.00 15.83 230.33 63.98
14 56.00 15.66 223.67 62.13
15 56.33 15.65 221.67 61.57
16 74.33 20.65 279.67 77.69
17 117.67 32.69 319.67 88.80
18 82.00 22.78 297.67 82.69
19 119.33 33.15 322.00 89.44
20 84.00 23.33 301.67 83.80
21 87.00 24.17 302.67 84.07
22 76.00 21.11 275.67 76.57
23 80.67 22.41 303.33 84.26
24 64.67 17.96 232.67 64.63
25 75.33 20.93 246.67 68.52
26 112.00 31.11 318.00 88.33
27 78.00 21.67 295.00 81.94
28 81.33 22.59 299.67 83.24
29 75.00 20.83 297.67 82.69
30 84.67 23.52 301.33 83.70
31 111.33 30.93 319.00 88.61
32 60.67 16.85 242.67 67.41
33 60.00 16.67 231.67 64.35
X 74.95 20.82 270.02 75.01
S.D. 17.63 32.15
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From Table 1, it was found that the students’ pretest mean score on English
speaking ability was 74.95 or 20.82 percent and the posttest mean score was 270.02 or
75.01 percent, respectively. Standard deviation of the pretest was 17.63 and the posttest
was 22.06.

4.2 The results of the comparison of scores on English speaking ability before
and after studying English speaking using active learning activities of Mattayomsuksa

3 students using t-test for Dependent Samples is shown in Table 2.

Table 2 Mean, Standard Deviation, Percent and a Comparison of Pretest and Posttest

Mean Scores.

Test n X S.D. Percentage t
Pretest 33 74.95 17.63 20.82
60.73**
Posttest 33 270.02 32.15 75.01

**significantly different at the .01 level

From Table 2, it shows that the students’ pretest mean score on English
speaking ability was 74.95 or 20.82 percent and the posttest was 270.02 or 75.01
percent. The results explain that the students’ English speaking ability before and after
studying English speaking using active learning activities was significantly different at
the .01 level. The posttest score was significantly higher than that of the pretest.

4.3 The effect of teaching English speaking to students’ attitude. The attitude
questionnaire utilized a five-point Likert’s rating scale. The questionnaire was

administered after completing the teaching program, is shown in Table 3.

Table 3 Mean, Standard Deviation and Investigation of Students’ Attitude towards

Teaching English Speaking Using Active Learning Activities of Mattayomsuks

3 Students.
Questionnaire n X S.D. Interpretation
Students’ attitude towards 38 4.64 0.12 Very good

teaching English speaking
using active learning

activity
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From Table 3. it presents that the mean of students’ attitude towards
teaching English speaking using active learning activities was at 4.64. It indicates that
students’ attitude towards teaching English speaking using active learning activities

was at a very good level.

5. Discussion

The research findings can be discussed as follows:

5.1 The results of the students' English speaking ability of Mattayomsuksa 3
students in Bandonkha Khampaknam Prachasamakkee School before and after studying
English speaking using active learning activities showed that the pretest mean score
was 74.95 or 20.82 percent and the posttest mean score was 270.02 or 75.01 percent.
The results revealed that the posttest mean score was higher than the set criterion of
70 percent which was in accordance with the first hypothesis. It showed that teaching
English speaking using active learning activities was a very effective way to develop
students' speaking ability. The results of pretest scores indicated that the students’
English speaking ability was at a low level. This might be because the students lacked
the background knowledge on English and they were not motivated in English speaking.
In addition, they had anxiety in speaking English; for example, they were shy and
worried to make mistakes when they had to speak English. Moreover, they had limited
language experiences in speaking English in their daily life. As a result, their speaking
ability in terms of accent, grammar, vocabulary, fluency and comprehension was low.
However, after the instruction of teaching English speaking using active learning
activities based on McKinney (2009, p. 3) for 12 weeks, the students have improved
their speaking ability because they actively participated in learning activities by
themselves through learning by doing.

According to the findings, teaching English speaking using active learning
activities was very effective in developing the students’ English speaking ability. The
active learning activities were very helpful in turning students from passive to dynamic
and active learners. The classroom climates changed from quiet into an interactive class.
Students were empowered, motivated, and provided with chances for language practice
through authentic learning activities which enhanced the development of their speaking
ability in terms of accent, grammar, vocabulary, fluency and comprehension based on
Hughes (2003, pp. 131-133). This is consistent with Tuji (2006, p. 2) who affirms that
when students are taught with active learning authentic instructional tasks, they become

active and highly involved with the teaching and learning process. In addition, Bell &
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Kahrhoff (2006, p. 1) also support that through active learning activities in a classroom,
the students do not just sit still and listen to the teacher but they can be activate
participants in the tasks and activities that will enable them to improve their learning
performance. Nevertheless, there were some students who were diagnosed as learning
disabled, who did not meet the set criterion of 70 percent, but their posttest mean
scores after learning through active learning activities showed much more progress than
that before the instruction.

5.2 The results of the comparison of the students’ scores on English speaking
ability before and after studying English speaking using active learning activities
indicated that the students’ speaking ability was significantly different at the .01 level.
The posttest mean score was higher than that of the pretest which was in accordance
with the second hypothesis. This might be because of these following reasons:

First, after the students learned English speaking using active learning
activities, the result presented that the students had a significant improvement in their
posttest score. One of the reasons might be the students were provided with more
exposure and chances to communicate in English by themselves during three active
learning activities including analysis or reaction to videos, games, and think-pair-share
based on McKinney (2009, p. 3) who suggests that active learning activities are
especially important to promote interest and learning in a class and develop language
learning. As a result, their English speaking ability has been significantly improved and
they are able to speak English more correctly and fluently in daily life situations. Harmer
(2015, p. 343) argues that if students want to be able to speak fluently in English, they
need to be able to pronounce phonemes correctly, use appropriate stress, and intonation
patterns and speak in connected speech, including speaking in a range of different
genres and situations. The results of this research correspond with Michel & Varela
(2009, p. 401) who claim that active learning has a number of advantages for students
including raising motivation, engaging in tasks and activities, engaging in higher order
thinking skills such as synthesis and evaluation, and avoiding passive learning. It is also
consistent with the study by Ruksapon (2015) who studied using active learning
activities to develop students’ English communicative skill. It was found that the
posttest average score of English communicative skill of the students after learning
using activities based on active learning was significantly higher than the pretest one.
The results revealed that active learning activities could develop English communicative

skills effectively.
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Second, learning through active learning activities could develop the students’
speaking ability efficiently because it is in accordance with communicative language
teaching which promotes student centred, active learning and collaborative learning.
In communicative classrooms, students need to actively use the language through a
variety of communicative activities and active learning activities while the teacher takes
part as a facilitator. As Hedge (2014, pp. 57-58) suggests, in a communicative classroom
the learners’ needs should be the focus of the content of the activities aiding them to
produce concepts and forming opinions of their own. They should endeavour to make
meaning out of situations by using different approaches to get information. They should
not depend a lot on the teacher nor on books but on themselves and their peers.

Finally, the students learned English speaking through active learning
activities including analysis or reaction to videos, games and think-pair-share through
the steps of communicative language teaching by Harmer (2015, pp. 65-66).

5.3 The results of students’ attitude towards teaching English speaking using
active learning activities indicated that the students’ attitude towards learning English
speaking using active learning activities was at a very good level.

It is found that teaching English speaking using active learning activities
can activate the students’ interest in learning English. Moreover, active learning
activities help the students gain confidence and motivation to participate in learning
activities and develop speaking ability. The use of active learning activities could help
students to be more confident in using English as seen on item 18 in the questionnaire
with the mean of 4.82. Results from the respondents indicate that they enjoyed and
were engaged when learning English speaking through active learning activities. The
findings also indicate that a significant number of students learned vocabulary,
expression and contents from the videos. They made students interested in learning.
Furthermore, games could promote students to work in team successfully. Students
could have fun and be relaxed with the games as seen on item 5 and 7 with the mean
of 4.79. The results above are in line with Jones (1999, p. 623) who argues that active
learning is not only effective in increasing students’ learning retention and encouraging
higher order thinking skills, but it is also presenting students with different learning
styles and strategies, and thereby increasing students’ motivation for learning. In
addition, the findings above corresponds with the concept of Brown (2000, pp. 170) who
states that motivation has internal and external factors that stimulate people to be
constantly attracted to execute a job or task while at the same time persistently willing

to attempt achieving a goal despite the challenges.
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6. Conclusion

A study and comparison of pretest and posttest scores on English speaking
ability and an investigation of Mattayomsuksa 3 students' attitude towards teaching
English speaking using active learning activities can be summarized as follows:

6.1 The students' pretest mean score on English speaking ability was 74.95 or
20.82 percent and that of the posttest was 270.02 or 75.01 percent, respectively. English
speaking ability of students after studying English speaking using active learning
activities was higher than the set criterion of 70 percent. The students' English speaking
ability was found significantly different at the .01 level.

6.2 The students' attitude towards teaching English speaking using active

learning activities was 4.64, referring to a very good level.

7. Recommendations
The recommendations from the study are as follows:
7.1 Recommendations from the study

In order to make use of this study, the researcher proposes the
following recommendations.

7.1.1 From the research results, the students’ posttest score on English
speaking ability was higher than the set criterion of 70 percent and the students'
posttest score speaking ability was higher than the pretest score. It showed that
active learning activities could facilitate and motivate students to use the language in
speaking effectively and confidently. Therefore, active learning activities should be
promoted in teaching English speaking by English teachers.

7.1.2 From the research results, it was found that the students' attitude
towards teaching English speaking using active learning activity was at a very good
level because it actively activated and motivated students to pay attention to
practicing and speaking. It made them enjoy the challenge of doing activities. They
had positive attitudes towards teaching English speaking using active learning
activities. Therefore, active learning activities should be promoted in teaching English
speaking by English teachers.

7.1.3 Based on the research results, analysis or reaction to videos,
games and think-pair-share could be actively used to engage students’ speaking
ability through pair work and small group work and helped facilitate students to speak
English. As a result, these activities should be promoted in teaching English speaking

by English teachers.
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7.2 Recommendations for further study

According to the results discussed earlier, some suggestions are
proposed here for further studies.

7.2.1 Researchers should investigate using active learning activities to
develop other English language sKills: listening, reading, and writing because the
students are also engaged in these skills while learning through these activities.

7.2.2 Researchers should promote and apply other active learning
activities to develop the students’ language proficiency.

7.2.3 Researchers should investigate teaching English speaking ability
using active learning activities to students of other educational levels, for instance,
primary students, high school students or even university students.

7.2.4 Researchers should investigate using active learning activities

with other subject area.
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Abstract

The proposes of this research were to study and compare the English speaking
ability before and after learning through four communicative activities of
Matthayomsuksa 3 students, and to study students’ attitude towards the teaching of
English speaking using four communicative activities. The sample group was 30 first
year Matthayomsuksa 3 students at Dongmafaiwittaya School under The Secondary
Educational Service Area Office 23. The research was conducted in the first semester
of the academic year 2018. This experiment followed a one group pretest-posttest
design. The research instruments were 12 lesson plans, an English speaking ability test,
and an attitude questionnaire. The experiment lasted for 12 weeks, 2 hours a week, or
24 hours in all. The mean, percentage standard deviation, and t-test for dependent
samples were employed to analyze data. The findings of this research were as follows:
first, the students’ pretest and posttest mean scores in English speaking ability were
260.53 or 72.37% and 299.43 or 83.17% respectively. The posttest score was significantly
higher than the pretest which was not less than the given criteria of 70% and students’
English speaking ability was found to be significantly different at the .01 level. Second,
the students’ attitude towards teaching English speaking using four communicative

activities was at a very good level.

Keywords : English Speaking Ability, four communicative activities
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1. Introduction

Learning a foreign language is the most important thing that everybody should
know to communicate with other people. It is the most important tool for
communication, education, and livelihood. Foreign languages allow us to understand
other country culture and vision. They foster universal awareness to the learners. Thus
the learners can have strong cooperation and friendship with many countries. In
addition, the learners are able to know and understand the differences of languages and
culture, personalities and thinking, tradition and society, politics and administrations.
They should be able to use the foreign language for communication, seeking the way
for greater opportunities and more convenient and promising life. The goals, learners’
key competency, and the bodies of knowledge of the Basic Educational Core Curriculum
emphasize knowledge and skill for communication.

Teachers who teach English language have many tasks on how to improve
and develop speaking skill to students. They need to search for the appropriate methods,
tasks or activities to suit their English speaking ability. Harmer (2002: 269-271) pointed
out that teaching English has shifted from grammatical competence to communicative
competence. It is found that teachers have to focus on communicative competence
rather than grammar. On the other hand, it was emphasized that English speaking skill
is the most important key for communication and needed to be developed first in order
that Thai students will achieve in using English for communication. Teachers have to
use methods or activities that allow and activate students to use the target language
inside and outside the classroom.

As mentioned, it was emphasized that English speaking skill is the most
important for communication. However, speaking ability outweighs the other skills.
Although in this study, it will be a challenge for the researcher to conduct this work
that aims to develop speaking ability with Thai students who usually do not speak
English in everyday life. It is assumed that speaking should be more emphasized than
other abilities and needs to be improved so that Thai students will achieve in using
English language for communication.

The researcher was conducted about the subject of studying English as a
foreign language at Dongmafaiwittaya School. The learning achievement report of the
academic affair of Dongmafaiwittaya School for English was 53.78% (Learning
achievement of Matthayomsuksa 3 in the academic year 2017). One of the reasons for
the poor learning achievement of the English subject is lack of knowledge of English

speaking. According to Nunan (2003: 48-49) speaking always occurs in real time and
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cannot be edited as writing. It can be claimed that speaking skill is more important
than other skills. The students of Dongmafaiwittaya School have problems in reading,
writing, listening and espeacially speaking, so they can understand the conversation but
cannot speak in long sentence form, and some of them can speak, but cannot use the
language in daily life. They have no confidence to communicate with people.

Communicative activities are the activities which help students to use
language in real situation. However, there are several communicative activities (Grant,
1988: 14). The researcher uses the four communicative activities that were chosen to
be utilized in this study, Information-gap, Identifying the differences, Personal
Information exchange and Describing pictures follow Klippel (1985:23-30). Harmer (1996:
48) also introduced the information gap activities, in which two students have different
information to exchange so that they can practice speaking in the classroom. Second,
Identifying the Difference which is an activity where learners work in pairs, find the
difference and similarity of the pictures that they ask each other for the result. Third,
Describing picture is an activity that encourages learner to say something about the
picture. Fourth, Interviews is an activity where learners make some dquestions to
interview other people in the school or somewhere. Lastly, Storytelling which is an
activity where learner tells a story based on their own experience or imagination such
as fairytales or short stories. Learners can also develop their speaking skill, and know
how to start and end a story. In addition, the other activity from Dornyei (1995: 131-
143) proposed using personal Information exchange which is an activity where learners
exchange their own information by using the target language. These four communicative
activities that will be utilized in this study; Information-gap, Identifying the differences,
Personal Information exchange and Describing pictures.

The advantages of the four communicative activities are various. The most
important is that students can communicate with people in daily life. They will get
enough production by the four communicative activities, so that they can be able to
remember and speak the language. Moreover, they can acquire speaking through the
teaching and learning activity in developing English speaking ability. The following are
the steps four communicative activities. They are the stage of presentation, practice,
and production. On the first step, the presentation stage is divided into three main parts:
Lead in, Elicitation and Explanation for the purpose of making the students procure
clear pictures in performing the activities by predicting the vocabulary when they look
at pictures and listen to the audio tracks from native speaker’s accent. Next, in the

practice stage, students have to practice the new target language and drill dialogue or
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sentences by restating audio track until they can speak correctly and fluently.
Furthermore, the other practice activities are matching parts of sentences, completing
sentences or conversation, and asking and answering questions using the target
language. Lastly, in the production stage, students are encouraged to use freely the new
language in their own way that follows the topic of the lesson is provided by the
teacher. The activities may be in the form of a role play, a communication task or a
simulation activity.

As the mentioned problems, the researcher needs to develop English speaking
ability using four communicative activities, which are developed by Klippel (1985:23-
30), Dornyei (1995:131-143), Harmer (1996: 48) and the teaching processes are from
Littlewood (1995:22-64).

2. Research Objectives
The research purposes were:
2.1 To study and compare students’ English speaking ability using four
communicative activities before and after the  instruction of Mattayomsuksa 3 students
2.2 to investigate students’ attitude towards teaching English speaking using

four communicative activities.

3. Research Methodology
3.1 Samples
The samples in this study were 30 students in Matthayomsuksa 3 who had
studied English in the first semester of the academic year 2018 at Dongmafaiwittaya
School, Muang, Sakon Nakhon Secondary Educational Service Area Office 23.
3.2 Research Instruments

3.2.1 The 12 lesson plans were administered to the students in class as the
materials for the experiment. The lesson plans were focused on speaking and the four
communicative activities; the lesson plans were produced in two hours duration each,
and two days for a week.

3.2.2 An English speaking ability test was conducted in 12 interview
questions that follow the criteria of English speaking ability. Furthermore, the test will
be used as the pretest, and the post test.

3.2.3 A students’ attitude questionnaire towards teaching English speaking
using four communicative activities. The questionnaire was improved in Thai version

based on five-point Likert’s rating scales which consists of 20 items.
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3.3 Data Collection
After all research instruments were developed and they were employed to
collect both quantitative and qualitative data. Data collection was explained by each
method as follows.
3.3.1 Students took the English speaking ability test before studying
English speaking using four communicative activities.
3.3.2 The teaching process was carried out according to the 12 lesson
plans for 12 weeks, 24 hours in total
3.3.3 After the whole teaching process using four communicative activities
completed, students took the posttest which the same test as the pretest.
3.3.4 An attitude questionnaire was used to ask students’ feelings towards
teaching English vocabulary using four communicative activities.
3.3.5 The collected scores from the pretest, posttest, and students’ attitude
data was statistically analyzed and summarized later on.
3.4 Data Analysis
3.4.1 The basic statistics used to analyze the data include:
3.4.1.1 Percentage was used for analyzing the effectiveness of the
English speaking ability test.
3.4.1.2 Mean ( Y) was used for analyzing the scores of the pretest
and posttest.
3.4.1.3 Standard Deviation (S.D.) was used for analyzing the scores of
the pretest and posttest.
34.1.4 One sample t-test was used for comparing the students’
English speaking ability and the set of criteria 70 percent
3.4.1.5 t-test for Dependent Samples was used for analysed the
differences between English vocabulary learning ability pretest and posttest.
3.4.2 The statistics used to evaluate the quality of the instruments include:
3.4.2.1 The Index of Item Objective Congruence (IOC)
3.4.2.2 Reliability of scoring checking with three experts using Scott’s
formula.
3.4.2.3 The statistics were used to analyze hypotheses by t-test for

Dependent Samples before and after learning using the computer program

4. Research Results

The results were presented according to the purposes of the study.
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4.1 The results of the students’ English speaking ability of Matthayomsuksa 3

students in Dongmafaiwittaya School before and after studying English speaking using

four communicative activities are shown in Table 1

Table 1 Mean Standard Deviation and Percent of English Speaking Ability Before and

After Studying English Speaking Ability Using Four Communicative Activities

of Matthayomsuksa 3 Students of Dongmafaiwittaya School

Pretest Posttest
Number
Score (360) Percent Score (360) Percent
1 298 82.78 328.35 91.21
2 260 72.22 300.00 83.33
3 255 70.83 295.00 81.94
4 255 70.83 291.65 81.01
5 240 66.67 291.65 81.01
6 242 67.22 290.00 80.56
7 260 72.22 316.65 87.96
8 300 83.33 335.00 93.06
9 280 77.78 321.65 89.35
10 270 75.00 301.33 83.70
11 260 72.22 296.65 82.40
12 255 70.83 308.35 85.65
13 298 82.78 325.00 90.28
14 230 63.89 281.65 78.24
15 270 75.00 296.65 82.40
16 2375 76.39 305.00 84.72
17 261 72.50 291.65 81.01
18 265 73.61 295.00 81.94
19 230 63.89 280.00 77.78
20 280 77.78 311.65 86.57
21 285 79.17 345.00 95.83
22 260 72.22 308.30 85.64
23 255 70.83 290.00 80.56
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Table 1 (Continue)
Pretest Posttest
Number
Score (360) Percent Score (360) Percent

24 260 72.22 300.00 83.33

25 255 70.83 296.65 82.40

26 250 69.44 285.00 79.17

27 235 65.28 270.00 75.00

28 230 63.89 265.00 73.61

29 260 72.22 295.00 81.94

30 242 67.22 265.00 73.61
Mean 260.53 72.37 299.43 83.17
S.D. 19.43 5.40 19.07 5.30

From Table 1, it shows that the students’ pretest mean score on English
speaking ability was 260.53 or 72.37 percent and the posttest mean score was 299.43
or 83.17 percent, respectively. Standard deviation of the pretest was 5.30 and the

posttest was 5.40

A comparison of scores on English speaking ability using four communicative
activities of Matthayomsuksa 3 students using t-test for Dependent Samples is shown
in Table 2.

Table 2 Mean Standard Deviation Percent and a Comparison of Pretest and Posttest

Mean Scores

Test N X SD T
Pretest 30 260.53 19.43
22.233-**
Posttest 30 29943 19.07

*significantly different at the .01 level

From Table 2, it shows that the students’ pretest mean score on English
speaking ability was 260.53 or 72.37 percent and the posttest was 299.43 or 83.17
percent. The results explain that the students’ English speaking ability before and
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after studying English speaking using four communicative activities was significantly

different at the .05 level. The posttest score was significantly higher than the pretest.

Table 3 Mean Standard Deviation Percent and a Comparison of Pretest and Posttest

and the Instruction with the Criteria of 70 percent

Test Criteria N X S.D. % t

Post-test with the 75 Percent = 2 70
30 29943 19.07 83.17 8.4b2**

criteria of 70% scores

*significantly different at the .01 level

From Table 3, it shows that the students’ posttest mean score on English
speaking test was 299.43 or 83.17 percent. According to the result, which was at
statistically significant level (.01).it means that the students who learn English speaking
using four communicative activities, have posttest score higher than the criteria 70
percent.

4.2 students’ attitude towards teaching English speaking ability using four

communicative activities

Table 4 Mean Standard Deviation and an Investigate of Students’ Attitude towards
Teaching English Speaking Using Four Communicative Activities of

Matthayomsuksa 3 Students

Attitude Test N X S.D. Interpretation

Student’s attitude towards teaching

English speaking ability by using 30 4.55 0.17 Very good
four communicative activities

From Table 4, it presents that the mean of students’ attitude towards
teaching English speaking using four communicative activities was at 0.46. It
indicates that students’ attitude towards teaching English speaking using four

communicative activities was at a very good level.
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5. Discussion

The research findings can be discussed as follows:

5.1 According to the study and comparison of the English speaking ability of
Matthayomsuksa 3 students before and after using four communicative activities, the
results of the study demonstrated that the students’ pretest, and posttest scores in
English speaking ability were 260.53 or 72.37 percent, and 299.43 or 83.17 percent,
respectively. From the pretest score, the finding indicates that most students got low
score so the English speaking ability was at a low level. This might be because of the
following: The students lack the knowledge on the appropriate vocabulary and structures
to be used on most of the given situations. They may not communicate with other
people. This corresponds with Richards & Renandya (2002) who stated that socio
cultural factor at the same time the affective factor of the learning of Thai students.
Students were used to listening to the lecture. The students were only familiar with the
conventional teacher-directed teaching. This made them lose the opportunity to practice
the target language, thus their reluctance to speak in the communicative classroom
where they were not used to or haven't experienced before in their student life. Students
were used to memorizes and prefer listening to lectures. The findings showed that the
students can improve their English speaking ability as shown in their posttest score.
Learning English speaking using four communicative activities could activate the
students to act along with the conversation which were highlighted in each situation.
The students could understand the meaning of conversation very well. Moreover, using
four communicative activities for learning English speaking could provide the students
many chances for practicing and retaining the speaking in terms of accent,
pronunciation, comprehension, vocabulary, and fluency use.

5.2 The comparison of posttest mean scores showed that the students’ posttest
mean score on English speaking ability was 299.43 or 83.17 percent. The results explain
that the students’ posttest was not significantly different. According to the result, which
was not significantly different, it means that the students who learn English speaking
using four communicative activities, have knowledge. This finding is supported by
Nanthaboot (2012) who studied using communicative activities to develop English
speaking ability of Mathayomsuksa 3 students at Watsantikaramwittaya School,
Ratchaburi. It was found that using communicative activities in class helps students
develop their English speaking behaviors. The effort of communication by using spoken
language and gesture were at excellent levels. The English speaking ability

development level in fluency and accent was well strong. This is also related to what
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Kaddour (2016) study about Enhancing EFL learners’ Speaking Skill Through Effective
Communicative Activities and Strategies, The Case of First Year EFL students. It was
found that the EFL learners’ attitude who were taught through the communicative
activities and strategies were more aware and mindful about the importance of speaking
activities to improve their oral proficiency. EFL teachers agreed that using
communicative activities is the one of the most effective and beneficial tools to reinforce
first year English students’ speaking. The research suggests that allows English
communicative teaching through the communicative activities and strategies EFL
learners to flourish and evolve in their learning process. The result was with Sanichon
(2017) studied the development English speaking skill by using communicative activities
of Prathomsuksa 6 students at Banlaoklauynonsomporn School, Udonthani. It was found
that the students’ English achievement who were taught through the communicative
activities was higher than the students’ achievement’s pretest. The research suggests
that English speaking ability teaching by using communicative activities help learners
speak and can use English fluently in the real situations.

5.3 On the students’ attitude towards teaching English speaking using four
communicative activities, the results indicated that the student’s attitude towards
learning English speaking after using four communicative activities was at a very good
level. Teaching English speaking using four communicative activities activated the
students’ interest in learning English speaking as well. Moreover, the four
communicative activities offered enjoyable experiences and the students could apply
the knowledge they learned in their daily lives. Students' confidence level improved a
lot after learning English speaking using four communicative activities. Furthermore,
they helped the students gain confidence and be motivated enough to do the activities
and developed naturally speaking ability for use not just inside the classroom but also
outside in any situation which they may be in. The finding was consistent with what
Gardner (1985: 78) postulates: that, attitude is considered as the main factor to succeed
in developing language in a classroom. Also, it can be defined as the combination of
effort and desire to achieve the goal of language learning, as well as, the development
of preferable attitudes towards learning the language. The result was similar to with
Brown (2000: 160-163) studied that motivation involves both internal and external factors
that stimulate desire and energy in people to be interested in and committed to a job
or subject, and to exert persistent effort in attaining that goal. Motivation results from
the interactions among conscious and unconscious factors such as the intensity of desire

or need, incentive or reward value of the goal, and expectations of the individual and
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of his or her significant others. Furthermore, from the result, it shows that, there are the
items which had got the remarkable mean scores which were items of ‘teaching English
speaking ability using four communicative activities helps students communicate with
their pair or other people and ‘they want to study English more because they have more
confident speaking and do not have anxious in teaching English Speaking ability, which
the mean scores were 4.55 respectively. These are supported by what Klippel (1985:23-
30), Dornyei (1995:131-143), Harmer (1996: 48) and the teaching processes are from
Littlewood (1995:22-64), stated that the four communicative activities could maximize
acquisition of comprehension. The students could get a lot of chances to have
comprehensible input. Moreover, it could create good personality, entertaining

experiences for the learner which leads to better internalization of the language.

6. Conclusion
A study and comparison of pretest and posttest scores on English speaking

ability and an investigation of Matthayomsuksa 3 students’ attitude towards teaching
English speaking using four communicative activities can be summarized as follows:

6.1 The students’ pretest mean score on English vocabulary ability was
260.53 or 72.37 percent, and posttest was 299.43 or 83.17 percent, respectively. English
speaking ability of students after studying English speaking using four communicative
activities was higher than the set criteria of 70 percent. The students’ English speaking
ability was found to be significantly different at the .05 level.

6.2 The students’ attitude towards teaching English speaking using four

communicative activities was at a very good level. The mean was 4.55.

7. Recommendations
The recommendations from the study are as follows:
7.1 The recommendations form the study
In order to make use of this study, the researcher proposes the following
recommendations.

7.1.1 From the research results, the students' posttest score on English
vocabulary learning ability was higher than the pretest score. The reason might be, that
the four communicative activities in teaching English speaking is beneficial in
developing English speaking ability because they were proven to be effective in teaching
English speaking. This unconventional approach of teaching English speaking arouses

so much interest in learning English speaking and was appreciated by the students
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after they understood the process of the tasks that they were going to perform on each
of the lessons which used four communicative activities: consisted of Information gap,
Identifying the differences, Personal Information exchange, Describing picture activity.
7.1.2 From the research results, it was found that the student’s attitude
towards teaching English speaking using four communicative activities was at a very
good level. The reason might be that The four communicative activities are very effective
in pair interactions, and sharing ideas with pairs. Another member had to be responsible
in their own. Then, they needed to share their concepts and ideas to their pair or whole
class. They had to agree on the idea and helped each other complete the tasks and
performed better as com being alone then they positive attitude towards English
speaking.
7.2 Recommendations for further study

According to the results discussed earlier, some suggestions are proposed
here for further studies.

7.2.1 Researchers should compare the four communicative activities
with another method to investigate other English language skills such as listening,
reading, and writing using four communicative activities to be applied to classes in
the future.

7.2.2 Researchers should apply the four communicative activities to other

students in various levels and educational backgrounds.
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Abstract

The purposes of this research were to compare the English vocabulary learning
ability of Prathomsuksa 1 students before and after teaching using visual aids, to
determine the retention of the vocabulary learning ability of Prathomsuksa 1 students
14 days after teaching using visual aids, and to analyze the students’ attitude toward
teaching English vocabulary using visual aids. The sample group was selected using
cluster random sampling consisting of 35 Prathomsuksa students of Banmakaeng School
in Udon Thani. The research was undertaken in the second semester of the academic
year 2017. The research was a one group pretest-posttest design. The research
instruments were 12 lesson plans; an English vocabulary ability test that had 2 parts a)
30 multiple-choice items and b) 10 items that assessed the students’ pronunciation; and
an attitude questionnaire. The experiment lasted for 12 weeks, 2 hours a week, or 24
hours in all. The mean, percentage, standard deviation, and t-test for dependent samples
were employed to analyze data. The findings of this research were as follows: (1) The
students’ pretest and posttest mean scores on English vocabulary learning ability test
were 24.26 or 60.65 % and 31.06 or 77.65 % respectively. The posttest was significantly
higher than the pretest. (2) The students showed vocabulary retention. And (3) the
students’ attitude towards teaching English vocabulary using visual aids was at a good
level.

Keywords : L2 vocabulary development, visual aids, and retention
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1. Introduction

English has been an invaluable tool for the global community in this modern
age. The development of the English language for communication has been gaining
popularity among the non-native English speaking countries because of the demands of
technological advancement, higher educational achievement, economic growth and
simply to survive the global scene. The position of English in Asia as a working language
has increased over the years and countries like South Korea, Japan and China have
been improving the quality of English as a foreign language (EFL) in their countries in
response to this development. The difficulties in learning a foreign language though set
the barrier for the achievement of these goals especially in establishing English as a
lingua franca. Nonetheless, developing countries are willing to take on the challenge.
According to Honna (2012), many Asian countries are mostly aware of the importance
of the English as an “intranational” (as used inside the country itself) and international
language so the inclusion and expansion of EFL in the curricula is noticeable.

The four language sKills are considered as the goal and instrument to achieve
communicative competence (Klimova, 2014: 87) in the EFL setting and teaching
vocabulary is an essential part of this process. Equipping the second language (L2)
learners of with the necessary vocabulary knowledge can help them successfully
communicate in the target language. Barcroft, Sunderman & Schmitt (2011: 573) define
vocabulary as “words in a language, the entire vocabulary of a language.” This gives
strength to the assumption that vocabulary is essential in language acquisition. Many
researchers suggest that the knowledge of vocabulary plays an important role in the
successful functioning of the four language skills of listening, speaking, reading and
writing (Algahtani, 2015: 22). Additionally, the lack of proper knowledge of vocabulary
makes learning a second language even more difficult. Wilking (1972: 112) asserts that
there is no use of being able to construct a grammatically correct sentence without the
proper words to express meanings. These reasons emphasize the researcher’s
assumption of the importance of vocabulary knowledge in the EFL learning. The mastery
of the language and the competence in communicating rely on the amount of vocabulary
instilled in the learners. Moreover, it is observable that learners of L2 acknowledge this
fact. According to Schmitt’s (2000: 4) observation, language learners typically have
dictionaries rather than grammar books.

The adaptation of English as lingua franca in Thailand has been relevant in
the educational system of the country but there is still the growing concern on the

proficiency level of the use of the language. One of which is the result of the 2015 Test
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of English as a Foreign Language (TOEFL) where Thailand scored 77 out of 100 (TOEFL
iBT Tests, 2015). Kongkerd (2013: 7) states that one of several factors to this problem
is the English teaching itself. Many reports and research studies criticize the teaching
of English in Thai schools because of the emphasis on grammar translation and focus
on English Examination (Jenprai & Weerawong, 2013: 75). Prasongsook (2010: 8) also
claims that teachers depend excessively on textbooks that could result to negative
attitudes of students towards learning English. Moreover, Todd & Keyuravong (2004:
15) scrutinize the English teaching strategies of teachers in Thailand that despite the
establishment of communicative competence, they still teach English passively. This is
also true for the status of teaching vocabulary where the emphasis lies on simple
repetition and memorization (Boonkongsaen & Intaraprasert, 2014: 1).

The Ministry of Education in Thailand has seen the need to address the issues
of the effectiveness of current English curricula through its revision with the emphasis
of English for communication (Ministry of Education, 2008, 252). To communicate
efficiently, learners need the four skills of listening, speaking, reading, and writing, but
learning vocabulary is also given importance. As McCarthy (1990: viii) explains, without
words to properly express a variety of meanings, mastery of the second language cannot
be achieved. Vocabulary is typically a skill that is touched in every language teaching
either overtly or not. It is an essential entity to the mastery of any language and one of
the very first observable skill acquired by new learners. In addition, Ur (1996: 60) defines
teaching vocabulary in the second language teaching as the words that are taught that
could be a single word that can be made up of two or three words that express a
specific idea. Similarly, Nunan (1991, 121) states the necessity of teaching vocabulary
since the absence of broad knowledge of vocabulary would limit the learner’s ability to
facilitate the use of structures and functions needed in a successful communication
process.

The challenge now to achieve any of the language skills is the use of effective
teaching techniques. One of these is the use of visual materials that have greater impact
to young learners. Visual aids include tangible objects, collages, and flashcards (Oxford,
2000, 105) that give a more meaningful connection between the word and the idea they
convey. Linse (2005, 120) asserts that one of the three main learning channels that
teaching young learners should be based on is visual which pertains to their ability to
easily recall visual images. Supporting language context with pictures encourages

greater learning outcome. Another advantage of using these kinds of teaching materials

78



O A, A
9 @ 3 KA L s’KNIT}e ‘/>

\ PROCEEDINGS
s—————————————r— 3" National and International Research Conference 2019

(NIRC 1T 2019)

7\v(\7 EE————
\\

is that they make understanding of concepts easier without the teacher constantly
translating the words to the first language.

In a study done by Sinatra, Beaudry, Stahl-Gemake, and Gustello (1990, 613)
they assert that visual literacy offers a foundation for the language skills to prosper since
the necessary and “meaningful connections are made between experience and
language” before the learners are taught with any of the language skills. Also, visuals
provide relevant input that are easy to understand and can support their level of learning
as Fotos (2001, 267) points out that input forms the second language acquisition that a
learner receives. Mannan (2005: 108) summarizes the importance of using visual aids in
the language classroom by saying that these materials “help the teacher to cdlarify,
establish, correlate and coordinate accurate concepts, interpretations and appreciations,
and enable him to make learning more concrete, effective, interesting, inspirational,
meaningful and vivid.”

Using different strategies to teach students in achieving communicative
competence in the English language is one of the main goal that Ban Makkhaeng School
of Udon Thani adheres to that prompt them to hire foreign English teachers since 2010.
British, American and Filipino teachers have been employed to teach their students
English as a core subject. And with the implementation of the Intensive English Program
(IEP) three years ago, they also offer elective classes in Mathematics, Science, and
Socials with English as the medium of instruction. The school is also equipped with the
necessary modern and innovative technologies to help aid in teaching such as the E-
library, audio-visual equipment, and a sound laboratory. Although the success of the
aim for the improvement of the English skills of the students is increasing, the school
still intends to find more and better ways for them to learn. Despite the considerable
achievement of the school’s performance for the standardized O-Net (Ordinary National
Education Test) exam, there is still a growing concern that it has not achieved the
average level.

The primary objective of second language acquisition teaching is to be able
to provide the students with an effective tool for them to learn successfully and become
competent user of the language. Thus, to provide solution to the problem presented,
the researcher has explored and dug deeper in the utilization of visual aids as one of
tools for language learning, specifically for teaching vocabulary. And based on the result
of this study, it has been confirmed that using visual aids is effective in improving the

vocabulary learning ability of Thai EFL students at Ban Makkhaeng School.
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2. Research Questions

The primary objective of second language acquisition teaching is to be able to
provide the students with an effective tool for them to learn successfully and become
competent user of the language. Hence, this study seeks to explore answers to the
following questions:

2.1 Does the use of visual aids in teaching English vocabulary improve the
English vocabulary ability of Prathomsuksa 1 Students?

2.2 Do Prathomsuksa 1 Students have vocabulary retention?

2.3 What is the attitude of Prathomsuksa 1 Students towards teaching using

visual aids?

3. Purposes

The research objectives were:

1. to compare the English vocabulary learning ability of Prathomsuksa 1 students
before and after using visual aids,

2. to determine the retention of the vocabulary learning ability of Prathomsuksa
1 students,

3. to analyze the students’ attitude towards teaching English vocabulary using

visual aids.

4. Literature Review

This study examined the use of visual aids to develop the English learning
vocabulary of the learners. The following discussions will focus on the use of visual
aids:

Visual aids as the teaching materials that can only be seen. These are the
teaching materials that serve as concrete models of instruction which is aimed to enable
the learners to recognize the target vocabulary (Shabiralyani, Hasan, Hamad, & Igbal
(2015: 226). According Koren (1999: 1), if there is something to associate words in the
second language, the learners will lean easily that with the words alone. As it is stressed
by Chun & Plass (1996: 183), human learning is mostly based on visual memory.

Yunus, Salehi & John (2013: 116) assert that visual aids stimulate interest among
the learners. Many researchers and scholars name the kinds of visual aids available in

teaching vocabulary.
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Vocabulary acquisition may be the heart of language learning but there is still
a need to further enhance the techniques to be able to achieve the success in the aims
of the language classroom.

Usually, vocabulary is learned through memorizing the meanings of the target
words and although this is an effective strategy, exposing learners to the visual imagery
of the words can make provide them with a more concrete input. Novak & Wurst (2005:
95) asserted that visualization allows the inherent processing of information and aids in
providing learners with the ability to express themselves. Schmitt and Schmitt (1995:
113) theorize that incorporating concepts or words into a familiar channel allow easier
recollection. They also added that creation of mental image incorporated with the words
also enhances the ability of the learners to conceptualize related words which is better
than mere rote memorization. To this Uberman (1998: 20) also said that the learner
remember better the material that has been presented by means visual aid.

Visual aids have been used in the language classroom especially for vocabulary
instructions. The images or pictures that the learners see do not only tap into their
background knowledge but also the opportunity to remember the words associated with
them. As Nation (2006: 85) explains, objects, pictures and diagrams that the learners
are exposed to instances of meanings that re most likely to be remembered.

Moreover, Mamun (2014: 20) claims that the use of visual aids in the second
language classroom has proven to be a good way to encourage learners to be more
attentive and active in class. Presenting pictures allows the learners to contextualize
their ideas and improve their comprehension. He also added that, in recent years, visual
aid materials are easier to access because of the internet so using this method is very
practical.

Allen & Marquez (2011: 5) mentions that these visual aids stimulate the learners’
comprehension as they present clearer representation of the knowledge they are
acquiring as well as allow them to think more beyond what is presented. Ur (1988: 30)
also notes that these visual aids are necessary for learning for the simple reason that
they appeal to interest and encourage the learners to focus on their learning. In addition,
pictures contain many details that could aid different topics and provide different
information (Nation, 2006: 85).

The acquisition of vocabulary is important but somewhat given lesser attention
compared to the other language skills. The knowledge of vocabulary compliments with
the acquisition of these other language skills of listening, speaking, reading and writing

(Pikulski & Templeton, 2004: 2). For the second language acquisition setting, Nunan
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(1991: 117), emphasizes the need to acquire sufficient word knowledge to be able to
facilitate communication.

The effectiveness of using visual aids in teaching English vocabulary is
demonstrated in the study done by Phillips (2016), the effects of visual vocabulary
strategies on vocabulary knowledge was explored. The purpose of the study was to
examine the effects of picture word pairing and semantic mapping strategies on the
vocabulary understanding of second grade students. Also, the study explored the
effectiveness of pictures alongside words to teach a foreign language; the researchers
found that it was very effective in adult learners. It was found out that the practice of
teaching vocabulary words paired with visuals helped students to better learn
vocabulary words than independent teaching of words. In addition, Liangpanit (2015)
conducted a study on the extents to which Thai secondary teachers’ reflection of
vocabulary teaching and their implementation its vocabulary pedagogy which includes
in their EFL classroom. In this qualitative study, data were collected by way of in-depth
interview with 10 teachers in different high school teachers both experienced and non-
experienced teachers. The results revealed that teachers show some different reflections
on the implementation of the vocabulary pedagogy in classrooms. Accordingly, the study
strengthened the idea that vocabulary is an important sub skill in improving students’
English four skills of communication in speaking, listening, reading and writing.

In summary, the use of visual aids in teaching English vocabulary is prevalent
in language teaching. The method has been tested in many and diverse situations and

the result has always been alike. It has always been effective.

5. Research Methodology
1. Population
The population of this study was 297 Prathomsuksa 1 students of
Banmakaeng School enrolled for the subject Basic English Communication for the second
semester of the academic year 2017.
2. Sample
The sample of this study was comprised of 35 Prathomsuksa 1/1 students of
Banmakaeng School. Ban Makkhaeng has 8 classes for primary 1 level. Cluster random
sampling was implemented in selecting the sample. The researcher divides the 8 classes

which was the total population into 8 clusters and then Prathomsuksa 1/1 was selected.
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3. Research Instruments
Three instruments were used in this study, they are the following: Ten-week

Lesson Plans

Table 1 The topics and duration of teaching English learning vocabulary using visual

aids

Lesson Plan Topic Duration
1 School Objects 2 hours
2 Parts of the House 2 hours
3 Members of the Family 2 hours
4 Clothes 2 hours
5 Weather 2 hours
6 Daily Routines 2 hours
7 Occupation 2 hours
8 Feelings 2 hours
9 Places in the Community 2 hours
10 Parts of the Body 2 hours
11 Hobbies 2 hours
12 lness 2 hours

3.2 Vocabulary written and oral test
The test was constructed following the steps:
3.2.1 The assessment and evaluation in vocabulary testing were studied.
The contents of English vocabulary points based on experts were analyzed.
3.2.2 Construct 10 items of oral English vocabulary ability test for testing

retention using picture-cued task from Brown (2004: 149-167) which was used for the
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pretest and posttest. The criteria for assessing pronunciation was based on Ma (2015:
39) with the following features:
3.2.2.1 Vowels

1 = Vowel errors (such as Vowel errors (such as /€, /, /Q, A/,
/a, O/, 19, o O/) are frequent and distracting and often cause miscommunication.

2 = Some vowels (such as 7/, 1/, /e, el/, /Q., a, /) are

congistently confused or mispronounced and cause miscommunication or distraction.

3 = Vowel errors (such as /i:;, I/) occur frequently and
inconsistently but do not usually cause miscommunication.

4 = Vowel errors occur occasionally (especially in vowel dense
contexts) but do not lead to miscommunication.

5 = Mispronounced vowels are rare and cause no distraction
oI miscommunication.

3.2.2.2 Consonants

1 = Consonant errors (such as /p, b/, /p, f/, /m, n/ /n, U/, /],
1/) are frequent and distracting and cause miscommunication.

2 = Some consonants (such as /f, h/, /t, d/, /k, g/) are
consistently confused or mispronounced and cause miscommunication or distraction.

3

Frequent but inconsistent consonant errors occur, such
as /w, v/, /s, z/.
4

time, but troubles with consonant clusters, word-final consonants, etc. persist.

Most consonants are pronounced correctly most of the

5 = Mispronounced consonants are rare and cause no

distraction or miscommunication.
3.2.2.3 Word Stress

1 = Frequent word-stress misplacement  causes
miscommunication and annoys listeners.

2 = Due to frequent and confusing word stress errors, context
is greatly needed for the listener to understand the intended meaning.

3 = Misplacement happens in a variety of words, but meaning
is not hindered.

4 = Misplaced word stress is rare and it only occurs in

multisyllabic words.

84



2 & 7
0 @ 3T :/KNm <
PROCEEDINGS

\
— B = — — — \ “ National and International Research Conference 2019
\

~ (NIRCIIT2019)
f\v —

5 = Misplaced word stress is rare and causes no distraction
or miscommunication.

3.2.3 Constructed 30 items of English vocabulary test to test spelling,
meaning, and use which will be consisted of matching and or multiple choice.

3.2.4 Handed in the constructed test to the thesis advisers in order to
examine the correctness and relation between the objective and the test items.

3.2.5 Revised the test according to the thesis adviser’s suggestion and hand
in the correctness of questions, language and content validity following the criteria
below:

+ 1 means sure that the test item is correct and appropriate to objectives
0 means unsure that the test item is correct and appropriate to objectives
-1 means sure that the test item is incorrect and inappropriate to objectives
The scores are collected from the three experts. It was found to be 1.0.

3.2.6 Revised the test according to the expert’s advice and submit the test
that has been re vised to the thesis adviser for rechecking.

3.2.7 Carried out the pilot testing using the pilot samples for the first
semester.

3.2.8 Selected 30 items of the test that have a difficulty index (p) between
0.20-0.70, the discrimination index (r) score needed to be from 0.23 — 0.67 and the
reliability of the test was found at 0.76.

3.3 Attitude questionnaire
The students’ attitude questionnaire towards teaching using visual aids was
constructed following the steps:

3.3.1 The theories related to the attitude assessment and evaluation of
English language curriculum were studied.

5 Means Strongly agree
4 Means Agree
3 Means Undecided
2 Means Disagree
1

Means Strongly disagree
3.3.2 The 15 items for the student’s attitude questionnaire related to content

using five point Likert ranging from strongly agree, agree, undecided, disagree, and

strongly disagree (Best & Kahn, 2006: 330- 331) were constructed.
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3.3.3 Hand in the student’s attitude questionnaire to the thesis advisors in
order to examine the correctness.

3.3.4 Hand in the student’s attitude questionnaire that has been revised to
the three experts in order to inspect the content validity, and language accuracy. Next,
the collected scores from the three experts will be analyzed for index of item objective
congruence (I0OC).

(+1) means sure that the attitude questionnaire is relevant to objective

(0) means unsure that the attitude questionnaire is relevant to
objective

(-1) means sure that the attitude questionnaire is relevant to objective

3.3.5 Revise the students’ attitude questionnaire and submit to the three
experts to check the Index of Item Objective Congruence (IOC) that was found to be
1.0.

3.3.6 Use the students’ attitude questionnaire to the sample for the teaching
program. This is shown in figure 4 on the next page.

3.4. Data Collection
The data collection stage was prepared into 5 steps:

3.4.1 The students took the pretest of English vocabulary tests of 30 items
and with the duration of 1 hour.

3.4.2 The researcher conducted the teaching using the 12 lessons that were
planned.

3.4.3 The students took the posttest using the same vocabulary tests with
the same procedure with the pretest.

3.4.4 The students took the retention test 14 days after the posttest using
the same test as the pretest and the posttest.

3.4.5 The researcher distributed the students’ attitude questionnaire to
check the students’ attitude towards teaching using visual aids.

3.4.6 The researcher analyzed the data from the pretest, posttest, and

attitude questionnaire towards learning using visual aids.

4. Result

The researcher used English vocabulary ability and retention test which
congisted of 10 items oral vocabulary test for retention and a 30 items written vocabulary
test to test spelling, meaning, and use. The selected 30 items of the test that have a

difficulty index (p) between 0.20-0.70, the discrimination index (r) score needed to be
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from 0.23 - 0.67 and the reliability of the test was at 0.76. The pretest was conducted
before the teaching program. After the experiment the posttest was given with the
same test.

The result of the study of pretest and posttest scores of the English vocabulary
learning ability using visual aids of the Prathomsuksa 1 students of Banmakkaeng School

is presented in Table 2 on the next page:

Table 2 The scores on the pretest and posttest of Prathomsuksa 1 Thai EFL students

on their English vocabulary learning ability using visual aids

Pretest Posttest
No.
Score (40)  Percentage (%) Score (40) Percentage (%)
X 24.26 31.06
S.D. 5.42 4.30
Percentage 60.65 77.65

The table above shows that the students’ pretest mean scores of their English
vocabulary learning ability was 24.26 or 60.65 percent. Additionally, it demonstrates that
the posttest mean score is 31.06 or 77.65 percent.

The comparison of the result of the study of pretest and posttest scores of the
English vocabulary learning ability using visual aids of the Prathomsuksa 1 students of

Banmakkaeng School is presented in Table 2.

Table 3 The comparison of pretest and posttest scores on students’ English vocabulary

ability before and after the instruction using visual aids

Test n X S.D. t-test
Pretest 40 24.26 5.42
10.65**
Posttest 40 31.06 4.30
**p < 0.01

Table 2 demonstrates the comparison of pretest and posttest scores of
Prathomsuksa 1 students’ English vocabulary ability before and after the instruction
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using visual aids. Using One Sample t-test, it was found out that the pretest mean score
is 24.26 while the posttest mean score is 31.06. The result also indicates that the
students’ English vocabulary using visual aids was significantly different at 0.01 level.
In order to measure the retention level of the sample, a retention test similar to
the pretest and posttest was given to the sample after a period of 14 days.
The results of the study of posttest and retention scores of the English
vocabulary retention of Prathomsuksa 1 students after teaching English vocabulary

learning ability using visual aids is presented in Table 4 below.

Table 4 The results of the study of posttest scores of the English vocabulary retention
of Prathomsuksa 1 Thai EFL students after teaching English vocabulary learning

ability using visual aids

Test n X S.D. t-test
Posttest 35 31.06 4.30
3.69*
Retention 35 31.34 4.04

The table above shows that the students’ posttest mean scores of their
English vocabulary retention was 31.06 or 77.64 percent. Also, it reveals that the
retention mean score is 31.34 or 78.35 percent.

The comparison of posttest and retention scores on students’ English
vocabulary retention before and after the instruction using visual aids of Prathomsuksa

1 students is shown in Table b on the next page.

Table 5 The results of the study of posttest scores of the English vocabulary retention
of Prathomsuksa 1 Thai EFL students after teaching English vocabulary learning

ability using visual aids

Posttest Retention
No. Score (40) Percentage (%) Score (40) Percentage (%)
i 31.06 31.34
S.D. 4.30 4.04
Percentage 77.64 78.35
*» > 0.01
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The table above shows that the posttest mean score of the students’ English
vocabulary retention was 31.06 and the retention score is 31.34. The result indicates
that the students’ English vocabulary retention was not significantly different at the
0.01 level.

After the instructions for English vocabulary learning ability using visual aids
through the use of the 12 lesson plans, the researcher also investigated the students’
attitude towards teaching method mentioned. An attitude questionnaire consisting of
15 items were given to the 35 Prathumsuksa students of Banmakkaeng School. The

results of this survey is shown in Table 6 below:

Table 6 Students’ Attitude towards English vocabulary learning ability using visual aids

Attitude Test n )_( S.D. Interpretation

Student's attitude
towards English 35 4.33 0.18 good
Vocabulary Learning using
Visual Aids

Table 6 shows that after teaching English vocabulary learning ability using visual
aids, the students mean score is 4.33. The interpretation of this score showed that the

students’ attitude towards the instruction was at a good level.

5. Discussions

This study was an experimental research with one group pretest - posttest
design. The aim of this study was to study and compare the students’ English
vocabulary learning ability before and after using visual aids. Also, it investigated the
students’ attitude towards teaching English vocabulary learning through using visual
aids. The research findings are discussed further below:

1. From the study and comparison of the English vocabulary learning ability
of Prathomsuksa 1 students before and after using visual aids, it was found out that the
students’ pretest and posttest scores on English vocabulary learning ability were 60.65
percent and 77.65 percent, respectively. These findings were in accordance with the
first hypothesis set in this research. The findings indicated that the students’ pretest

score of English vocabulary learning ability was at a lower level.
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It can be assumed that the reason would be from the lack of the basic
vocabulary skills of the students. As English being used as a foreign language in
Thailand, people, especially young learners have limited access to it. The result of the
students’ low pretest scores show that English words especially once used in context
pose difficulty for the learners to understand. This can also result to the failure for them
developing the other language skills of listening, speaking, writing and reading as
mentioned by Alghatani (2015: 22). This problem might be an effect of another that
Kongkerd (2013: 7) recognized as the consequence of poor English language instruction.
In some studies done, among the reasons mentioned were the passive methods of
teaching and giving emphasis to memorization and repetitions. Given this problem,
Coady (1993: 3) suggested that concrete learning activities should be practiced to
alleviate the pressure of learning. Consequently, after learning English vocabulary
through the use of visual aids, there is a significant improvement on the students’
performance. With the assessment done, it showed that the students were: motivated
and confident that they know the words presented to them, able to easily associate the
words to the visual images, contextualize ideas and have a clearer comprehension of
facts given.

Firstly, as pointed out by many experts including Yunus, Salehi & John (2013:
116), visual aids is a good medium for stimulating the students to learn, especially
young second language learners who need to be given more motivation in the teaching
process. Since they were presented with visual representation of the words, they were
able to relate them to their own background knowledge of those words, thus making
them confident that they know what they are learning and more open to possibilities
of having further knowledge of the words as used in context. The exposure to visual
aids also gave the students concrete representation that they can relate to their real
environment. This allows them to be assured that what they are learning is something
familiar taking away the pressure of the learning anxiety they might face.

Additionally, the learners became even more active during the lesson since
they were able to access their own experience or knowledge of the words. This allowed
them to express their thoughts using the grammar structure they learned along the
teaching process. This finding of this study was also similar from the result of the
research done by Miller (2011) where grade 12 students exposed to three different visual
approaches. It was found out that the students’ engagement to the lesson, as well as

their own perception of learning, had increased. Accordingly, these are in accordance
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to Mamun’s (2014: 20) assertion that using pictures give the leaners encouragement to
be attentive and active in class.

Secondly, by using visual aids to teach English vocabulary, it enabled the
students to associate the words to the visual images thus, stimulating their
comprehension. Additionally, once the teacher presented the words using the target
grammar structure, the students were able to understand other details that could support
their comprehension. Teaching the words in context also became easily understood by
the students since they had a clearer mental image of the idea presented.

This finding is also similar to the separate studies done by Phillips (2016) and
Mansourzadeh (2014) where both found that the teaching of vocabulary along with
pictures enabled better understanding of vocabulary words. As emphasized by Nunan
(1991: 117), the acquisition of sufficient word knowledge could facilitate communication.
In connection to this, the learners were also able to be aware that the words possess
more meaning in their contextualized presentation allowing them to be better at
expressing their thoughts as well as understanding information given to them. As the
theory of vocabulary acquisition proposes, mastery happens in two stages: mental
understanding and observable usage (Spellery, 2002: 2). The moment there is an evident
processing, negotiating and application of the words the learners learned, it can be
assumed that they have acquired their vocabulary knowledge.

Graves (2006: 4) pointed out that part of the framework for teaching vocabulary
is that the students should be provided with rich and varied language experiences. The
visual aids do not only teach the students new words but also allowed them to
consciously use the vocabulary words they learned in particular situations as provided
by the information given to them. As explained by the Dual Coding Theory proposed
by Paivio (1971: 438), with the support of the non-verbal codes from the visual aids, the
vocabulary words were better understood and processed through the teaching with the
use of visual aids.

2. From the study and comparison of the English vocabulary retention of
Prathomsuksa 1 students14 days after the posttest, it was found out that the students
have English vocabulary retention. This is in accordance to second hypothesis of this
study that the students would have vocabulary retention after teaching English
vocabulary using visual aids. This result shows that the students were able to retain
the words they encountered during the lessons. From this finding, it can be concluded
that using visual aids to teach English vocabulary could aid in the vocabulary retention

of the learners.
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After the posttest was done, a retention test was given to determine the
ability of the learners to recall the vocabulary words they learned. The result of this test
indicated that more than 70 percent of the students gained retention which is consistent
to both Uberman (1998: 20) and Nation’s (2006: 85) assertion that learners exposed to
visual materials as used in teaching tend to remember more what they had learned.
The students recognized the target vocabulary through the pictures shown to them as
well as the words that they were expected to read.

In connection to this, it also confirms the premise of the Dual Coding theory
(Paivio, 1971: 438). The students used the familiar cues provided to them by the pictures
as a stimuli to be able to conceptualize the words that they have learned. This assertion
is also similar to the findings of the study done by Halson (2014) that the emphasis of
using imagery is an essential strategy for long-term vocabulary retention.

As Chun & Plass (1996: 183) asserted, humans mostly rely on their visual
memory for learning. Therefore, the combination of oral and visual cues gave a more
meaningful association of words that could reinforce better recall and could lead them
to gain better vocabulary knowledge. Consequently, this ability to retain vocabulary in
could help them in ultimately learning the other language skills of listening, speaking,
reading, and writing.

3. From an investigation of the students’ attitude towards teaching English
vocabulary learning ability using visual aids, the findings showed that the students’
attitude towards teaching English learning ability using visual aids was at a good level.
The reasons might be that English vocabulary learning through the use of visual aids
lessen the pressure of learning a second language as well as it provided a pleasurable
learning experience to the young learners.

Through the use of visual aids, it stimulated the students’ background
knowledge of the vocabulary words that they were going to learn. Since pictures
provided a sense of familiarity, it encouraged them that they have idea of the lesson
and be optimistic towards learning. They found the activities easy to do since the
pictures helped them in answering. This enthusiasm could be translated to having
positivity that they are learning and they are capable of learning especially a second
language that could pose numerous difficulties.

Their confidence in using the English language is also very visible. The
students managed to be active participants in the course of the lesson because they
understood easily what they were learning. Visual aids also assisted them in expressing

their thoughts and completing their activities both in oral and written tasks. Hence,
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using pictures to teach vocabulary encouraged the students towards learning the other
language skills of listening, speaking, writing and reading.

It could be said that the students’ attitude towards teaching English
vocabulary learning ability using visual aids has an impact to the students’ vocabulary
learning ability. Considering the positive attitude of the students towards vocabulary
learning, they could be confident through the course of the lesson and be active
participants. This could also promote their vocabulary retention to further develop their

capability to learn the other English language skills.

6. Conclusion

From the result of the study, it can be concluded that the use of visual aid
materials in teaching English vocabulary is effective for Thai EFL students. The images
the students see from the visual aids shown by their teacher helps them to retain the
vocabulary they learned. Majority of the learners are able to determine the meaning of
the words they learned through the pictures and images they saw from each lesson.

To make learners active and comprehend the lessons efficiently, teachers use
a variety of methods and using visual aids is still one of the most effective in drawing
students’ attention, making lessons comprehensible and helping to develop students’
long-term memory solid.

Thus, after teaching English vocabulary using visual aids for 12 weeks, it can
be concluded that this teaching method is effective and efficient in developing the
English vocabulary ability vocabulary retention of Prathom 1 students. It can also be
added that teaching using visual aids provoke a positive effect towards the students’

attitude that boosted their confidence in learning English vocabulary.

7. Recommendations

The findings of this study indicated that the students’ English vocabulary
learning ability was significantly different at the .01 level. More than 70 percent of the
students had the mean score on the posttest higher than that of the pretest. Additionally,
there is also a significant a .01 level of difference for the retention after the posttest.

From the stated findings, the researcher presents the following
recommendations:

1.1 It was found out that visual aids supports vocabulary learning and

retention. Besides the usual presentation of vocabulary words by giving translation,

showing pictures and other kinds of realia gives better opportunity for the learners to
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understand the words right away. Students could even recognize the words even
without the translation which could help them further in learning the other English
language skills. These visual aids also acted as an agent that tapped into the background
knowledge of the learners and gave them the assurance that they are learning something
familiar so they became confident in using the vocabulary words they learned. Also,
realia items like bright and colorful picture cards with clearer representation of the
vocabulary words in real life have a positive effect on capturing the learners’ interest.

With this, teachers should equip themselves with more visual materials to
aid their teaching process. The wide variety of these materials offers different kinds of
possibilities in terms of activities and topics that could support the students’ vocabulary
ability development. Also, there should be an abundance of visual aids accessible to
learners that even during their breaks; they will be exposed to pictures and words. Thus,
visual materials should be displayed around the classrooms.

1.2 It was found out that presenting the vocabulary items in context allowed
the student to be conscious of the uses of the words in different situations or
circumstances. The vocabulary words used in sentences supported with the pictures
enhanced the students understanding of not only using the target vocabulary words but
also related words that they already stored in their vocabulary knowledge. Using them
in context also helped the students create their own sentences thus developing their
English language ability in communicative way.

Thus, teachers should design instructions for vocabulary that includes
pictures, word meanings, and the individual words used in context. The students should
have the opportunity to engage in using the words around the target grammar context.
Teachers should provide activities that allow exposure to the vocabulary words such as
creating dialogues or roleplays among themselves as well as the teacher.

1.3 It was found out that the use of both written and oral assessments in
determining vocabulary learning are effective tools to have a reliable result. Written
assessment allowed the learners to practice their over-all knowledge of the vocabulary
words as well as their ability to recognize correct spellings. Speaking assessment, on
the other hand, gave the teacher relevant information on the students’ ability to, not
only recognize the vocabulary words, but also for them to pronounce them correctly.
Both these types of assessments also helped to measure the learners’ retention.

With these findings, the researcher suggests for teachers to not limit
themselves in a particular assessment of vocabulary but design a combination of

activities that could give more credible view on the students’ development. Also, the
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use of pictures in the assessment helped in reducing the pressure that could affect the
result of the test so it is recommended that they should be used in any forms of
assessment.

1.4 It was found out that picture-cued task used in teaching and assessing
vocabulary is an effective means that stresses the effectivity of visual aids. Through this
tasks, the students had a positive attitude towards their assessment. They became
confident in completing activities such as constructing answers around the target
vocabulary. The picture-cued tasks also allowed them to be creative and use their initial
English language knowledge to produce other ideas similar to the ones presented by
the teacher.

Thus, teachers should use assessment techniques like picture-cued task in
their vocabulary class that could provide more information on the students’ development.
Additionally, the assessment techniques should also have a positive effect on the

students.

8. Recommendations for further study

From the results presented, the researcher proposed the following suggestions
for further study:

8.1 Researchers should investigate the use of visual aids to other English
language skills such as reading, writing, listening and speaking.

8.2 Researchers should study the English vocabulary learning ability using
visual aids of students of other levels.

8.3 Researchers should investigate the use of specific visual aids such as

realia or audio-visual materials to develop English language skills
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Abstract

In the traditional Thai classroom, students are seen as empty containers
waiting to be loaded, instead of engaging in dialogue where teacher and students are
equal partners. Teachers in traditional education only deposit knowledge while students
patiently receive, memorize, and repeat information (Freire, 1970). As a result, students
were not encouraged to express their voice or to initiate creativity (Keowkanya, 2004).
Moreover, English curriculum in Thailand tends to follow the native English norms and
overlooks local knowledge and students’ subject matter (Geerson, 2012). On the contrary,
researchers and educators have found that when the learners’ background and interests
are taken into account, they often learn better (Freire, 1970; Hall, 1995; Shor, 1992;
Wallerstein, 1987; Auerbach, 1992). Therefore, a problem-posing approach advocates for
a student-centered curriculum by putting emphasis on the creation of intellectual
knowledge. The objective of this paper is to critically study Thai undergraduate students’
reflections toward a problem-posing approach used in an English language classroom.
The data was collected from the reflections of 15 Thai university students attending a
15-hour course developed from Paulo Freire’s literacy work (Freire, 1970). Data included
classroom observations, students’ reflective diaries, and in-depth interviews. The results
showed that the students had positive perceptions towards problem-posing and,
considered it practical and important method to use in an English classroom. It is
suggested that problem-posing be considered in English language teaching in Thailand
to empower Thai students to think for themselves as agents to negotiate or transform

their learning and their own life.

Keywords : problem-posing, English language teaching, Thai undergraduate student,

social issues
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1. Introduction

Problem-posing is a method used in ESL/EFL learning. It is an alternative
approach to teaching derived from critical pedagogy that aims to empower learners by
observing the subjects that matter from the learners’ perspectives and empowering them
to think for themselves in having agency and as knowledgeable people (Shor, 1992).
This approach is an attempt to challenge the traditional canon of classroom learning,
which disregards social, cultural, political, and economic factors within language
learning. The problem-posing approach was initially discussed in the work of Paulo
Freire, a Brazilian educator. In the late 1950s, Freire established a literacy program by
using local issues to educate Brazilian farmers to read and write. He used pictures to
stimulate learners to think critically about their lives and start to take over their own
paths. In literacy classes, he developed dialogues from ‘generative’” words representing
participants’ emotions and social problems; generative words are the words generated
from learners’ daily lives and experiences which have an emotional impact on
them. The dialogue happened by using generative words or themes to motivate
learners’ understanding of what caused issues and how they could bring change
(Wallerstein, 1987). Freire’s literacy program allowed learners to take part in the political
process (Freire, 1973). As a result of his work, which helped lessen the power of the
dominance in their lives, he was imprisoned and forced into exile by the Brazilian
military in 1964. Over the last few decades, Freire’s ideas and notions for transformation
have influenced different fields worldwide, such as education, labor, peace and health,
and community. On the educational platform, his main concept is that education is not
neutral. No matter if it happens in a classroom or in a community, the dialogues between
teachers and students do not occur in a vacuum, which means that the dialogue needs
other factors (Freire, 1970). The factors are that people have their cultural expectations,
their experience of life, discrimination, life pressures, and their toughness to
survive. Therefore, the purpose of education should take place according to the
relationship between the learners and the world they live in. To achieve this ideal
education, Freire proposed a dialogical approach or problem-posing approach in order
to replace the narrative education, Freire called ‘banking education’, where students sit,
and teachers are in the front of the classroom and give one-way information to students.

Problem-posing has gained more attention in western countries in the past
few decades (Behrman, 2006; Ko & Wang, 2009). There are several studies and
implementation of problem-posing in ESL contexts (e.g. Norton and Toohey, 2004;

Auerbach, 1995; Shor, 1992). An example ESL problem-posing study is from Wallerstein
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(1983). She adopted the problem-posing approach to teach ESL by proposing three
stages of the approach: listening, dialogue, and action. Beginning with listening, she
states that teachers have to know their students’ cultural conditions, the conditions of
their lives, and their current concerns. In the dialogue stage, teachers and students are
equal partners involved in co-learning. Freire (1970) stated that dialogue in problem-
posing is teacher-student with student-teacher, replacing teacher of the students. In
problem-posing education, the role of the teacher is to ask questions and also to provide
enough information to enhance the students’ critical consciousness toward their lives
(Freire, 1970). Wallerstein used Freire’s (1973) mode of development that lead to critical
consciousness. The three levels are: intransitive, semi-transitive, and critical-transitive
thoughts. Intransitive consciousness stage, learners refuse to accept human agency by
making personal and social change. Semi-transitive thought is partially empowered
because it believes in the power of human beings can change their lives or society.
Finally, critical transitivity allows people to make broad connections between individual
experience and social issues, between small issue and the large social system. Action
is the last stage she mentions in her work; even though she argues that action does
not come easily, she believes that if educators generate an atmosphere and persuade
students to say what they think, they will take over control of their own lives. Similarly,
Freire (1970) states that problem-posing encourages students to see themselves as an
“agent”, in sociological terms, which means a person who has the capacity to act
independently in order to make his or her own free choice and take control over their
lives. In an EFL context, Kuo (2009) employed problem-posing by imposing picture
books as based teaching in critical literacy perspectives. The researcher applied different
learning tasks, such as a poster based on the discussions, or a reflection paper. The
study found the activities related to the student’s lives and it therefore challenged them
to think differently. Additionally, materials and activities that incorporated students’
lives, their cultural, political, and historical aspects, could generate their critical
perceptions in learning.

In English language teaching, there are various English language teaching
approaches that have influenced teachers and educators around the world. These
approaches have been imposed over the past few decades, such as the Grammar-
Translation Approach, which was proposed by Western Europeans; the main concern
of this approach is to concentrate on written forms and less on oral procedures (Mondal,
2012; Canale & Swain, 1980). After the Grammar-Translation Approach was introduced,

it became popular not only for Europeans but also in the United States. As the influence
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of the approach grew in the academic community of America, it made American
universities popular around the world. Due to the popularity of the academic programs,
many rules were set for foreign students to be accepted by those universities.
Consequently, another approach was adopted, which was the Audio-Lingual approach.

The Audio-Lingual Approach uses drills to teach structural patterns, which
was successfully implemented in the military for a fast outcome (Richards & Rodgers,
2001). After language learning started to draw more interest from scholars, linguists
began to doubt the effectiveness of those approaches. Then in the 1980s,
Communicative Language Teaching emerged, based on Progressivism. The notion of
this approach was to transfer students from being passive receivers to active
participants. Recently, Task-Based Teaching has become popular in the 20th century,
which presented as the development of CLT. The purpose of this approach is to make
the learners acquire linguistic knowledge, in order to achieve tasks (Prabhu 1987).

As mentioned above, it can be seen that previous language teaching
approaches focused merely on the effectiveness of language and only assessed the
learner’s accuracy and proficiency, or communicative gkills, but did not include
sociocultural, political, and historical dimensions within the language teaching
curriculum (Okazaki, 2005). In addition, they do not present optimal approaches to
language learning, which are demanded by different learning conditions (e.g., Davis,
1995; Hall, 1995; Norton, 1995 & 2000; Lantolf, 2000; Ohta, 2000; Breen, 2001; Block,
2002; Canagarajah, 1999 & 2002b; Kramsch, 2002).

In sum, it is widely recognized that Thai students’ English proficiency is
alarmingly low, even though they spend over ten years learning English language (Baker,
2008). I strongly believe that if a problem-posing approach is implemented, it shall boost
Thai learners to learn the English language effectively. In short, problem-posing is a
positive alternative approach in English language learning. In an EFL context, there is
not much of the implementations and articles (Crooks, 2010). Therefore, research and
the actual implementation of problem-posing should be encouraged, particularly, in
Thailand.

2. Research Obijective

This study aims to critically study Thai undergraduate student’s reflections

towards the problem-posing approach used in an English language classroom.
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3. Research Methodology

3.1 Samples

The participants in this study include 15 undergraduate students from one of
the Thai state universities. They were recruited by a convenience sampling, which relied
on data collection from population members who were available to participate in the
study. Lastly, this study is conducted in both English and the native language, which
is Thai. The purpose of this study was to find out students’ reactions toward the
problem-posing approach used in an English language classroom, and the impact of the
problem-posing approach.

3.2 Research Instruments

Reflective diaries written by the students during each class, an in-class
observation by the researcher written as field notes, and an in-depth interview of the
students individually were used to collecting data throughout the research project. The
data collection was done in the native Thai language since the low English language
proficiency of the students could be an obstacle that may hinder any insightful
reflections. This study did not aim to evaluate the students' linguistic ability of the

English language.

3.3 Data Collection

The following are the stages of data collection:

+ Students share their background, ideas and
g1 assign theme for each group

* Group discussion and sharing to the class
g7 about their theme

+ Students bring materials for the same theme
<3 and discuss

&% * Group brainstorming about their topic

* Presenting policy and strategies for each
§5 group

Figure 1 Problem-posing Methodology
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Methodology

The set course for this study was 15 hours, which were divided into five sessions
(three hours per session). The materials chosen for the classes were articles brought by
students and pictures chosen based on the students’ generative theme. The problem-
posing in this methodology followed a similar structure to Freire’s literacy education
program and contained three phases: listening (investigating the issues), dialogue
(codifying issues into the discussion), and action (strategizing the changes students
envision following their reflections). At the end of each session, students wrote on the
reflective diary to reflect on their own learning. The in-depth interview was held after
the course finished.

Leading reflective questions for students individually: How do you feel about
this picture? How does this picture relate to your experience? What is the reason for
this problem? How does it affect your community and other people? What can we do
about this problem? Did you have a difficult time writing your topic? What was that?
How is your group discussion today? What have you learned for today? What is a social
issue, in your opinion? What do you think about using social issues as topics in this
course, do you think it helps you present better? What do you think after you’'ve learned
social issues in this course? From all topics, which topic can be linked to you? And
why?

3.4 Data Analysis

The collected data were categorized into three groups: reflective diary,
observation, and interview. The data were organized into a stanza form (Gee, 1999,
2011). After that, the stanzas were grouped into themes.

Critical pedagogy (Freire, 1970) was used as a theoretical framework or the

lens to explain the phenomena that occurred from collected data.

4. Results and Discussion

According to the research objective of this study, 15 students had positive
perceptions toward problem-posing. They mentioned that this method was not only
helping them to learn English but also encouraging them to share and work collectively
with their peers. Related to their interview and reflective diary, they expressed that less
pressure in the classroom meant they would get more motivated. For example,

Stanza 1 (Impact)
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(Win)Line 11 liked it. I could share my opinion with friends

(Keow) 2 I think it was good, no pressure and helping me think more than

usual
(Nut) 3 I liked this method, it was_less pressure
(Rak) 4 I think it was good that I could expressed my own opinions, I

didn’t like to sit and to learn only grammar
(Ton) 5 I felt good, I could recall from my own experiences and I had

chances to discuss freely

From Stanza 1, it was obvious that the students had positive perceptions
toward problem-posing. Keow and Nut explained that the problem-posing classroom
created less pressure. According to their statements, it could be implied that they felt
uncomfortable and pressured in the classroom since they had learned from their
experiences that they would get reprimanded by teachers or peers if their answers were
wrong. Moreover, this situation made them feel restrained because teachers acted as
an authoritarian who had a right to assess their students by using scores to be the
motivation in the class. Therefore, this is the reason why students had a lot of pressure
to answer the right answers and please their teachers. Some students were blocked,
and they were afraid to voice their own opinion or interact with their teachers. As Freire
(1970) mentioned, this kind of classroom is considered a ‘banking education’. Thus,
when students were introduced to the problem-posing, a democratic classroom, they
felt comfortable and less pressure since they were allowed to express their own opinions
in order to help create their intellectual knowledge, as Win, Rak, and Ton mentioned.
Teachers who use problem-posing methods will act as a facilitator and advocator for
their students to be successful in learning. Moreover, the lessons that they learned also
allowed them to recall and compile their experiences in the past and present in order
to articulate their opinions.

Besides the positive perceptions toward problem-posing, there were
consequences after using problem-posing on the English language learning. The
examples of the consequences are shown in Stanza 2.

Stanza 2 (Subject matter)
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(Pan) 1 I think it was good, like if I was interested in it something like
this, I was looking for more information because I wanted to
know what exactly it caused.

(Mon) 2 Now I looked at it differently after I learned women’s rights, I
thought we couldn’t do anything about women’s rights, when I
read more there was a law to guard women’s rights.

(Pan) 3 For me I think misuse of social networking relate to me because
I use it every day.

(Mon) 4 Me too, misuse of social networking I think I have to be

careful about sharing things on social network.

From Stanza 2, after students were introduced to social issues, they voted on
a topic that would be used in discussion. The most selected topic was misuse of social
networking. They explained the reason why they selected this topic was that they use
it every day. They recognized the way it worked and realized the issues about it. As
Pan and Mon articulated in the stanza above, they were activated by the topic in that
they could see themselves in it. After the class, they got an assignment to find
information about the topic around the social issues they chose in group and later
present to the class. They had motivation to find more information on the topic to read
and understand more. Similar to what researchers and educators claimed, when the
learners’ backgrounds and interests are taken into account, they often learn better
(Freire, 1970; Hall, 1995; Shor, 1992; Wallerstein, 1987; Auerbach, 1992). The clear
example of this claim can be seen in Mon’s reflection on her learning. Mon and her
group chose women’s rights as the main topic. She explored some articles and found
that there was a law to guard women’s rights which she had never known before. As
Freire’s (1973) model of critical consciousness could position, Mon expressed in a level
of semi-transitive thought, it is partially empowered, as she believed in human agency
in the making of personal and social change (Shor, 1992).

Even though there was no negative perception towards the problem posing,
there were some suggestions from the participants in order to make this method more

effective. Examples of the suggestions are shown in Stanza 3, below.

Stanza 3 Mint (Suggestion)
(Mint)Line 1alt’s not that I don’t like [the method]. I worried about some

friends who do not participate in group discussion much.
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1bI wanted them to speak more. I think, should give more concern
to these friends.

2a [Does grouping affect your concern?] Yes, if they group by
themselves.

2b High proficiency students could gather together that could leave
low proficiency together.

3a [Should teacher pick a group for students?] I'm not really
sure, but I think it’s more comfortable for them to choose their
own group.

3b1 think they should help themselves by putting some efforts in
learning as well.

(Preaw) 1 We should be introduced more topic [or theme] rather than one

topic.

In Stanza 3, there were two students who gave suggestions about the course
which were understandable. Mint pointed out that, for friends who did not speak out
much, she was afraid these students will be left out. As I observed when they were
having group discussion, there were a few students in the group who were quieter than
others. She was concerned about her friend’s proficiency, which affected their learning.
However, she did not agree with teacher grouping for students; it was more comfortable
for them to choose group members by themselves. She expressed that low proficiency
students should put in some effort in order to participate in learning. As Mint mentioned,
she worried about her friends’ learning. Therefore, teachers should be aware of the
students’ proficiencies when grouping them and should not neglect the low proficiency
students who need more attention to pass through the lesson with less pressure.

Another suggestion is from Preaw, who made a suggestion about the topic
which [ totally agree with. Besides social issues like abortion, misuse of social
networking, sexual violence, and so on, students should be introduced to other themes,
such as law, morality, education, economics, politics, etc. In this case, some students
were feeling bored after exploring the same topic five times; it could possibly say that
these students did not relate to the topic or they concluded that they could not do
anything about it but it was good to know.

Apart from the students’ reflections toward problem-posing, the oppression
also found in the English classroom affected their learning. Oppression was a main

problem that lessened students’ motivation and hindered them from becoming
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successful in learning. The punishment was found in English classrooms, from salient
data, which showed that punishment in school could lead to hindrance in the learning
process. As shown in Stanza 4,
Stanza 4 Nut (punishment)
Line 1 I studied English since primary school
2 but I was not interested in learning [English] because I had a
bad memory with an English teacher.
3a When I was a first grader, the teacher was using chalk to mark
on my forehead and got a scar,
3b so I did not want to learn English.
4a May be the teacher thought because I was disobedient, I was
teasing with my friend during the class.
4b I think she was too strict, but at that time, I was just a first
grader.

5 So, it left me a wound in my heart.

This is unbelievably frustrating to acknowledge a cruel punishment in this
early age like what Nut encountered when he was only six or seven years old. There is
no evidence that school punishment empowers or grants children’s learning in the
classroom (Elizabeth, 2017). Nut’s situation is called corporal punishment; his teacher
was using chalk to mark his forehead and he got a scar. He believed that the reason
why he received punishment was because he was teasing with a friend. As Elizabeth
(2017) mentioned, it is believed that school punishment maintains appropriate student
behavior; children’s misbehavior can distract their own learning and their peers’. Indeed,
there were no children in any country who act or behave well all the time (Elizabeth,
2017). In Nut’s opinion, he thought it was too cruel for him as he was only a first grader
at that time, and he thought that the reason that the teacher decided to mark chalk on
his forehead was maybe because he was a disobedient pupil. It seems that the
consequence from the punishment are that it turned him to dislike not only that teacher

but English language and left a permanent scar in his heart.

5. Conclusions and Suggestion
This study was about Thai undergraduate students’ reflections toward the
problem-posing approach used in the English language classroom. The findings show

that the students had positive perceptions toward problem-posing in the English
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classroom. It was considered feasible and important to use problem-posing in the
English classroom. It promoted a democratic classroom and encouraged students to
direct their own learning. Although there were no negative perceptions on this method,
the students gave some suggestions for the course development. However, the main
purpose of this method is to advocate students to have a critical consciousness.
According to the study, students have not yet reached the transformative stage. Only a
few of them were considered in the semi-transformative stage, but it is possible for
them to develop their critical consciousness if they explore problem-posing more.
Moreover, they all have received balanced instruction between problem-posing and
language learning by understanding their learning problems, after they explore some
articles and pictures, and then reflect on their learnings, which followed Freire’s steps:
listen, dialogue, action (praxis).

Limitations this study was conducted in only fifteen hours. The limited time
for the students to be exposed to the material, to discuss, and to me was too short to
elicit a thorough understanding. Second, a smaller classtoom seems to be more effective
than the larger classrooms because the teacher has to observe during the discussion by
walking around to make sure to facilitate students throughout the whole class. It is
hoped that the practices and interactions discussed here can encourage thought and
action in different contexts and culture, especially in the EFL classroom. In addition,
this research was mainly qualitative research as it aimed to elicit data from students
comprehensively and to reach in-depth interpretations. Looking back, I could have
administered a perception questionnaire to support and strengthen the interview data.

Further studies- the sessions provided for the students should be longer. A
lesson plan should be well prepared before the session begins but flexible based upon
the class situation. It is best to let students be exposed to various sources of information
from many different directions of perspectives towards one particular issue. I believe
that when the students are exposed to various sources of information, it will give them
some ideas to reflect on the topic and find the path to transform. I believe that problem-
posing can liberate Thai students to lead them to having their own an agency, to take

control of their learning, and to take control of their lives.
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Abstract

The purpose of this research was to describe two points: firstly, to examine
the most perceptions techniques the teachers use in teaching vocabulary at Savannakhet
Teacher Training College (STTC). Another purpose is to investigate different groups of
teachers’ preferences for using particular teaching English vocabulary techniques in the
Foreign Language Department. The samples were 40 teachers of English as a
convenience sampling for this study. The 3b-item questionnaire copies were asked about
the frequency and per cent for doing teaching English vocabulary techniques using the
questionnaires. Program SPSS version 21 was used to analyse to calculate percentage,
mean, standard deviation, independent samples t-test, and one-way ANOVA. The data
of the study were gathered using questionnaire. The data were analysed using
description statistics in two phase methodology approaches. Phasel: descriptive
statistics (percentage, mean, standard deviation), and Phase2: Inferential analysis (the
independent samples t-test analysis and one-way ANOVA).

The results indicated that the study also found that teachers have had the
most perception teaching English vocabulary techniques used by teachers of English at
(STTC) is ‘teaching words from contexts’, because the mean is found to be 5.99 (See
Table: 4.4.b). On the other hand, ‘teaching the form of words’ is the least perception
teaching English vocabulary techniques used by teachers of English at (STTC), because
the mean is found to be 5.50 (See Table: 4.2.b). In addition, the results found that the
null hypotheses (HO) are not rejected, and say that there are no differences in teaching
English vocabulary techniques relating to teaching the form of words, teaching meaning
of words, teaching words from the contexts, and teaching words through games based

on teachers’ gender, teachers’ status, and teachers’ years of teaching experience
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teachers of English because the observed P value is greater than alpha level (0.05),
(P>0.05 alpha level).

Keywords : Perceptions towards teaching English vocabulary techniques

1. Introduction

Vocabulary is deemed as a basic aspect of learning foreign language.
According to Satakram (2012:5), vocabulary knowledge is necessary in comprehending
language because the number of words that a learner gains is greatly related to
competent language use (Siriwan, 2007:8). It is important to point out that research of
vocabulary teaching techniques was continual for years in second and foreign language
studies. In recent years, vocabulary started to get more importance and focus as
expressed by the increase in the number of publications and research related to learning
of lexicon in the context of second and foreign language studies. While Grammar was
the focal study area for second language research up to the 1980s, vocabulary has been
increased enormously (Ahlam, 2016). Furthermore, Nguyen & Khuat (2003) states
students usually feel bored in vocabulary lessons because they ignore to change the
way how their vocabulary learning style or technique, writing words on paper, trying to
learn by heart or learning passively through the teacher explanations. Otherwise, they
are applying games in the class it’s to help both teachers and learners feeling and
effectiveness of games in vocabulary learning. They show the ability, more interesting

in the lesson to improve their vocabulary building skills.

2. Research Objectives

This research consisted of two objectives:

2.1. To examine the most perceptions techniques the teachers use in teaching
vocabulary at STTC.

2.2. To investigate different groups of teachers’ preferences for using particular

teaching English vocabulary techniques in the Foreign Language Department.

3. Research Methodology
3.1 Samples
The sample population for this study was composed of 40 teachers of English,

who are teaching the English language.
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The teachers of English participating in this study are volunteered their data
to the researcher. All data were compiled to avoid identifying any particular person in
any of the research findings. The researcher contacted the administration of Foreign
Language Department to solicit assistance.

In this study, convenience sampling was employed because the researcher
could gain access to the Foreign Language Department. where the researcher had built
up a trusting relationship with the teachers of English.

3.2 Research Instruments

The method employed to collect data in this study was survey questionnaires.
This method helps the researcher investigate the perceptions of the various participants
in teachers of English teaching vocabulary techniques. The 35-item questionnaire copies
were asked about the frequency and per cent for doing teaching English vocabulary
techniques using the questionnaires. Program SPSS version 21 was used to analyse to
calculate percentage, mean, standard deviation, independent samples t-test, and one-
way ANOVA.

3.3 Data Collection

The data of the study were gathered through using questionnaires for teachers.
The purpose is to use questionnaires (Likert rating scale) are to get information about
teacher’s perception toward teaching English vocabulary techniques and aims to collect
information about their attitude, and improve their knowledge in the classroom.

3.3.1. Preparation

In preparation for designing the dquestionnaire for this survey
study, the researcher studied the content of teaching strategies, vocabulary teaching
strategies, and how to construct a questionnaire from many sources: journals, textbooks,
other research studies and by consulting with the supervisor. The survey questionnaire
was based on Schmitt’s taxonomy for vocabulary teaching strategies since it is one of
the most comprehensive lists of strategies available and it matched with the researcher’s
purpose of the study. However, modifications were made in order to suit the perceptive
teaching vocabulary techniques.

3.3.2. Questionnaire Construction

The questionnaire used in this survey study was constructed by
the researcher with some adaptations from Schmitt’s questionnaire (1997) presented in
his taxonomy of vocabulary teaching strategies. The information from this preparation
step was used in the process of designing the questionnaire. A pilot study was

conducted with 15 teachers of English who are currently teaching English at Foreign
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Language Department. The questionnaires in English language was constructed and
revised under the guidance of the supervisor.
3.3.3. Procedures of Survey Questionnaire Development

1. The first step was a review of literature about language teaching
strategies to overview and familiarize. The questionnaires in English language were
used to collect data. There are consisted of 35 items for teachers of English, which were
adapted from the vocabulary teaching strategy based on Schmitt’s Taxonomy (1997)
“teaching the form of words”, “teaching meaning of words”, “and teaching words from
the contexts "and® teaching words through games”.

2. The questionnaires were checked by the supervisor and were tested
with all teachers in Foreign Language Department.

3. The 3b items for teachers’ questionnaires were introduced by the
researcher. The respondents were also told that they had to answer in terms of how
well the explanations of each item described them. They collected questionnaires were
collected right after the respondents finished them.

4. All of the collected respondents’ answers with 35 item questionnaires
had been distributed and 40 questionnaires were returned; that is, 100% of the
respondents’ responses. All of the questionnaires were analysed. They were retrieved
and were ready for coding.

3.4 Data Analysis

The data were analysed using description statistics in two phase methodology
approaches.

Phase 1: descriptive statistics

In this first phase of the data analysis, tables of frequencies were employed to
present the data. The frequency tables were also used to determine to the most
important factors regarding teaching English vocabulary techniques; namely, (teaching
the form of words, teaching meaning of words, teaching words from the contexts, and
teaching words through games), and they were further used in phase 2 of the data
analysis.

Phase 2: Inferential analysis

In this phase, the independent samples t-test analysis and one-way ANOVA
was used to investigate possible differences in vocabulary teaching techniques (teaching
the form of words, teaching meaning of words, teaching words from the context, and
teaching words through games) between teachers’ gender, teachers’ years of teaching

experience, and teachers’ status.
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4. Research Results

41. Results from the Descriptive Statistical Analyses
This section presents the data collected in tables of frequencies. Tables were used to
present and describe the data collected from the teaching English vocabulary
techniques.

4.1.1. Demographic Information

Table 1 Frequencies of selected characteristics of English teacher respondents to

teaching English vocabulary techniques questionnaires

Characteristics Per cent Valid per cent
Gender
Male 47.5 47.5
Female 52.5 b2.5
Teachers' Teaching Experiences
Less than b years 15 15
5-10 years 50 50
Over 10 years 35 35
Teachers' Status
Local teachers 87.5 87.6
International teachers 12.5 12.5
Total
Percentage 100 100
N 40
Missing 0 0

Table 1 represents the number of English teacher respondents to teaching

English vocabulary techniques questionnaires to a set of demographic items.

Table 1 firstly show almost 52.5% are female teachers, but there just over are
47.5% are male teachers. Secondly, it is interesting to note that 50% of teaching English
vocabulary techniques teachers’ teaching experience with 5-10 years, but there just
over are 35% of teaching English vocabulary techniques teachers’ years of teaching
experience over 10 years. Just 15% of them are less than 5 years. Finally, almost 87.5%
are local teachers of teaching English vocabulary techniques. Just 12.56% are

international teachers of (See Table 1).
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Table 2 Summary of responses to ‘Teaching the form of words’ items (Mean and

Std. Deviation)

Std. Level of

Teaching the form of words items N Mean o
Deviation agreement

I show the mouth movements involved

40 3.55 1.26 Agree
in saying the words.
I show the body or writing the words. 40 3.48 1.06 Agree
I use letters made of wood, cardboard,
paper, and so on, so the students can

40 3.35 1.25 Agree
feel the shapes of the letters that make
up the words.
I show hand movements that draw the

40 3.13 1.11 Agree
letters of the word in the air.
I show wooden or plastic letters that

Agree

spell the word. 40 3.00 1.06

I write the words, letter by letter, on

40 2.88 1.38 Disagree
the learner's hand.
I use a system of writing like braille. 40 2.60 1.15 Disagree
Total: 40 5.60

As shown in Table 2, there are seven strategies items on teaching the form of
words in which vary degrees of mean, standard deviation. The teaching the form of
words by teacher of English with level of some agreement used strategies items were
“Agree” “I show the mouth movements involved in saying the words.” (M =3.55, S.D.
= 1.26), followed by “I show the body or writing the words” (M =3.48, S.D=1.06), and “I
show wooden or plastic letters that spell the word” (M =3.00, S.D. = 1.06), respectively.
On the other hand, the two frequently used strategies items were “Disagree agree” I
write the words, letter by letter, on the learner's hand” (M =2.88, S.D. = 1.38), and “I
use a system of writing like braille” (M =2.60, S.D. = 1.1b), respectively (See Table 2).
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Table 3 Summary of responses to ‘Teaching words from the contexts’ items (Mean

and SD)
Teaching words from the context Std. Level of
. N Mean o
items Deviation agreement
I would encourage learners to guess the
3.68 0.73 Agree
meaning of new words from context.
I introduce antonyms when presenting
40  3.63 1.037 Agree
new words to learners.
I would explain how to pronounce the
_ 40 348 0.96 Agree
words in context.
I introduce synonyms when presenting
40 3.45b 0.749 Agree
new words to learners.
I use sample sentences when
40  3.45b 0.904 Agree
presenting new words to students.
I give learners fill-in-the-gap activities
40 3.3b 1.001 Agree
for context.
I would explain vocabulary items
40 3.06 0.783 Agree
through Lao translation.
Total: 40 5.99

As shown in table 3, there are seven items on “teaching words from the
contexts” in which vary degrees of mean, standard deviation. The teaching words from
the contexts by teacher of English with level of agreement the most used strategies
items were “Agree” “I would encourage learners to guess the meaning of new words
from contexts” (M=3.68, S.D.= 0.73), follow by “I introduce antonyms when presenting
new words to learners.” (M=3.563, S.D=1.037), “I would explain how to pronounce the
words in contexts” (M=3.48, S.D.= 0.96) “I introduce synonyms when presenting new
words to learners” and “I use sample sentences when presenting new words to
students” (M=3.45, S.D.=0.749), “I give learners fill-in-the-gap activities for context”
(M=3.35, S.D.=1.001), “I would explain vocabulary items through Lao translation”
(M=3.05, 5.D.=0.783), respectively (See Table 3).
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5. Discussion

The findings from quantitative analysis are discussed in hypothesis-by-
hypothesis order.

5.1.Hypothesis One

The hypothesis one (H0i) stated that ‘there is no statistically significant
difference in relating to teaching the form of words between male and female teachers
based on teachers’ gender’.

The findings of the study supported this hypothesis. As shown by the
summary of group in Table 4.6, teaching English vocabulary techniques relating to
teaching the form of words was found that the mean relating to teaching the form of
words of males is 0.56; the standard deviation is the sample of 19 male teachers is
0.605, and the standard error of the mean (given the same size of 19) is 0.139 units. In
contrast, the mean teaching English vocabulary techniques relating to teaching the form
of words of female teachers is 0.9, the standard deviation in the sample of 21 female
teachers is 0.731, and the standard error of mean (given the same size of 21) is 0.159
units (See Table 3).

There is no statistically significant difference in teaching English vocabulary
techniques relating to teaching the form of words between male and female teachers
based on gender; this was further confirmed by the results of independent samples t-
test analysis shown in Table 3, it’s relating to teaching the form of words analysis.

This finding is similar to the earlier finding shows that teaching English
vocabulary techniques relating to teaching the form of words was employed by both
male and female teachers as teaching English vocabulary techniques that are
appropriate classroom activities that interest the students and help them to understand
vocabulary in the minds of the students” (Bancroft, 2003; & Nation, 1990, p.67).
Therefore, the result was conformity with the researchers; namely, Rosenthal & Ehri
(2008) who showed a study of the teaching English vocabulary techniques using the
form of words students’ memory for pronunciation; spelling improves dimension an
experimental study to determine, and knowledge of new vocabulary. They found that
using form of words help students to remember meanings of new vocabulary words
when they meet the written forms of the words during instruction.

Consequently, students in STTC have learnt vocabulary by teaching form

of the words to help them understand the meaning of the new vocabulary.
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5.2. Hypothesis Two

The hypothesis two (HO2) stated that ‘there is no statistically significant
difference in teaching English vocabulary techniques relating to meaning of words
between male and female teacher’s based on gender’.

The findings of the study supported this hypothesis. As shown by the
Summary of group in Table 4.8, teaching English vocabulary techniques relating to
teaching meaning of words was found that the mean relating to teaching the meaning
of words of males is 0.44; the standard deviation is the sample of 19 male teachers is
0.484, and the standard error of the mean (given the same size of 19) is 0.111 units. In
contrast, the mean relating to teaching the meaning of words of female teachers is 0.8,
the standard deviation in the sample of 21 female teachers is 0.739, and the standard
error of mean (given the same size of 21) is 0.161 units

There is no statistically significant difference in teaching English vocabulary
techniques relating to teaching meaning of words between male and female teachers
based on gender; this was further confirmed by the results of independent samples t-
test analysis shown in Table 4.9 to the teaching English vocabulary techniques relating
to teaching meaning of words analysis. This finding is similar to the earlier finding of
(LuuTrong Tuan, 2012) Phillips (1993) states that the techniques in teaching meaning
of words between male and female teachers of English has no statistically significant
difference in relating to teaching meaning of words between male and female teachers
based on gender because learners learn words from teaching new words. Therefore, the
techniques in teaching meaning of words are so important for learners learn words. For
instance, Nash & Snowling (2006) conducted a study of the efficacy of two forms of
vocabulary intervention using definition method with participants with poor vocabulary
knowledge. They found that using definition method help students to understand greater
knowledge of the taught vocabulary directly after instruction. Therefore, one of the goals
of vocabulary instruction is to help students learn the meanings of many words by using

definition method so they can communicate effectively and achieve academically.

6. Conclusion

The findings from Tables of frequency imply that the most perceptions
teaching English vocabulary techniques used by teachers of English at STTC is ‘teaching
words from the contexts’ is the one of the most techniques that teachers used in the

Foreign Language Department at STTC because the mean is found to be 5.99 Whereas,
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‘teaching the form of words’ is the least perceptions teaching English vocabulary
techniques used by teachers of English at STTC because the mean is found to be 5.50.
From the data collected of group statistics and independent samples t-test. Tables were
used to present and describe the data collected from the teachers teaching English
vocabulary techniques relating to teaching the form of words, relating to teaching
meaning of words, relating to teaching words from the contexts, and relating to teaching
words through games.

Therefore, the very common application of this test is the comparison of male
and female teachers of English on particular variable. The independent samples t-test
was used to test whether there is difference between the mean of one group (male) and
the mean of the other (female), and the mean of one group (local teachers) and the
mean of the other (international teachers) teachers of English.

The results were found to be that the null hypotheses (HO) are not rejected, and says
that there are no difference in teaching English vocabulary techniques relating to
teaching the form of words, teaching meaning of words, teaching words from the
contexts, and teaching words through games based on teachers’ gender, teachers’
status, and teachers’ years of teaching experience teachers of English because the

observed P value is greater than alpha level (0.05), (P>0.05 alpha level.

7. Recommendations Regarding to Teachers of English

Overall, it is recommended that it is crucial for teachers to consider learners’
background in learning English level, learners’ knowledge, and ability to learn English.
Along with this, it is also suggested that English teachers be more encouraged and
motivated to further their studies focusing on effective various techniques in teaching
English vocabulary. Having done this, it does help the teachers to broaden their content
knowledge of English which make them be more capable of imparting the knowledge
to the students with greater success.

Additionally, Teachers are suggested that they could think over in
manipulating other new ways of teaching the form of words, teaching meaning of words,
teaching words from the contexts, and teaching words through games by recycling and
revising the former learnt vocabulary items in the real-life contexts suitable for the Lao
students systematically at the final stage of each lesson, not just only following

techniques.
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Abstract

This dissertation is aimed at 1) developing a multi-cultural curriculum for
Primary Schools in Yala Province 2) finding out the efficiency of the multi-cultural
curriculum for primary schools in Yala Province.The methods of conducting the
dissertation are as follows; Phase 1 consists of the development of a multi-cultural
curriculum for primary schools in Yala Province starting with the study and analysis in
order to develop the curriculum, the structure of the curriculum and how to apply the
curriculum. The sample of the structure curriculum development consists of 9 experts
in curriculum and teaching, in multi-cultural and in assessment and evaluation by
purposive sampling. The tool used in the study includes the draft of the multi-cultural
curriculum. The statistics are used to analyze the data as an average and standard
deviation. Phase 2, is the study of the performance of the multi-cultural curriculum for
primary schools in Yala Province. The sample consisted of 15 grade-b students in
Thairatwitta94 (Banbonumron) Betong District in Yala Province by purposive sampling.
The tools used in the study are pre-test and post-test tests, satisfaction assessment
form for teaching and learning management assessment of students' life skills for
teaching and learning management, and interview form for participants in curriculum
development. The statistics are used to analyze the data as an average standard
deviation and t-tests.

The results of the study were 1) the development of the multi-cultural
curriculum structured for primary schools in Yala Province. The multi-cultural curriculum
development consists of Concepts Principles of curriculum, Instructional Objectives, and

learning outcome. Course description Structure of curriculum and 4 learning units. There
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are Unitl: Colorful Flowers Unit2: Companion from Saiburi Unit3: Beautiful tradition
Unit4: Way of culture which takes 40 hours to study. 2) The result of the performance
study of the multi-cultural curriculum for primary schools in Yala Province by using the
curriculum revealed that learning achievement is higher than before learning with a
statistically significant level of 0.5. The students are satisfied with the multi-cultural
curriculum as a whole at the highest level. The students had high scores by following

the teaching of students' life skills for teaching and learning management.
Keywords : curriculum, multi-cultural, primary school, Yala Province

1. Introduction

Thai society is considered a multi-cultural society. This diversity covers
ethnicity, language, live styles, ways of life, religion and beliefs, especially in view of
cultural differences. This is caused by the area being near the border of Thailand. With
areas adjacent to neighboring countries such as in provinces in the upper north the
population will consist of Thai Lanna people and Thai hill tribes. In the eastern region,
some provinces such as Sisaket, Buriram, Surin, have in some sub-districts tribes with
Khmer descent and traditions, living with Thai people in the northeast. In the western
region which borders Myanmar such as Kanchanaburi, Ratchaburi, Phetchaburi
provinces, people of Burmese, Mon, Karen and Lao descent live with Thai people and
Thai people of Chinese descent. This diversity results in a proportion of groups of
students of different ethnicity studying with Thai students of different races, languages,
religions, traditions, and way of life. All these factors affect the educational
institutions and teachers to get a greater workload and additional obstacles in teaching
management.

Because of this situation and the importance of it, the researcher considered
to develop a multi-cultural curriculum for primary school students in Yala Province
focused on two main objectives. The first is the unrest in the three southern border
provinces, including 4 districts of Songkhla province. The government has therefore tried
to solve the problem systematically, quickly and efficiently, and announced three
southern border provinces and 4 districts of Songkhla province as a special area by
using the policy to create peace and introduce policies to understand, access and
develop to be the norm in conflict management, in order to create love, unity,
reconciliation and public peace. The second, most schools are still teaching by adhering

to the core curriculum that was sent from the Ministry of Education. It does not meet
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the needs and diversity of people in society and of students, who have a multi-cultural
background. Therefore the need for the development of a multi-cultural curriculum with
content that is consistent with local life and culture. It includes the history and local
beliefs with activities for primary school relating to the multi-cultural society particular
to the three southern border provinces and 4 districts of Songkhla province (Chana
District, Thepha District, Nathawi District, and Sabayoi District). The students in primary
level in this special area will be educated and taught on how to create peace, harmony,
and life skills so that they can live well-adjusted and confidently in a multi-cultural
society. The multi-cultural curriculum based on local culture responds to the students'
needs and uses learning methods that are equally diverse leading to reconciliation,

peace and national security.

2. Research objectives
Research objectives were:
1. To develop a multi-cultural curriculum for Primary Schools in Yala Province
2. To find out the effect of the multi-cultural curriculum for primary schools in

Yala Province.

3. Research Methogology

The method of the research

In terms of the development of the multicultural curriculum for primary students
in Yala province, the project has 4 stages of research. It is developed in four ways as
follows.

Stage 1: Study basic information, divided into 4 steps:

Stepl: Study basic information in order to select schools for the research

Step2: Study and analyze the documents, theories, concepts, relevant
research results, problems and suggestions from teaching, using the core curriculum

Step3: Explore the needs and hopes of learners, teachers, administrators
and other involved parties in the community.

Step4: Exploring the content of the curriculum by lecturers in the
community who are associated with schools in a group discussion. After getting focused
content and all data, the researcher prepares the multi-cultural curriculum and defines
the structure of it.

Stages 2: Development of the curriculum draft
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The researcher used all the data from the study to prepare the multi-cultural
curriculum for primary school students in Yala province which consisted of 1) concepts,
principles of the curriculum, 2) objectives of the curriculum, 3) curriculum content,
4) organizing learning activities 5) Instructional media/teaching aids 6) assessment
and evaluation and 4 learning units for 40 hours as follows; Unitl: Colorful Flowers (5
hours) Unit2: Companion from Saiburi (b hours) Unit3: Beautiful tradition (15 hours)
Unit4: Way of culture (15 hours).

Stage 3: Assessment of the draft of the multi-cultural curriculum by 9 experts,
congisting of the experts in curriculum and teaching, 3 students, 3 experts of multi-
cultural learners for primary school and the expert of assessment and evaluation. The
result of the assessment of the multi-cultural curriculum suitability appeared at the
highest level. The average is 4.64 and the draft of multi-cultural curriculum is consistent
and consistency index is 0.86 respectively.

Stage 4: Assessment of curriculum performance by conducting a trial. The
researchers conducted as follow;

Trying out the curriculum

The sample was acquired by purposive sampling, from the students in the fifth
grade from Thairath Witthaya 94 School (Banbonumron), Betong District, Yala Province,
15 people in total proceeded as follows

1. The researcher prepares the teachers to understand the curriculum manual
and all details as lesson planning and participated in the planning to try out the multi-
cultural curriculum for primary school students in Yala Province

2. Implementation of the multi-cultural curriculum that was prepared forlb
students the fifth grade in Thairath School (Banbonumron) and studied for 40 hours.
The research instrument consisted of 1) Multi-cultural curriculum for primary school
students in Yala province, 2) Pre-test and post-test test, 3) Student satisfaction
assessment form for teaching and learning management, and 4) Life skills assessment

form

4. Results

The results of the study after using the multi-cultural curriculum for primary
school students in Yala province are classified by the following points:

4.1 Assessment by students using the multi-cultural curriculum for primary

school students in Yala Province
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Table 1 Comparison of results before and after study with a multi-cultural curriculum

for primary school students in Yala Province

Multi-cultural Pre-test Post-test Improvement
curriculum Score (30) | Percentage | Score (30) | Percentage
Experimental 14.13 4711 21.80 72.67 8
group 15 people

Table 1 the results of the study showed that students before studying the multi-
cultural curriculum for primary school students in Yala province had an average score
of 14.13 points, representing 47.11 percent of the full score and afterwards having an
average score of 21.80 points, representing a percentage. 72.67 of the full score, with
the development revealed 8 points increasing. It can be concluded that the primary
school students in Yala province have higher scores after studying with the multi-
cultural curriculum than before learning. In order to confirm the hypothesis, the

researcher has tested the hypothesis using the t-test Dependent method as follows.

Table 2 The result of hypothesis testing of learners studying the multi-cultural

curriculum for primary school students in Yala Province

t-test Dependence of the multi-cultural curriculum

Experimental group n X S.D. t
Pre-test 15 14.13 2.47 16.63
Post-test 15 21.80 1.82
*P< .05

From Table 2, the results of the study showed that the average score of the
multicultural curriculum assessment of the students after learning was higher than the
average score of the students before studying at the significant level of .05.

2. Assessment of student satisfaction towards teaching and learning
management

The result of the satisfaction assessment of primary school students in Yala

Province who studied by using the multi-cultural curriculum. The overall picture is
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satisfied at the highest level with an average of 4.55 and standard deviation equals to
0.17
3. Assessment of students' life skills after learning management by using the
multi-cultural curriculum
The results of the assessment of students' life skills after learning with the
multi-cultural curriculum and learning management were at the highest level with an

average of 3.27 and a standard deviation of 0.15

5. Discussions

Multi-cultural curriculum for primary school students in Yala province, which
includes 1) concepts, principles of curriculum 2) curriculum objectives 3) curriculum
content structure 4) learning activities 5) learning materials 6) measurement results.
Assessment of the curriculum content structure consisting of 4 learning unit which
takes 40 hours to study. To develop a multi-cultural curriculum for primary school
students in Yala province and to study the effectiveness of the multi-cultural curriculum,
Taba (Taba.1962), said that the curriculum development is a work that involves various
decisions, ranging from education management, the purpose of teaching and learning
content selection. The learning experience that is suitable for the content in accordance
with the purpose including decisions to find ways to assess learners' learning and
effectiveness of the curriculum.

Checking the effectiveness of the multi-cultural for primary school students in
Yala Province, the results showed that students before studying it, the score is 14.13
points, representing 47.11 percent of the full score and after having an average score of
21.80 points, representing 72.67 percent of the full score. That showed the development
8 points which is higher than before using the curriculum. In accordance with the
Ministry of Education (2008) stated that the assessment to find out what people have
learned about what they will learn. What was known before? Therefore being used in
the assessment style before studying and finding methods so that learners can develop
and learn further. In the assessment method observing, talking, inquiring or a written
test.

Regarding the examination of the effectiveness of the multi-cultural curriculum
for primary school students in Yala Province. The results of the research revealed that
the scores of understanding of the multi-cultural curriculum before studying with an
average score of 21.80, representing 72.67 percent of the full score. After the study

process of teaching and learning is higher than before using the curriculum developed
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in accordance with the concepts of Sleeter and Grant (2003). Education management in
the five general approaches is 1) Teaching the exceptional and culturally different
students 2) The Human Relations Approach 3) The Single-Group student Curriculum 4)
The Multicultural education Approach 5) The Multicultural and social deconstructionists
Approach

The results of the assessment of student satisfaction towards multi-cultural
teaching and learning management, the overall rating, the satisfaction is at the highest
level. With a mean of 4.565 and standard deviation equals to 0.17. The most satisfactory
evaluation was the content with an average value of 4.69 because in this multi-cultural
curriculum development, the focus was on the various groups. To participate in the
preparation of the curriculum as well by looking at yourself what contents you want
students to learn therefore a curriculum has a wider scope. In accordance with the
concept of Bank j. (1994, referred to in Thitima Dee Phatthananon. 2008) said that the
contribution Approach is to add roles, events, experiences of various races by providing
content that represents the role of representatives of learners in society, such as referring
to famous people in history, the important days of groups with different cultures from
large groups

The results of life gkills assessment after teaching and learning with the multi-
cultural curriculum. The overall picture is at the highest level with an average of 3.27
and a standard deviation of 0.15. The point that the learners have the most life skills is
the fourth aspect in creating good relationships with others with an average of 3.560 and
a standard deviation of 0.01. This is because the multi-cultural curriculum developed by
the researcher is due to participation. The content and activities in teaching and learning

are aimed at creating a good relationship with each other.

6. Conclusion

This research concluded that the multi-cultural curriculum had developed the
primary school students in Yala province, with the results of the study found that
students have higher post-graduate assessments with an average score of 21.80,
equivalent to 72.67 percent which was higher than before learning with statistical
significance at .05. The results of the satisfaction assessment on the curriculum showed
that the students were satisfied. The overall picture is at the highest level, with an
average (x) 455 and standard deviation (S.D.) 0.17 and the results of life skills

assessment of the learners after studying the multicultural curriculum found that the
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learners have life skills. The overall picture is at the highest level with an average (x)
3.27 and standard deviation (S.D.) 0.15

7. Suggestions
7.1 Suggestions for applying research results
In order to be able to apply the multi-cultural curriculum for primary school
students in Yala province to use effectively, the researcher has some suggestions on
how to apply the curriculum as follows:

7.1.1 Teachers should carefully study the contents and stories in each
unit of the multi-cultural learning handbook as well as learn more information from other
sources.

7.1.2 In organizing learning activities, the time may not be as planned.
The instructors should be flexible about the time to fit the learning activities.

7.1.3 Some activities such as studying various resources, spending time
on holidays or presentations can be done outside school or during free time on the
school schedule.

7.2 Suggestions for the further research
The researcher has suggestions for the further research for those who are
interested in continuing to develop the following courses or curriculums

7.2.1 There should be development of executive training courses on
multi-cultural curriculum development. In order for executives to realize and see the
importance of participation in curriculum development as well as being able to be a
leader in academics and management in developing a multi-cultural curriculum
effectively.

7.2.2 There should be done a research study about the impact of
education management by using the multi-cultural curriculum in order to see the effect
to communities, schools, administrators, teachers and other stakeholders that are in the
desired direction or not.

7.2.3 The teachers should be encouraged to develop more knowledge
and skills in using the research process to achieve the goal. The teachers can use the

research results to improve their teaching and managing to be more effective.
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Abstract

The purposes of this research were 1) to compare Lao EFL college students’
English speaking ability before and after being taught by using scripted role play
technique, 2) to compare Lao EFL college students’ English speaking ability before and
after being taught by using unscripted role play technique, and 3) to compare the
speaking ability of Lao EFL college students taught by using scripted and unscripted
techniques. The samples were two classes of third year English major students who
studied English for Specific Purpose II in the second semester of academic year 2017
at Savannakhet Teacher Training College, Loa PDR. The former class with 20 students
was assigned to be taught by scripted role play while the latter class with 20 students
was assigned to be taught by unscripted role play. They were selected by using simple
random sampling technique using the classrooms as a sampling unit. The instruments
were lesson plans of 24 hours, pre-test and post-test of speaking performance. The
obtained data were analyzed by using mean, standard deviation and t-test. The findings
revealed that the learning achievement using both scripted and unscripted role play
techniques of students’ post-test mean score was higher than pre-test mean score with
statistically significant difference at .01 level. In addition, the students’ mean score using
unscripted role play technique was higher than those mean score using scripted role

play technique with statistically significant difference at .05 level.

Key words : Scripted role play, unscripted role play, speaking ability, Lao EFL

students
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Abstract

This study aimed: 1) to survey the current states of Classroom Action Research
(CAR) of teachers at Savannakhet Teacher Training College (STTC) in Lao People’s
Democratic Republic (Lao PDR), and 2) to develop teachers’ knowledge, understanding,
and ability to do CAR at STTC in Lao PDR. The samples of this study were from two
groups: 153 teachers for quantitative data, and 4 administrators and 7 key trainers of
CAR for qualitative data. The research instruments were a survey questionnaire and
structured interview. The quantitative data were analyzed by mean and standard
deviation while the qualitative data were analyzed by descriptive analysis. This findings
revealed that there were three dimensional factors affecting to the capacity doing CAR
of teachers at STTC, namely teachers’ CAR knowledge, CAR process promotion, and
CAR importance giving and its curriculum. In addition, the solution from the
administrators and key trainers for CAR was to develop the coaching and mentoring

system for the teachers to do classroom action research.

Keywords : Development, Coaching and Mentoring System, Classroom Action
Research, STTC Teachers

1. Introduction

In the regime of globalization, each country has very high competition in every
aspect, for example, socio-economy and culture to grow with rapid changing sciences.
The most essential factor to bring a country civilization is to develop human resource

effectively and capable to meet social needs and Lao government strategies. The major

134


mailto:Katikaraj531@gmail.com
mailto:Kovitbru@gmail.com

A

% 5 755 "u\\
9 @ "’J’ BL“ s’KNIT}e ‘/>

\\ PROCEEDINGS
— = = — — s—————————————r— 3" National and International Research Conference 2019

(NIRC 1T 2019)

— N -

\\

objective of Lao Socio-Economic Development Plan 2001-2020 is to have Lao PDR out
of the least developed country list (Central Party, 1996). Therefore, the Ministry of
Education and Sports has established Strategic Educational Plan by assigning reforming
equivalent Quality of Education to the region and internationals to produce Qualified
Education under the Vision of MoEs: Being a good citizen, nation loyalty, science vision,
having knowledge and gkKills, having moral and ethics, respect regulation, respect
displace, hardworking, being healthy, and life-long learning (Normal Education
Department, 2007, p. 37).

Savannakhet Teacher Training College (STTC) is an educational center in the
middle part of Lao PDR for the development of Qualified Human Resource by promoting
teachers doing research and meet the government policy which can join the ASEAN
countries and internationals, preserve and promote elegant culture, to promote human
resource moral and ethical, deep knowledge and capabilities under 5 Pillar Principles of
Education (Savannakhet Teacher Training College, 2014, pp. 156).

Research is essential fundamental tool to create knowledge domain and
development new technology to develop education, economy, society, politic and
security of the country. It is also a process and techniques to overcome problems of a
man by studying progressive method continuously. Another significance of a research
is to improve quality and standards of the practice effectively and efficiently to real life
(MoEs. 2010).

The Ministry of Education and Sports of Lao PDR (2002, p 36) has assigned
on Lao Education Law in 2005 (Revised Version) that a teacher in both normal and
professional institutes (teachers in both colleges and universities) have to do a research
in each academic year. The government of Lao PDR also believes that doing research
can build up new knowledge and can be a part of education development. Besides,
research is very important to develop the whole country in general.

The Educational Development Plan 2015 (MoEs. TTD. 2015, p 89) has
established the teacher standard for doing research in four aspects: 1) a teacher should
have knowledge and understanding of definition and its importance of research, 2) a
teacher should apply those knowledge and understanding to improve learning and
teaching effectively and efficiently, 3) a teacher can do and give a hand to
other colleagues or novice (new) teachers to do research to overcome their problems,
and 4) a senior (experience) teacher must coach and mentor young teachers or even
colleagues to do research or develop innovations and new teaching techniques to

produce quality of learning.
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However, in previous years, Teacher Training College is a famous and old
educational institute in Lao PDR which made a survey of teachers who have done
research and found that most TTC teachers had done few research. Over 70% of the
TTC teachers did not bring new methods and teaching materials to utilize and overcome
to their real teaching, but mentioned only deep content of the lesson matters to finish
the National Curriculum on time in each year. The reasons why those teachers had not
brought or had not created new innovations because they thought doing a research
was a way of difficult thing, low knowledge and abilities of doing research, lack of
research doing experience, no time to do research, and lack of management promotion.
As a result, the quality of learning and teaching management at TTC learners had
shortages of effective working systems, creative thinking skills, unsatisfied learning
outcomes (STTC, 2017, pp. 36-39).

Towards the current status and the problem stated, the researcher is an
education management and plays a very important role to STTC educational
management in Lao DPR, has aware of its importance of Classroom Action Research
(CAR). It is believed that classroom action research is a way to bring new method and
develop attractive activities to learning and teaching of a teacher. Therefore, teachers,
guardians, and communities should pay attention to the abilities of teacher’s research
at STTC by assigning principles of classroom action research to be a way for
development concept, take the research result to improve, overcome and develop
qualities of learners effectively and efficiently according to meet educational curriculum

objectives.

2. Research Objectives

2.1 To survey the current states of doing classroom action research of teachers
at Savannakhet Teacher Training College in Lao PDR.

2.2 To find out knowledge, understanding, and ability to do classroom action

research of teachers at Savannakhet Teacher Training College in Lao PDR.

3. Research Methodology

3.1 Population and Samples

The population of this study included 211 administrators, key trainers for CAR
and teachers from four offices including 1) Natural Science Office, 2) Social Science
Office, 3)Foreign Language Office, and 4)Primary Teacher Training Office at Savannakhet

Teacher Training College, Lao PDR in the second semester of academic year 2018.
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The samples were from two groups. The former group consisted of 153
teachers for quantitative data were selected through the table of Krejcie and Morgan,
stratified random sampling, and simple random sampling, respectively. The latter group
comprised 4 administrators and 7 key trainers for CAR for qualitative data. They were
selected by purposive sampling technique.

3.2 Research Instruments

The research instruments used in this study were the questionnaire and
structured interview. The details of each instrument were as follows:

3.2.1 The questionnaire included three parts: checklist, a 5-rating scale and
open-ended form. Part 1 was about demographic information of the samples namely,
sex, offices, and experiences in doing CAR. Part two was about opinions toward the
current status, statement of the problem, and needs for development of teachers on
CAR. Part three was in the form of open-ended questions concerning doing CAR. The
questionnaire was written in Lao language in order to minimize problems of ambiguity
and misinterpretation. To ensure the validity of the questionnaire, the draft questionnaire
version constructed by the researchers were modified and revised based on the
suggestions of five experts. After that, a pilot study was to test the effectiveness of the
questionnaire and to improve language correctness and appropriateness of the
questionnaire. The 30 samples of the pilot study were requested to fill out the
questionnaire, to comment on the content and wording, and to give suggestions on
items that should be added or excluded. Finally, the final draft of the questionnaire was
revised before administrating with the target group. In terms of the reliability of the
questionnaire, alpha coefficient of Cronbach was calculated. The result revealed that the
alpha reliability coefficient of the questionnaire was 0.89. Therefore, it could be justifiable
to claim that this instrument had both validity and reliability.

3.2.2 The structured interview was used to obtain the in-depth information
about problems on doing CAR, ways to solve those problems, knowledge, understanding,
and ability to do CAR of teachers at Savannakhet Teacher Training College in Lao PDR.
The three interview questions written in Lao language were gradually formulated and
submitted to the five experts to check for the correctness and appropriateness. Finally,
the researcher revised and edited the interview questions to be part of the interview.

3.3 Data Collection

3.3.1 Questionnaire

To obtain the quantitative data, 153 teachers were asked to fill out the

questionnaire. They were allowed to ask the researcher about technical questions or
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unclear information in the questionnaire during the survey. Also, a consent form for
taking a questionnaire was distributed to all the samples. Only the teachers who agreed
to participate in the study signed the form. The research data provided were kept in
confidential.

3.3.2 Structured Interview

The final version of structured interview guide was administered to 4
administrators and 4 key trainers for CAR at STTC in Lao PDR. The Lao version was
used to interview the administrators and key trainers for CAR. Each of the 11
interviewees was interviewed for approximately 5 minutes. Each interview was audio-
taped to ensure that all the information is recorded and can be reviewed afterwards.
After the interviews had been completed, the audiotapes were transcribed.

3.4 Data Analysis

3.4.1 Questionnaire

After checking the completion of each questionnaire, the data gathered from
the questionnaires were statistically analyzed by using Statistic Package for Social
Science (SPSS) mainly focusing on the descriptive statistics analysis i.e. alpha coefficient,
frequency, percentage, mean, and standard deviation. The statistical devices employed
in this study were as follows:

3.4.1.1 Alpha coefficient of Cronbach was used to calculate the reliability
of questionnaire.
3.4.1.2 Frequency (f) and percentage (%) were used to calculate the data

of the personal information of the samples.

3.4.1.3 Mean ( X ) and standard deviation (S.D) were used to investigate
the current status, statement of the problem and self-development needs for CAR of
teachers at STTC in Lao PDR. The following criteria were employed for interpretation

adapted by Srisa-ard (2002) as shown in table 1 below.

Table 1 Criteria for Scoring of Questionnaire

Scores Score Range Interpretation
1 4.50-5.00 The most difficult
2 3.560-4.49 Very Difficult
3 2.50-3.49 Average Difficult
4 1.560-2.49 Little difficult
5 1.00-1.49 Least Difficult
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3.4.1.4 Descriptive analysis technique was used to analyze the data from
the open-ended form.
3.4.2 Structured Interview
The data obtained about problems on doing CAR, ways to solve those
problems, knowledge, understanding, and ability to do CAR of teachers at Savannakhet
Teacher Training College in Lao PDR from the structured interview were analyzed by

descriptive analysis technique.

4. Research Results

4.1 The current states for doing classroom action research of teachers at
Savannakhet Teacher Training College in Lao PDR

The current states of doing classroom action research of teachers at
Savannakhet Teacher Training College in Lao PDR can be classified into 3 factors:
teachers’ CAR knowledge, CAR process promotion, and CAR importance giving and its

curriculum. The results of those current states were illustrated in Table 2-4 below.

Table 2 Teachers’ knowledge on classtoom action research at Savannakhet Teacher
Training College in Lao PDR (n=153)

Teachers’ CAR knowledge X S.D. Interpretation

1. Assigning the problem 3.78 0.78 Very Difficult
2. Entitle 3.80 0.78 Very Difficult
3. Setting up the objectives 3.78 0.76 Very Difficult
4. Setting up hypothesis 3.75 0.74 Very Difficult
5. Scoping 3.74 0.74 Very Difficult
6. Definition of terms 3.69 0.81 Very Difficult
7. Reviewing literatures 3.92 0.87 Very Difficult
8. Assigning research tools 3.88 0.90 Very Difficult
9. Assigning data collection 3.91 0.93 Very Difficult
10. Using statistics for analysis 4.01 0.89 Very Difficult
11. Writing results 3.99 0.86 Very Difficult
12. Writing discussion 3.99 0.83 Very Difficult
13. Writing report 3.73 0.73 Very Difficult
14. Using reference 3.69 0.84 Very Difficult
Total 3.84 0.82 Very Difficult
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As shown in Table 2, teachers’ knowledge on doing classroom action research
at Savannakhet Teacher Training College in Lao PDR in overall was at “very difficult”
(X = 3.84, S.D. = 0.82). When considering each item, it was found that the highest mean
score was no. 10 “Using statistics for analysis” (x = 4.01,S.D.= 0.89), followed by no.
12 “Writing discussion” (X = 3.99, S.D. = 0.83) , and no. 11 “Writing results” (X = 3.70,
S.D. = 0.89), respectively. In contrast, the lowest mean score was no. 14 “Writing
reference” (X = 3.69, S.D. = 0.84) and no.6 “Definition of terms” (X = 3.69, S.D. = 0.81).

Table 3 Teachers’ CAR process promotion at Savannakhet Teacher Training College
in Lao PDR (n=153)

CAR Process Promotion X S.D. Interpretation
1. STTC’s policy on CAR 3.73 0.92 Very Difficult
2. STTC assigning unit for CAR 3.69 0.87 Very Difficult
3. STTC assigning personnel for Very Difficult
gung P 3.64 0.81 y

CAR
4. STTC supporting CAR 3.80 1.02 Very Difficult
5. STTC providing stage for CAR 3.85 0.98 Very Difficult
6. STTC allocating the budget for Very Difficult

4.00 0.92

CAR

Total 3.79 0.92 Very Difficult

As shown in Table 3, the result showed that the teachers’ CAR process
promotion at Savannakhet Teacher Training College in Lao PDR in overall was at “very
difficult” (X = 3.79, S.D. = 0.92). When considering each item, it was found that the
highest mean score was no. 6 “STTC allocating the budget for CAR” (X = 4.00, SD. =
0.92) while the lowest mean score was no. 3 “STTC assigning personnel for CAR” (X =
3.64, S.D. = 0.81).

140



@ A
© 0 v 4 2

PROCEEDINGS

\ (NIRC IIT 2019)

E— = — = s=========r— 3" National and International Research Conferenc

e 2019

\\
\\

Table 4 Teachers’ CAR importance giving and its curriculum at Savannakhet

Teacher Training College in Lao PDR (n=153)

Importance Giving and CAR X S.D. Interpretation
Curriculum
1. STTC giving the importance of 4.05 0.98 Very Difficult
CAR
2. Curriculum of CAR 3.97 0.90 Very Difficult
3. Content of CAR 3.88 0.83 Very Difficult
4. Training having continuously 3.80 0.94 Very Difficult
and for all
5. Completion of CAR 3.75 0.87 Very Difficult
Total 3.89 0.90 Very Difficult

As shown in Table 4, the result showed that the teachers’ CAR importance
giving and its curriculum at Savannakhet Teacher Training College in Lao PDR in overall
was at “very difficult” (X = 3.89, S.D. = 0.90). When considering each item, it was found
that the highest mean score was no. 1 “STTC giving the importance of CAR” (X = 4.05,
S.D. = 0.98) while the lowest mean score was no. 5 “Completion of CAR” (X = 3.75,
S.D. = 0.87).

In conclusion, the survey showed that the 3 dimensional factors affecting to
the capacity of teachers doing CAR. Firstly, the statistical analysis, result and discussion
writing, and data collecting were the factors which had an impact on the teachers’
knowledge. Secondly, the budget, the stage of CAR Report, management support, and
the policy factors were regarding the process promotion of CAR. Thirdly, the STTC
giving importance, curriculum, content, and training were factors of the CAR promotion.

4.2 Knowledge, understanding, and ability to do classroom action
research of teachers at Savannakhet Teacher Training College in Lao PDR

To find out knowledge, understanding and solution or overcome the existing
problems of CAR for teachers at Savannekht Teacher Training College, the
administrators and the key trainers for CAR were asked to have the interview under the
three main specific questions as follows:

4.2.1 What is the current situation of learning-teaching at Savannakhet

Teacher Training College?
The administrators said that the learning-teaching and doing classroom
action research is the starter between the teachers and the students. However, doing
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classroom action research of teachers was not the heart of research process under the
vision of the college.

The key trainers for CAR mentioned that the learning-teaching at STTC
was like lecturing and giving assignments to students to make a report to the class
without synthesizing the elements or making critical thinking. In brief, learning and
teaching was rote learning. The classroom action research of teachers at STTC was only
a few and the quality of the research seemed to be unreliable. The groups of teachers
who made a classroom action research were mainly two groups, namely English Office
and Natural Science Office out of the 10 offices in STTC.

4.2.2 What is the statement of the problem of classroom action research?

All administrators gave similar comments on the problems of classroom
action research that the content of CAR was not unique, out of date source. The
teachers used their own experience to fulfill the content of CAR for the students. The
workload of the teachers would be another obstacle that made the teachers ignore
doing it.

The key trainers for CAR stated that most of the teachers had lack of
knowledge and skills of doing the classroom action research, so it had brought many of
them were afraid of doing it. Some of the main problems were assigning the research
problem, setting up the objectives, and the statistics.

4.2.3 The solution to promote and develop the classroom action research
for STTC teachers

The administrators provided the comments to overcome the problem of
teachers doing classroom action research as the following points:

1) The Teacher Training College Council should formulate the
textbook of classroom action research uniquely for all teachers among the 8 Teacher
Training Colleges. The teachers should seek the new method or innovation to develop
their learners’ learning well.

2) The teachers should increase extra time for the students to practice
more about doing classroom action research. The Teacher Training College Council
should have a standard or believable model of classroom action research for the teachers
and the students.

3) The Teacher Training College Council should increase the capacity
of teachers on classroom action research frequently in every year. The teachers should
do classroom action research to find the answers to their own problems. It also

sharpened their own skills.
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4) The Teacher Training College Council should lead the students
do classroom action research to solve several problems of learning-teaching to make
doing research competitive and cheerful. The most important thing, STTC should assign
clear plan to make the teachers and the students get involved in the work of classroom
action research in all levels according to their abilities to meet our vision.

The key trainers gave the comments to those problems that STTC should
hold the statistical training regarding to the statistics, especially SPSS, provide the

sufficient budget, and locate the professional experts on CAR.

5. Discussion

The following points based on the research results were discussed:

5.1 The research had been conducted in line with the samples’ current states,
the statement of the problem and needs, so their answers were analyzed their factors
affecting to their classroom action research doing. The problems of the teachers’
knowledge were based on statistics for analysis, result and discussion writing, and the
data collecting. This is identical to the process proposed by the scholars who said that
the current status of most teachers doing classroom action research come from the
limited knowledge, and they have the idea of doing classroom research a difficult thing
(Phounlabthavy & Saenpathepthing, 2002)

5.2 Secondly, the budget, stage of CAR Report, the management support, and
the policy were the factors regarding the process promotion of STTC to CAR. It is in
the line with Lao National Educational Plan 2015-2020 (TTD, 2015, p. 89) that pointed
out that all the Teacher Training Colleges ensure that all new graduates could perform
CAR and the Teacher Training Colleges must monitor and coach them effectively and
regularly.

5.3 Thirdly, the STTC giving importance, the curriculum, the content, and the
training of the teachers were the factors of the CAR promotion. This is identical to the
process proposed by the scholars who developed the classroom action research
curriculum to improve the teachers’ knowledge and understanding, and could perform
the CAR effectively (Sitthisomboun, 2006).

5.4 The solution to the problems for teachers doing classroom action research
at the STTC in Lao PDR as the administrators and the key trainers for CAR was in
terms of providing creating system of productive training to input the knowledge to the
teachers, monitor them, and coach them until they reach the last destination. According

to the following scholars, the best way to overcome the problems of STTC teachers is
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to develop the coaching and mentoring system for teachers to do classroom research
at Savannakhet Teacher Training College in Lao PDR. Marlene and McHenry (2002, pp.
2-b) mentioned that mentoring is the act of a person who has the specific knowledge
and skill accepted by others or is a management in a unit to give consult and advice
to junior workers or subordinates in an organization to work productively and to increase

the effective works.

6. Conclusion

The samples thought that they had problems of statistics, result and discussion
writing, and data collecting. The samples also wanted the STTC management to provide
the budget, stages for reporting the research result, to set up clear policy to classroom
action research. Some of these would affect knowledge and the ability of teachers to do
classroom action research. They would also require the STTC give the importance of
CAR, reform the curriculum, the content of the existing textbook of CAR, and set up
the sufficient and regular training of teachers. Some of the solution from the
management and the key trainers at STTC were training system, monitoring, and

coaching them new graduate teachers.

7. Recommendations

The following are some recommendations based on the research results:

7.1 The perspectives of teachers towards the factors affecting their classroom
action research performance could be the effective reflective journals of STTC teachers,
the policy makers, and the management to develop coaching and mentoring them doing
classroom research.

7.2 Tt is also recommended that further studies should be conducted for
developing coaching and mentoring system for teachers to do classroom action research

at Savannakhet Teacher Training College in Lao PDR.
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Abstract

Education is very dynamic. It depends upon the society which is fast
changing. Due to the advancement in the field of science and technology, there is an
explosion of knowledge. Accordingly, the curriculum and syllabus are also being
changed rapidly. Continuous education of the teacher can save the teacher from facing
dire consequences. This research examines Myanmar teachers’ perceptions regarding:
(1) teacher competence and improving education quality and (2) ensuring teacher quality
through pre-service teacher training. This research used questionnaire that targeted
student-teachers from Mandalay Education College. In 2018, 50 copies of questionnaires
were distributed, and 40 copies were collected. The results indicated that (a)
respondents realized and indicated explicitly that competent teachers do help contribute
to student’s learning and promote the level of education quality, and (b) respondents
recognized the importance of pre-service training because it helps make teachers more
confident in the profession and increases people’s respects and trust in teachers. This
research concludes that Myanmar teachers acknowledge the important of their
profession. They further desire to upgrade their pedagogy by means of continuous
professional development through effective training programs. Thus, structuring feasible

pre-service training models for them is beneficial to all stakeholders.

Key words: Myanmar, quality of education, teacher competence, teacher quality,

pre-service teacher training
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1. Introduction

There are formal and informal programmes of pre-service education organized
from time to time. The higher authorities concerned with education in Myanmar want
to ensure that the standards of education are raised and maintained. That is possible
only if the teachers refresh their knowledge and keep it current in their field. Now, as
a result in Myanmar different agencies, therefore keep on organizing teacher education
programmes for enriching the knowledge of teachers and also for over all proficiency
and improvement. People in the globe also trust in the power of education, according
to the recent survey of the United Nations (UN), as people around the world have voted
six priorities. ‘A good education’ is at the top of the six followed by ‘better job
opportunities; an honest and responsive government; protection against crime and
violence; protecting forests, rivers and oceans; and the sixth is affordable and nutritious
food’(Lee,2014). The reason people have in general is that education makes other
priorities happen. In this regard; future growth, poverty eradication, improvements in
health, political and social development depend on education that has qualified teacher
at its centre. Ensuring the quality of teaching activities and learning environments is a
challenge that all countries, regardless of their levels of development, have continue to
focus on. The main reason why teachers are necessary is because they have a great
impact on their students’ learning; therefore, ensuring qualified teachers is at the
forefront of the challenges. In terms of Myanmar, an agricultural Southeast Asian country
of about 50 million people, the government is committed to moving the country out of
its least developed country status and achieves other greater social development targets
even though the majority of its people have not completed primary school. Despite some
visible developments such reduced poverty and better education in Myanmar. The task
is not fully complete regarding some issues such as children’s and women’s health and
nutrition, and control of threatening diseases. Therefore, the Ministry of Education of
Myanmar intends to accelerate its efforts and to continue giving highest priority to
ensure educational access for all children to a basic education by 2021. Some
improvements have been made, but there still are several challenges such as addressing

teacher shortage, and qualified teachers.

2. Method
This research intends to address the issues concerning teachers without
pedagogical training. It appears significant to take a particular look on teachers’

conditions in Myanmar so as to ensure qualified teachers and a high quality of teaching
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and learning. Thus, this research intends to examine Myanmar student teachers’
perceptions regarding: (1) teacher competence and quality improvement of education,
and (2) ensuring teacher quality and pre-service teacher training. Five choice scales are
provided in both questionnaires: A = very important, B = quite important, C = moderately
important, D = not so important and E = not important at all. Regarding teacher
competence and quality of education, the percentage was calculated to find out the
respondents’ perceptions concerning teacher competence and quality of education
toward the significance of related matters in the five questions. To find out teacher
quality and pre-service teacher training, the percentage was also calculated in this
section. Respondents acknowledged the significance of pre-service teacher training
programs for their continuous professional development. Needless to say, progress of
students to secondary education and to relevant higher education will not complete
without enrolment and success of primary education. The ultimate goal is not just to
bring students to school to complete a course of primary education, but to provide them
a quality education with qualified teachers. This study utilized questionnaires targeted
A well-trained qualified teacher educates students confidently in core subject matters
in a manner that can raise literacy, numeracy and related skills. A teacher, thus, is
defined as a person whose professional activity involve in the transmission of knowledge,
and attitudes and skills that meet the students enrolled in the educational programs.
With such regard, the need of components involved in this research are four variables:
(a) teacher competence, (b) quality of education, (c) teacher quality and (d) pre-service

teacher training.

3. Results

Teacher Competence and Quality of Education

The impact of investing in modern curriculum, facilities, instructional materials,
textbooks, and other technologies on the student's learning depends on the capacity of
teachers to use the resources accordingly (Raudenbush et al., 1993). Teacher education
has become one of the biggest constraints of educational reform that many nations have
faced. Many countries worldwide have shifted from quantitative improvement of
children's school access to qualitative improvement in the entire education. In Myanmar,
there is a recognition that a strong knowledge 87% of the student teachers who
responded that capability of the subject matter, and knowledge and skills is needed to
transform the students. In particularly students in developing countries are learning very

little or nothing and the fundamental reason has been identified the acute shortage of

148



0 0 M2

\
\\ PROCEEDINGS
3" National and International Research Conference 2019
\ (NIRC IIT 2019)

\

well-trained teachers. In addition, over half of the respondents described that teachers
require better understanding of the core competencies such as knowledge, teaching

skills and attitudes.

100%
90% 87% 85%
30%
69%
70%
60%
50%
20% 38% 38%
30%
20%
10%
0% T T T T
Knowledge Moral & Teaching skill & Relation with Participation in
Behaviour improvement  communities community

Figure 1 Responses of student-teachers towards teachers' competence and quality

for improvement of education

The results indicate their significance among each other and that the highest
percentage, which is 87%, goes to general knowledge and solid knowledge of all subjects
that they are going to teach, followed by teaching skill and improvement, 85%, high
professional consciousness, moral goodness of character and behavior, 69%, and relation
with community and participation in community, 38%. High professional consciousness,
moral goodness of character and behavior, 69%

In Myanmar, the government has committed all the efforts to increase access
of children to school and reduce the primary school dropout rate. In addition, support
of availability of health-related facilities such as drinking water, school uniforms and
learning facilities such as textbooks, libraries is also a focus the government. However,

there are also additional needs.
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Figure 2 Responses of student-teachers towards ensuring teacher's quality and

competence

The respondents described the importance of responsibility and love, 87%
importance of pedagogical know-how, 85%, and string passion for teaching and pride
for teaching students, at 82%, Furthermore, in the quality of teachers, ability create
enjoyable class, and ability to teach and advice recognized as another key factors by
72% of the respondents. To this response, an appropriate structure to secure the quality
of the teachers becomes important. Ability to understand students, 56%, being expertise,
51%; use of teaching materials, 49%, are also regarded as important factors. 41% of
respondents agreed to importance of understanding technology, and cooperation with
others. These are followed by participation in school development, 31%. In the
developing and changing world, flexibility and openness in teaching which is absolutely
crucial for all teachers whether or not they are in classrooms appears as 28% in

Myanmar.
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In order to provide a quality education to people in Myanmar, there are needs

to supply and adequate number of necessary educational services such as facilities and

enough trained teachers.
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Figure 3 Responses of student-teachers towards the professional standards

The results indicate that the highest percentage, which is 82%, goes to self-

realization as a teacher followed by ability to understand children, 79%. The professional

ethics are professional study recognized as very important by 74% of the respondents.

The respondents expressed another two statements: professional knowledge, 59% and

professional practice 56%.

Key findings from recent and emerging local and international research on

educational effectiveness show that 'what matters most' is quality teachers and good

teaching, supported by strategic teacher professional development. Teachers' ability is

important to equip their learners with the necessary intellectual skills and that this in

turn, depends on the quality of their training at the higher education level.
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Figure 4 Responses of student-teachers towards reasons of equipping teachers'

quality

According to the results, the respondents believe that teachers have to have
enthusiasm, creativity and commitment to students' success, 79%, for being used a wide
range of teaching strategies appropriate for students need, 69%, and to work effectively
with colleagues and the community, 33%.

The quality of education requires quality teachers at its centre. Quality teachers
can contribute to a healthy education. They ensured teacher certification, proper working
conditions, appropriate evaluation and assessment, commitment and pride of teachers

themselves in the profession, and continuous professional development.

80%

70% 67%

62%

60%
50% 49%

0
40%

0,
30% 28%
20% 18%
0% T T T

Working Systematization Selection of Teacher Teacher
Conditions of trainings trainees distribution Rotation

Figure 5 Responses of student-teachers towards the important issues for teacher's

quality and competence
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Most of the respondents, 67%, agreed that selection of trainees as the most
important factor. After that, 62% of them suggested for teacher distribution. Furthermore,
systemized trainings for teachers, 49%, appears also very important for ensuring
teacher’s competency. There were flowered by teacher rotation, 28% and working
condition, 18%. These results demonstrate that respondents explicitly indicated that
competent teachers do contribute to student’s learning achievement and also take part

in promoting quality education.

4. Discussion

According to the data, respondents acknowledged the significance of pre-
service teacher training programs for their continuous professional development. As
stated previously, the purpose of this research is to examine Myanmar teachers’
perception regarding: (a) teacher competence and quality improvement of education,
and (b) ensuring teacher quality and pre-service teacher training. The empirical results
are presented in the figures respectively, obtained from the questionnaire survey
conducted with Myanmar student-teachers from pre-service primary teacher training.

While many countries in the world are on track for meeting the Education for
All targets, there is a growing recognition of the need to improve the quality of education
and that a focus on pedagogy and its training implications needs to be at the heart of
this commitment. There are at different stages of development with regard to the
reforming of teacher education, this research explores the challenges with regard to the
development and strengthening of pre-service training. The tension between quality and
breadth is explored together with a broader discussion of key principles to be taken
into account when enhancing teacher education in the country as a whole.

This research explores to address two findings. First it reports that competent
teachers do help contribute to student’s learning and promote the level of education
quality. Second the review reports on importance of pre-service training because it helps
make teachers more confident in the profession as it can bring people’s respects and
trust. The research concludes that a lack of well thought out policy, few resources, and
limited understanding of inclusion seems widespread in the country. As yet special
education and related service expertise and teacher education for inclusion, is not in

place to support teachers to work inclusively.
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5. Conclusion

“Good education requires good teachers” therefore it is essential that the most
capable and appropriate be recruited into the teaching profession, provided with high
quality pre-service programmes of teacher education, and them offered opportunities to
upgrade their knowledge and skills over the full length of their career. It is, therefore,
essential that there is a major reorientation of teacher education to ensure that teachers
are furnished with the necessary knowledge and skills to cope with the new demands
placed on them.

This research examined Myanmar teachers’ perception regarding: (1) teacher
competence and quality improvement of education and (2) ensuring teacher quality and
pre-service teacher training. Ensuring the quality of education requires competent
teachers, based on the results of this research. Then, ensuring qualified teachers is the
forefront of challenges that all countries, regardless of their levels of development, have
been focusing. In Myanmar, the training is, however, inadequate and not regular; as a
lower secondary school provided in the present questionnaire that training provided by
the government is still limited. Myanmar teachers, now, demand effective pre-service
teacher ftraining. A sustainable system model of proper-and-feasible continuous
professional development opportunity for teacher is crucial, and it urgently needs to be
structured. Teacher has a central role to play in student’s’ learning achievement, quality
improvement of education, and lifting citizenship of nations, but teaching is a very
challenging profession particularly when teacher has to struggle due to limited resources

to implement their responsibilities.
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Abstract

Language is considered a socio-cultural resource because that allows the
human being through communication interact in their own context and opens doors for
interaction in different contexts, which enable identification, processing and construction
of diverse social environments, and each individual has the capacity to intervene
positively or negatively it. The language goes hand in hand with social and cultural
development, none of them are static because they adjust and complement according
to particular needs. Thus, the aim of this research is to investigate EFL learners' and
teachers' perspectives on understanding of 'culture'; attitudes towards culture teaching;
and finally, their attitudes towards intercultural communicative competence. The data
were collected through a Likert type questionnaire in which 52 Myanmar teachers of
English and 86 Myanmar university learners were asked questions to respond with the
purpose of finding the importance of cultural aspects in learning the target language.
Finally, we investigated to what extent Myanmar teachers of English supported cultural
objectives, including the objective to promote the acquisition of intercultural
competence. Data analyzed showed that the teachers and learners had positive attitude
towards the culture and culture learning. They all preferred to the intercultural
communicative competence. And the teachers and learners are actively involved in
cultural activities in language classrooms and had the positive attitudes to the cultural

activities.

Keywords : culture, intercultural, attitude, competence; cultural awareness, perception

155



O A, A
9 @ 3 KA L s’KNIT}e ‘/>

\\ PROCEEDINGS
— = = — — s—————————————r— 3" National and International Research Conference 2019

(NIRC 1T 2019)

7\v(\7
\\

1. Introduction

Language always carries meanings and references beyond itself: The meanings
of a particular language represent the culture of a particular social group. To interact
with a language means to do so with the culture which is its reference point. We could
not understand a culture without having direct access to its language because of their
intimate connection. A particular language points to the culture of a particular social
group. Learning a language, therefore, is not only learning the alphabet, the meaning,
the grammar rules and the arrangement of words, but it is also learning the behavior of
the society and its cultural customs. Thus, language teaching should always contain
some explicit reference to the culture, the whole from which the particular language is
extracted. Growing up in a particular society, we informally learn how to use gestures,
glances, slight changes in tone or voice, and other auxiliary communication devices to
alter or to emphasize what we say and do. We learn these culturally specific techniques
over many years, largely by observing and imitating.

We are also aware of that in traditional education programs, language teaching
was seen as teaching the forms and usage of the target language and such implications
were also seen as representatives of cultural values of the target language. That is, as
the use of language is related to social and cultural values, language learning is
considered to be a social and cultural phenomena. Canale and Swain (1980) in their
'communicative approach' stated that "a more natural integration" of language and
culture takes place "through a more communicative approach than through a more
grammatically based approach". Language learners are not only expected to acquire the
forms of the target language but also to use these forms appropriately in social situations
when they encounter. The notion of communicative competence does not just rely on
grammatical competence but includes also sociolinguistic competence, strategic

competence and finally discourse competence (Canale and Swain, 1980).

2. Aim and Objective of the Research

The aim of this research is to investigate teachers' and language learners'
perceptions of culture and culture teaching / learning in Myanmar context. The research
aims to unearth the idiosyncratic (personal) views of teachers and learners with regard
to learning culture and figure out how far these views are in line or mismatch. This is
important since these perceptions may directly affect their teaching / learning in the

long run and additionally teachers' current practices in the English classroom can
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provide a general picture of the current situation in language teaching in Myanmar. The
following objectives are hence formulated in this research.

2.1 To find out the attitudes and perceptions on culture and culture teaching
of teachers and learners

2.2 To investigate the attitudes of teachers and learners towards

intercultural communicative competence

3. Research Methodology
3.1 Samples
This research was conducted in the academic year 2017-2018 at eight
universities by voluntarily participation of 52 (41 females and 11 males) teachers of the
English language and 86 learners (69 females and 17 males) studying English Language
and Literatures. Teachers' ages vary from 28 to 59 and learners from 17 to 33.
3.2 Research Instruments
This questionnaire is an attitude scale which was developed by Han, Hui
(2010) but it is slightly modified by the researchers to suit the requirements for the
writing course. The questionnaire used a 5-point Likert type scale, requiring participants
to respond to each item once whether strongly disagree (1 point), disagree (2 points),
undecided (3 points), agree (4 points) or strongly agree (5 points). After some revision,
the questionnaire is developed as two parts. The first part contains biographical
information about participants such as age, gender, educational background etc. and
the second part consists of 26 questionnaire items in three different sections: 1st section
consists of 11 questionnaire items asking participants beliefs and perceptions on culture
and culture learning. 2nd section consists of 7 questionnaire items asking participants
perception on the place of culture and perception of intercultural competence. 3rd
section consists of 8 questionnaire items asking participants perception on how to pass
culture. Completion of the scale takes about 20 minutes.
3.3 Data Collection
As seen in the data collection procedure, the form of this research data is
quantitative; the manner of data collection is both descriptive and experimental.
Participants are selected randomly from the study population in an unbiased manner,
and finally, data from the culture questionnaire were analyzed statistically. The data
about teachers' and language learners' perceptions of culture and culture teaching /
learning was collected through a questionnaire to see whether there is a significant

difference between the groups. As mentioned earlier in the data collection procedure,
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the method of analysis is statistical analysis. Then, the data were analyzed with % step
by step before drawing objective conclusions.
3.4 Data Analysis
In this research, the perceptions on the importance of culture and culture
learning in Myanmar ELT classrooms are investigated to see whether there is a
significant difference in teachers and student perceptions. According to the data, there
is no significant difference between the views of teachers and learners on the

importance of culture. (see Figure (1) and (2) below)
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culture culture
m Agree Strongly Agreee Disagree  m Strongly Disagree
Figure 1 Learners' perceptions on the importance of culture
4. Results

Regarding the student’s perceptions on the importance of culture, 64% of
learners responded that getting information about the target culture is important for
them. We also investigated learners' thoughts on the effects of culture class. A significant
similarity between the learners' views and experts in the field was observed. Regarding
the benefits of learning about culture, 61% of the learners responded that attending the
culture class has raised cultural awareness and benefitted learning about shared value
and beliefs of the L, culture. (Figure 1)

The data in general revealed that Myanmar foreign language learners were
willing to try and attain culture learning objectives in foreign language education. We
also aimed at describing an average foreign language-culture teacher in terms of
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perceptions on the importance of culture, irrespective of the country in which s/he

teaches. The following figure is interpreted the result of teachers’ perceptions on the

importance of culture.
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Figure 2 Teachers' perceptions on the importance of culture

According to the result, 77% of teachers agreed on the fact of teaching British
culture is important for them. It has been also found that 68% of the teacher participants
were aware of the importance of information about shared values and beliefs of the L2
culture, yet they were also aware of their own lack of knowledge related to the target
language culture(s) and that the teaching culture actually involved more than what they
could do. Moreover, the result showed that 63% of teachers believed that teaching
cultures of English speaking countries such as Canada, Australian and New Zeeland
which they teach as well as providing information about daily life and routines of the
target culture are also important for them. As the both results, most learners thought
that getting information about the target culture is more important than the others. But
as teachers’ view, teaching British culture to their learners is more important than the
other options. (Figures 1 and 2)

According to the result, the perceptions of learners and teachers on the

importance of culture teaching are interpreted below.
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Figure 3 Learners' perceptions on the importance of culture learning

When we checked on the learners’ perceptions on the importance of culture

learning, it is clear that 78% of learners showed a high preference on their own culture.

55% of student participants wanted to expand their knowledge on different culture.
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Figure 4 Teachers' perceptions on the importance of culture teaching
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It is noticeable that 68% of teacher participants favoured to promote learners’
sengitivity to different cultures. When we compared to the learners concerning with the
fact of to promote increased understanding of our own culture, 47% of teachers agreed
with this. Instead of that 63% of teachers enthused to widen learners’ horizons through
culture learning. When we compared both results, most learners want to promote
increased understanding of their own culture but most of the teachers want to promote
their students’ sensitivity to different cultures.
Moreover, we aimed to investigate the opinions of Myanmar learners and
teachers of English on intercultural competence teaching and to see how and to what

extent these opinions are reflected in their classroom applications.
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Figure 5 Learners' perceptions on place of culture and intercultural competence
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Figure 6 Teachers' perceptions on place of culture and intercultural competence

Data were collected from 86 learners and the findings of Figure b revealed
that 61% of them agree with the statement of learning culture is as important as
language learning and 54% of participants thought that language and culture can be
learned in an integrated way and no need to separate the two. 52% learners responded
to the statement of learning culture is a waste of time as strongly disagree.

According to the responses of b2 English teachers, the views of 63% teachers
responded that the cultural contents of the textbooks used in the University meet their
expectations. And 53% of teachers thought that teaching culture is as important as
language teaching. But 51% of them suggested that language and culture can be learned
in an integrated way and before teaching L2 culture, learners have to possess a
sufficiently high level of L2 proficiency. The findings revealed that most of the learners
and the teachers did not seem to be aware of the role of the culture in foreign language
education and they do not often integrate culture into their teaching in order to develop
intercultural competence.

We also aimed at investigating the types of cultural activities which Myanmar
university learners wanted to take during their study of the target language and the
level at which learners preferred to see those cultural components in language

classrooms.
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Figure 7 Learners' perceptions on how to pass culture

The findings of the research clearly showed the types of cultural activities
learners would enjoy in language classrooms, at which level they would like to do them,
their attitudes towards the target culture, the level of importance learners attach to the
target culture and their understanding of “culture”. 48% of learners want to download
or bring additional culture-loaded materials to discuss or use in their classroom. But
46% of learners don’t want to use audio recordings to mime according to what they

hear.
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Figure 8 Teachers' perceptions on how to pass culture

When we investigate the teachers’ perceptions, we found that 72% of English
teachers want to tell students what they hear and read about the L2 culture which they
teach. And 67% of them would like to ask learners to act out what they learn in terms
of culture learning. From the results it can be seen that most of the learners (48%) and
teachers (72%) who took part in the research had positive attitudes towards the inclusion
of cultural components during their study of the English language by bringing additional
culture-loaded materials through technology and telling the learners what they hear and
read about the Ly culture. (Figure 7 & 8)

5. Discussion

An understanding of the relationship between language and culture is
important for language learners, users, and for all those involved in language
education. For language teachers and learners in general, an appreciation for the
differences in opinion regarding the relationship between language and culture can help
to illuminate the diversity of views held toward the use of language. According to the
data, it is generally agreed that language and culture are closely related. In this research,
the teachers and learners had positive attitude towards the culture and culture learning.

They all preferred to the intercultural communicative competence. And the teachers and
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learners are actively involved in cultural activities in language classrooms and had the

positive attitudes to the cultural activities.

6. Conclusion

In conclusion, understanding the relationship between languages and cultures
can be a good starting point for any approach to language education. This relationship
can help policy makers to design programs in order to teach language learners about
the target cultures in order to achieve real competency in the languages they are
expected to learn. Learning language through culture has good impact on language
learning. It draws learners’ attention to cultural diversity thus enhancing tolerance,

understanding and cooperation between people with different cultural backgrounds.

7. Recommendation

This present study investigated the interest of students and teachers towards
cultural learning in their classroom. The findings revealed that the respondents were in
favor of learning mostly about their own culture, followed by target and international
target culture. On the basis of the research findings, teachers can look at different ways
to motivate students to be curious to explore various cultural themes. Therefore, the
study suggests that teachers should provide supplementary authentic teaching materials
about cultural themes from diverse cultural sources in order to motivate students and
expose them to more varied cultures. They can also use documentaries, video, or film
to illustrate appropriate nonverbal communication in both international and target
cultures in order to help students identify the meaning of gestures from different
cultures. For students with advanced language skills, presentations and
discussions/debates can be used for cultural knowledge learning. For example, students
can discuss the similarities and differences between cultures. Finally, role-plays are
another activity which can be used for skills and attitudes training to motivate students
and to strengthen cultural knowledge learning. Some of the issues remaining to be
investigated include the following. First, further research needs to be drawn from a
larger sample size. Second, reasons why students prefer a particular source of culture
over another, and a particular cultural theme over another should be investigated. Finally,

teachers’ perceptions as well as how to teach culture need further research.
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Abstract

This research examined perceptions of parental involvement and autonomy
support towards adolescents by Basic Education High School teachers and parents in
Myanmar. Basic Education High school teachers and school administrators provided
information about students’ academic performance. This research examined how
parental involvement and parental autonomy support are related to these three
psychosocial outcomes in adolescence, i.e., academic performance, disruptive behavior
and substance use. Parental involvement is the extent to which parents are interested
in, knowledgeable about, and willing to take an active role in the day-to-day activities
of their children. Parental autonomy support is the extent to which parents value and
use techniques that facilitate independent problem solving, choice, and self-
determination in their children. Specifically, perception of greater parental involvement
is associated with higher standardized achievement scores, higher teacher rated
competence, and better school grades. Perception of greater parental autonomy support
is related to higher grade point average, higher teacher-rated competence, more active
job search behavior, and a strong vocational identity (Vansteenkiste, 2005). This research
examined the perceived parental involvement and autonomy support on academic
performance, classroom disruptive behavior and substance use in adolescence.
Classroom disruptive behavior and substance use are two important psychosocial
outcomes that have not been studied in previous research on perceived parental
involvement and autonomy support (Vansteenkiste, 2005). The present research
examines whether perception of parental involvement and parental autonomy support

related to academic performance of adolescents in the context of Myanmar. This
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research has shown that perceived parental involvement and autonomy support are

associated with good outcomes among students in Myanmar.

Key words : Basic Education High School teachers, perception, parental involvement,

autonomy support, adolescent, Myanmar

1. Introduction

Parents are significant others who exert strong influence on young adolescents.
This research explores and examines the relationships between parental involvement
and autonomy support towards adolescents. One hundred and thirty two Basic
Education High school teachers (n=93) and parents (n=39) (21 males and 111females)
responded to the questionnaires. Both parents' and teachers' perceived parental
involvement and autonomy support to students explored in this research. The results
from the analyses show that student with high perceived parental involvement,
autonomy support and warmth reported that their basic psychological needs are highly
met, when compared to the others, had significantly higher autonomous motivation,
higher self-perceptions, and rated the importance of, and the likelihood of achieving,
intrinsic aspirations higher. Three important developmental tasks for adolescents are
doing reasonably well in schools, behaving in a manner that does not disrupt others,
and resisting the urge to use alcohol and other drugs (Reed, 2002). This research
examined how parental involvement and parental autonomy support were related to
these three psychosocial outcomes in adolescence, i.e., academic performance,
disruptive behavior and substance use. Parenting practices and characteristics of parent-
child interactions have been linked to behavioral problems, substance use (Miller, 1995)
and resilience (Reed, 2002). Factors such as parents’ permissiveness, inconsistent and
unclear behavioral limits, unrealistic parental expectations, negative communication
patterns, and lack of parental monitoring were associated with earlier initiation and
higher rates of drug use (Anthony, 1996). Effortful control and identified regulation
mediated the effect of both parental involvement and autonomy support on academic
performance and classroom disruptive behavior for students. Thus perceived parental
involvement and autonomy support, effortful control and academic identified regulation
could be regarded as important protective factors for high risk adolescents, increasing
their chance to do well in spite of the challenging circumstances they were in.

In this research, parental autonomy support was related to greater academic

achievement, autonomous motivation, and psychological health. An autonomy
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supportive context has been associated with a more autonomous style of self-regulation
(Grolnick et al, 1997). Parents who are high in autonomy support value and use
techniques that facilitate independent problem solving, choice, and self-determination

in their children. You need a more current literature review

2. Research Objectives

Myanmar parents are craving for a proper guideline regarding the kind of
involvement they have to make in the education. The present research focused on
parental educational involvement and wanted to see its influence on the adolescents of
Myanmar. The present research tries to examine whether perception of parental
involvement and parental autonomy support related to academic performance of

adolescents in the context of Myanmar.

3. Research Methodology
3.1 Samples

One hundred and thirty-two Basic Education High School teachers (n=93)
and parents (n=39) (21 males and 111females) participated in the research. Teachers
were staffs from middle schools and high schools of Mandalay division. The mean age
of these teachers was 3b.4and parents 38.2. Most of the teachers and parents had
bachelor degrees. About 28% of teachers and32% of parents had obtained postgraduate
education. About 87% of participants responded questionnaire items that assess their
perception of whether the parents are involved in their children's lives (e.g., being
available to them, knowledgeable about their lives, concerned about their everyday
activities) and support their choices and decisions.

3.2 Data Collection

Three Likert scales, namely, Parental Involvement Questionnaire and
Perceived Parental Autonomy Support Scale were used for data collection. Parental
involvement was measured by 4 items. For each item, four choices are available.
Teachers and parents were asked to pick statements that best describe their students.
Teacher's perceptions towards questionnaire items for parental involvement is (i) Some
mothers (fathers) never have enough time to talk to their children (21%). (ii) Some
mothers (fathers) usually don’t have enough time to talk to their children (13%). (iii)
Some mothers (fathers) sometimes have enough time to talk to their children (42%). (iv)

Some mothers (fathers) always have enough time to talk to their children (24%).
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Parents' perceptions towards questionnaire items fo\r parental involvement
is (i) Some mothers (fathers) never have enough time to talk to their children (7%). (ii)
Some mothers (fathers) usually don’t have enough time to talk to their children (25%).
(iii) Some mothers (fathers) sometimes have enough time to talk to their children (32%).

(iv) Some mothers (fathers) always have enough time to talk to their children (26%).
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Figure 9 Perceptions of teachers and parents towards questionnaire items for parental

involvement

According to the data, first, greater parental involvement was associated with
more effortful control, which predicted less classroom disruptive behavior. Effortful
control was a significant mediator of the relationship between parental involvement and
disruptive behavior. Second, parental involvement had a direct relationship with
disruptive behavior — high parental involvement was associated with more disruptive
behavior. This indicates that the relations among parenting characteristics, effortful
control, identified regulation and disruptive behavior were similar among the students.
Substance Use Disruptive behavior was included because analyses show that it had a
strong relation with substance use.

According to the data, parents who are high on involvement are interested in,
knowledgeable about, and willing to take an active role in their children’s day-to-day

activities. They are probably more able to provide opportunities for their children to
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practice self-control. For instance, without parental supervision, some adolescents may
choose to play video games as opposed to doing homework. However, parents who are
highly involved are more likely to be aware of such behavior and to be in a position to
do something about it. They could demand that adolescents finish their homework first
before playing video games. They could also help their children focus on homework by
eliminating distractions in the immediate environment, e.g., taking the video game
outside of the adolescent’s room while he or she does homework. Identified regulation
(i.e., believing that school work was important) significantly mediated the relation
between parental autonomy support and adolescent outcomes.

We examined whether the academic performance was the same among the
students. Information about Basic Education High School students’ academic
performance was collected from both the students and the teachers. Students were
asked to indicate their performance in four areas: Math, Science, English, and Social
Studies. In each area, they were asked to indicate their grade from monthly tests in
each subject (A =4,B=3,C=2 D=1, F=0). Additionally, teachers provided grade
information in the four subjects.

Most of the participants (81%) responded that parental autonomy support was
positively associated with students’ academic performance, which was negatively
associated with disruptive behavior. Less disruptive behavior was associated with less
substance use. Identified regulation and effortful control did not have a direct
relationship with substance use independent of their relationship with disruptive
behavior. According to the data, 69% of the participants responded that greater
perceived autonomy support was related to better academic performance. This
researchalso shows that greater perceived parental involvement and autonomy support
were related to more effortful control and identified regulation, which in turn predicted
better academic performance and less classroom disruptive behavior (65%). To motivate
their children to work hard, these parents are less likely to rely on pressure or
punishment. Instead they may provide information on why schoolwork is important and
encourage their children to develop their own opinion toward schoolwork. 72% of the
participants responded that such practice might have helped adolescents focus less on
the controlling aspects of schoolwork and more on how it could be important and

meaningful to them.
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Figure 10 Perceptions of teachers and parents towards parental autonomy support

To summarize, perceived parental involvement and autonomy support were
positively related to three developmental outcomes in adolescence. Effortful control and
identified regulation mediated the effects of perceived parental involvement and
autonomy support on academic performance and classroom disruptive behavior for all

students.

4. Research Results

This research added to the existing literature by showing perceived parental
involvement and autonomy support are associated with good outcomes among students
in Myanmar. It may be relatively difficult to change parental involvement and autonomy
support. For instance, some parents may not recognize the need to change; some
adolescents may not have a caring parent or guardian who is willing to be involved or
support their autonomy. However, teachers, counselors, or other adults can help
adolescents develop self-regulation skills. Adolescents may learn valuable information
such as how to decrease distractions while doing homework, avoid procrastinations to
study before an exam and inhibit the impulses to use drugs and alcohol. More
importantly, 78% of the participants think that adolescents could practice such skills
and be coached by counselors or teachers about how to get better at controlling their

behavior. Identified regulation involves taking a positive attitude toward schoolwork and

172



\ PROCEEDINGS
3" National and International Research Conference 2019
\ (NIRC T 2019)
\

holding a firm belief that it is important. Such attitude and belief can also be cultivated
among adolescents, especially when they are in a caring and non-judgmental
environment. 54% of the participants suggested that parents and teachers need to be
aware of the potential relation between classroom disruptive behavior and substance
use. Prevention programs of adolescent substance use may want to recruit adolescents
who disrupt classes frequently. Some of them may benefit from these programs. Earlier
we stated that greater parental involvement is related to more effortful control, which
in turn predicted less classroom disruptive behavior. 80% of the participants responded
that parental involvement also had a direct positive relationship with disruptive behavior.
Some parents might have become more involved in their children’s lives as a result of
their children’s trouble at school. 69% of them think that teachers might have
communicated with parents about such problems and urged the parents to monitor
their children’s behavior. The findings underscore the importance of parental
involvement, operationalized as responsibility for diabetes tasks, and parenting style,
specifically coercion and autonomy support, for adherence in pediatric chronic illness
management. Longitudinal research is needed to better understand how and why
dimensions of involvement (e.g., responsibility, monitoring, support) vary over time and

whether they impact outcomes differentially.
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get better at controlling their their children's behavior
behavior

Figure 11 Participants' responses on how perceived parental involvement and

autonomy support are associated with good outcomes among students
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5. Discussion

This research examined the perceptions of parental involvement and autonomy
support towards adolescents by Basic Education High School teachers and parents in
Myanmar. Moreover, the research examined whether the relations among perception of
parenting characteristics, self-regulation and outcomes variables were similar among the
students. However, this research has several limitations. First, the cross-sectional nature
of the data makes it difficult to determine the causal relations among variables. It is
important to obtain longitudinal data so that different causal relations among parenting
characteristics, self-regulation, and adolescent outcomes can be systematically tested.
Moreover, longitudinal data also allow researchers to ascertain the long-term effects of
parental involvement and autonomy support on adolescent functioning. Second, except
for teacher ratings of academic performance, all other variables were measured by self-
report. It is important to gather data from different sources such as parents and teachers,
especially on variables such as effortful control and classroom disruptive behavior. Third,
this research focused only on two dimensions of parenting, i.e., parental involvement
and parental autonomy. Future research could explore how these two dimensions are
related to other parenting characteristics such as responsiveness, demand and
expectation, and provision of structure (Baumrind, 1991; Grolnick et al., 1997). Last but
not least, the method also has many limitations. Although we reported excellent fit
indices in most analyses, the results do not allow us to rule out alternative models that

may fit the data equally well.

6. Conclusion

This research aimed to investigate the perceptions of parental involvement,
students’ basic psychological needs. Parental involvement was addressed with four
dimensions: parents’ educational aspiration, parental communication, parents’
participation, and parental autonomy support. Analysis results show that parent
educational aspiration, parental communication, parent participation, and parent
autonomy support were gstatistically significantly and positively related to basic
psychological needs. Parents should be made aware of parental educational involvement
practices that will ensure smooth academic functioning of adolescents. Parent/teacher

training programs must incorporate findings from similar studies.
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7. Recommendations

The results of the research have significant implications in parenting and
teaching as well. Parental practices such as discussing future, talking of school activities,
and school involvement must be free from traces of psychological control to have

positive, buffering impact on the educational stress levels of adolescents.
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Abstract

The use of ICT in Higher Education is considered a pre-requisite for adaptation
to the Higher Education Area. According to Voogt and Pareja Roblin (2012), information
and communication technology (ICT) is at the core of these 21% Century frameworks.
Additionally, these frameworks promote the idea that ICT skills should be developed
alongside other 21% Century competencies such as critical thinking, problem solving,
communication, and collaboration. In this research 31 University teachers deemed by
their students to be excellent in their use of technology in their teaching were
interviewed. We obtained our interviewees by first surveying 74 students about their
ICT likes, dislikes, suggestions and teacher nominations. Highlights of the student survey
indicate that a majority of students liked it when their teachers used ICTs in their
teaching and were able to specify their views. Finally, the results show that many
students wanted to use technology in the classroom and they felt that the following
ICTs worked well for them. It has been also found that students engaged in more on-
task behaviors, such as note-taking and other academic tasks, when University teachers
used a structured approach to laptops in the classroom. These include online materials
(i.e., attendance records, tests),a variety of ICT tools used in class (i.e., grammar tools,
language learning software) and online tools (i.e., wikis, portfolios and podcasts).As for
the exemplary teachers, they mostly learned to use technology on their own or had
previous experience with technology. Their most common challenges were technical
and institutional problems. The technologies most frequently used by the teachers were:
Facebook, e-mail, Power points, Course Notes, Tutorials / Practice Exercises and Web
links available online, Presentation Software and Videos. The least frequently used
technologies were Web Conferencing, Twitter, Chat Rooms, Podcasts, Blogs and Wiki

sites.

Key words : Lecture-related ICTs, Technology-related Pedagogical Practices,

University Teachers, Myanmar
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1. Introduction

Our Universities must fulfil the expectations of a new society, which is
characterized by being more open, flexible, and competitive, and they must promote
the use of Information and Communication Technologies (ICT). They must respond to
students’ needs, begin to think globally and to create new alliances, design new
programmes, restructure their conceptions on the characteristics of learning
environments, rebuild their conceptions on the value of knowledge, and develop internal
policies to encourage innovation, experimentation, and University teachers’ creativity.
The setting in motion of this vision presupposes the considering of the potential of ICT
to the benefit of education and the strengthening of its administration and financing.
The new functions and competences required of teachers lead us to consider their
formative needs. Teachers point out their need for being trained in the use of ICT in
new teaching methods and in the assessment of learning (Pablos Pons, 2007). In
Myanmar, some university teachers use diverse information and communication
technologies (ICTs) in their teaching. This research showed that students are more
satisfied with teaching where lecture-related ICTs are used (e.g., PowerPoint, videos),
whereas university teachers felt that constructivist uses of ICTs (e.g., blogs, wikis) were

more effective.

2. Research Objectives

The proposed objectives of this research are as follows:

2.1 Exploring university students’ beliefs and attitudes concerning teachers'
use of ICT in higher education.

2.2 Identifying conceptual and organizational difficulties encountered by

teachers of the selected universities when making use of ICT as teaching tools.

3. Methodology

3.1 Sample

The researchers surveyed 74 students to see if their ICT preferences differed
and also interviewed 31 university teachers nominated by their students as exemplary
in their use of ICTs in teaching to find out about their ICT best practices and challenges.
We interviewed university teachers deemed by their students to be excellent in use of
technology. We identified them by surveying university students about their ICT likes,
dislikes, suggestions and teacher nominations. We targeted students and teachers from

different university types in Myanmar.
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3.2 Instrument

Questionnaire (includes 23 technology related questions and the 37 item
checklist of technology used by teachers) is used because there were few significant
differences between the universities they attended. Items included statements like ‘I
like courses where my professors use technology’ and ‘I am comfortable using
technology’.

3.3 Data Collection

In the academic year 2017 we distributed paper and pencil surveys
(Questionnaire for University Students) in general-education courses at selected
universities. Students completed our questionnaire (E-Learning Questionnaire), which
included a checklist (Computer Technology Checklist). After that, University teachers
nominated by their students for excellent use of ICTs met with one interviewer and one
note taker. A checklist of Computer Technology and interview questions for university
teachers were used. Then, student and teacher data were analyzed. In fact, today’s
university teachers reflect a powerful trend in tertiary education, which is to use diverse
ICTs. Questions such as, “Does more extensive use of ICTs by University teachers
ensure better learning?” and “Is teaching using ICTs seen as more or less effective by
students and teachers?” have been asked and, yet, these have been shown to be overly
simplistic. In this research, we explore the views, experiences and technology-related
pedagogical practices of university teachers deemed by students to be excellent in their
use of technology in teaching. According to the data, it has been found that some of
the students engaged in more on-task behaviors, such as note-taking and other
academic tasks, when university teachers used a structured approach to laptops in the
classroom. Likewise, students spent less time on off-task behaviors, such as messaging
and sending personal emails, when a structured approach was used. This study showed
that, 67% of the students and 38% of the teachers are satisfied with courses where
lecture-related ICTs are used (i.e., PowerPoint, videos), whereas 29% of the students
and 63% of the university teachers felt that constructivist uses of ICTs (i.e., blogs, wikis)

were more effective.
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Figure 1 Exploring university students’ satisfaction and feeling concerning teachers'

use of ICT in higher education

According to the data, the findings indicate that 71% of students like courses
where their teachers used ICTs in their teaching. However, 33% of students disagree
with the statement that teachers allowed them to use technologies in class and 21% of
students disagreed with the statement that teachers showed them how to use ICTs
needed in their courses. Over 80% of students felt that the following ICTs worked well
for them: Course outlines and course notes / PowerPoint for lectures as well as the
online submission of assignments, emails and presentation software. Many types of
infrequently used ICTs by teachers were identified by students as working well for them.
These include online materials (i.e., attendance records, tests), a variety of ICT tools
used in class (i.e., grammar tools, language learning software), online tools (i.e., wikis,

portfolios and podcasts) and virtua